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1. Introduction

Russia is one of the largest countries in the world, covering most of the
continents of Asia and Europe, and has a very large surface area. About 20%
of the world’s forests are found in Russia, with an estimated 45 to 50% of
the country’s total area covered by forests. Therefore, with its vast plains,
mountainous regions and tundra, it is of great importance in terms of
ecological balance and natural resources among the countries of the world.
Nature with its flora and fauna is not an organic entity in itself, nor is man
independent of these dynamics. Nature becomes a rich resource for human
beings who must live in balance with other living beings and nature. Human
beings should meet their vital needs without disregarding the order within the
ecosystem and embrace the fact that nature is a kind of subject, a companion,
rather than just a backdrop, background, raw material, inexhaustible resource
or “other”. In this context, ecologists symbolize human behavior towards
nature with three ethical statements, “Don’t harm!”, “Be like!” and “Take all
precautions!”, so that the human self and nature can realize their co-evolution
together (CnoBapp mo kynbrypomoruy, https:/gufo.me/dict/culturology).
Indeed, nature has been with human history since its inception and has been
one of the most important determinants of life practices and culture, from
clothing and dress to eating and drinking habits; from economic formations
to the opportunities provided by natural resources; from archaic and folkloric
heritage to phonology and language systems.

Until the mid-twentieth century, the term ecology was interpreted as
“the general science of the relations of organisms to their environment”, as
proposed in 1866 by the German naturalist and zoologist Ernst Heckel in his
work General Morphology of Organisms (bonblIuoil SHIVK/IONeAYeCcKIit
cmoBapp, https:/gufo.me/dict). Although it emerged as an independent
discipline in the mid-twentieth century (1950), the fields of botany, zoology
and geography that fall within its scope have been studied since antiquity.
The work of Russian biologists Karl Fransevich Rulye (1852) and Alexei
Nikolayevich Severstsov (1855) was of great importance for the development
of ecology in Russia (bronorndeckuit sHIMK/IOIe[NIECK NI CTIOBapb, https://
gufo.me/dict/biology). Ecology according to common Russian dictionaries
o’ko¢, oikos — home, housing and Aoyog, l6gos — teaching, doctrine; “It is a
scientific discipline that studies the relationships between plant and animal
organisms and their communities and the environment.” (Erennesa, 1957-
1984; Edppemona, 2000; Kysuenos, 2000; Oxeros & IlIBefoBa, 1999; Yirakosa,
1935-1940). In the mid-twentieth century, the term ecology gained a broader
meaning as human domination and influence on nature intensified. Indeed,
relatively recently, in 1986, the nuclear power station reactor in the Ukrainian
town of Chernobyl exploded, threatening the ecosystem. More than 100,000
people had to flee the radiation and the town was completely evacuated. The




International Studies and Evaluations in the Field of Philology - 3

explosion opened the field of radioecology, which studies the changes in
animal and plantlife caused by radiation as natural and artificial radionuclides
are dispersed into the environment and accumulate in nearby plants, animals
and objects in situations of increased radiation and massive anthropogenic
contamination. Forty years after the explosion, buildings, houses, streets and
the former factory site are once again dominated by all kinds of greenery, and
are home to foxes, lizards, sambandras and many other birds. It seems that
humans are a greater threat to nature than atomic radiation.

In the Russian literature, it is possible to see the sub-branches of ecology
that have developed as a result of the destruction of nature, as well as the sub-
branches of ecology that have formed a widespread field of research: ecology of
agroecosystems - agroecology; ecology of plant communities - phytocenology;
man-made agroecosystem - agrophytocenosis; ecology of geochemical impact
- geoecology; human ecology - demoecology, anthropoecology; animal
ecology - oikology; radiation impact - radioecology; ecology of the geological
era - paleoecology; microecology; ethnoecology. With the “ecological crisis”
in the second half of the XXth century, a wide range of practical measures
were needed to protect natural resources and the environment. Thus, there is
an “ecologization” of many social sciences to draw attention to the ecological
crisis. It is possible to say that ecocriticism has a supra-theoretical aspect,
such as ecopoetics, environmental literary criticism, green cultural studies,
ecological regime, deep ecology, ecofeminism, ecosociology, ecopsychology,
ecopsychology, ecofolklor, postcolonial ecocriticism, queer ecology,
ecomusicology, urban ecocriticism, environmental law studies, ecosophy,
ecotourism, ecotechnology, With interdisciplinary approaches such as
ecopolitics, ecomarxism, ecofuturism, ecofuturism, ecoactivism, ecocinema,
ecocinema, ecocriticism can be mentioned in many areas of ecological
sensitivity. The reactive state of ecology during and after colonialism and the
colonizers who profited from it interact with new openings such as cyborgs,
artificial organs, autonomous robots, hybrid babies, designer beings, hybrid
humans, genetically modified cells, biotechnology, biosemiology, bioethics,
which emerged with cultural studies, posthumanism, transhumanism.

The concept of ecology begins to develop in the Soviet Union. The
USSR regime intensively studied the flora and fauna of Russia, and many
books, articles, studies and publications were produced. D. N. Kashkarov’s
Environment and Society (1933) and Fundamentals of Animal Ecology (1938)
played an important role in the propaganda of ecological ideas and the training
of personnel in the USSR. The basis of ecological ideas is created through
propaganda. In the Soviet Union, ecological studies were concentrated in
areas of practical economic interest, such as pests of agriculture and forestry,
carriers and vectors of pathogens, objects of fishing and hunting. The decisive
steps in the formation of the ecological economy were taken by scientists
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such as S. G. Strumilin. The duty of the Soviet people to care for nature and
protect its riches is enshrined in the USSR Constitution. At the same time,
ecological studies in the USSR were carried out in institutes and institutions
of the Academy of Sciences in Moscow, Sverdlovsk, Leningrad, Novosibirsk,
Vladivostok, Kiev, Ashgabat and Sevastopol. Ecological research is carried out
in educational institutions, as well as in nature reserves, game farms, anti-
plague institutes, sanitary epidemiological stations and other anti-epidemic
institutions. There are popular science books and articles that explain
complex environmental processes and problems in simple language, as well as
works of fiction in which authors reflect environmental themes through the
prism of their imagination and emotions. The power of literature is utilized to
draw attention to the ontological reality of nature, of the ecosystem. Russian
literature is known for its descriptions of nature, rich in reflections on the
relationship between man and nature and discussions of environmental
themes, which collectively contribute significantly to ecological discourse.

Ecocriticism is a social science approach to the struggle for the improvement
of ecology and the reduction of its destruction. Early studies within the scope
of this approach focused on raising ecological consciousness, environmentalist
ideas and depictions of nature in literary works. The term ecocriticism was
first used by William Rueckert in 1978 in his article Literature and Ecology:
An Experiment in Ecocriticism. William Rueckert understands ecocriticism
as the use of environmental developments and the application of ecological
concepts to the study of literary works. Charles E. Bressler, a British scientist,
believes that ecocriticism should be an ethical and moral discourse on human-
nature interactions in order to protect the environment and nature (Bressler,
1999). British scientist Greg Garrard believes that ecocritical analysis is first and
foremost a critical examination and analysis of the concept of “human being”,
of the individual himself (Garrard, 2020). According to Garrard, in its broadest
definition, ecocriticism is “the study of the relationship between the human
and the nonhuman throughout the cultural history of humanity and a critical
examination of the concept of ‘human’ itself” (Garrard, 2020). American
scientist Cheryl Glotfelty focuses on artificial natural disasters caused by
human intervention and the destruction of nature by industrial and industrial
waste (Glotfelty & Fromm, 1999). Ecological discourse in Russian literature
begins relatively recently. The Russian scientist Dmitri Sergeyevich Lihachev
(1983) is known to have worked on terms such as ecology, cultural ecology
and moral ecology. He does not limit his ecological studies to the protection of
the environment, but emphasizes the context of culture-environment-human
relations and considers sensitivity to nature in parallel with the protection of
the cultural environment (/Inxades, 1983). In ecocriticism studies, ecological
or non-ecological elements are searched and evaluated in the surface structure
of the text.
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With capitalism, which emerged in the 16th century as a free market
economy after the industrial revolution (1760-1840), a Machiavellian
perspective on nature developed, in other words, an opportunistic perspective
such as human-environment-production and human-environment-
consumption began to be seen above the environment-human, human-
animal, human-plants relationship. Indeed, the Dictionary of Economic
Terms defines ecology as “the relationship between man and his natural
environment, including the economic use, conservation and restoration of
natural resources” (9KOHOMMYeCKMil C/I0Bapb TepMUHOB, https://gufo.me/
search?term). In the Soviet Union, social ecology and eco-Marxism are rooted
in the nineteenth-century radical thought of Mikhail Bakunin (1814-76),
Pyotr Kropotkin (1842-1921), Karl Marx (1818-83), Friedrich Engels (1820-95)
(Garrard, 2020). Therefore, the concept of ecology is evaluated in the context
of cultural and social factors within the framework of action-response, and
nature is reduced to the level of resources, raw materials and commodities to
be processed. The interest in ecology and natural resources is defined in socio-
economic terms, which according to Marxist critics is a kind of “mystification
of reality” (Garrard, 2020). While ecological disruptions and ecocriticism are
considered to be the result of capitalism, it is noteworthy to observe man’s
relationship with nature in the twentieth century Soviet Union, in other
words, in a socialist society. Unlike capitalist countries where environmental
measures are inevitably partial and limited, the socialist social order allows
for the systematic implementation of comprehensive and long-term programs
aimed at protecting and improving the environment and overcoming the
negative environmental consequences of scientific and technological progress.
(Bornpas coBeTckas sHIMKIONeRN, https://gufo.me/dict/bse).

2. Ecocriticism in Russian Literature

The Romantic tradition, which emphasized the beauty and power of
nature, deeply influenced many Russian writers. Writers and poets such as
Alexander Pushkin and Mikhail Lermontov considered the wilderness as a
source of inspiration and spiritual renewal, while at the same time lamenting
the interference and destruction of civilization in pristine landscapes. They
depict nature in a beautiful way and convey people’s impressions of nature.

Although ecological awareness became widespread in the second half
of the twentieth century, the works of the nineteenth century also addressed
environmental problems and the impact of human activity on the natural
world. Lev Tolstoy, a well-known author of Russian literature, was a landowner
of the period, and his works (Anna Karanina, War and Peace, Haji Murat)
contain rich descriptions of the Russian countryside and its inhabitants.
Tolstoy’s philosophical reflections on the relationship between humans,
animals and the environment address the ethical and moral dimensions of
ecological management. Indeed, Anton Chekhov’s short stories also reflect a
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sensitivity to the natural world, and in works such as The Cherry Orchard and
The Lady with the Dog, Chekhov offers poignant critiques of modernity and
urbanization, exploring themes of ecological loss, environmental decay and
the alienation of individuals from nature. Chekhov’s works often focus on
the consequences of environmental degradation on human health and well-
being. As a matter of fact, in his works, he criticizes the monotonous, inactive,
lazy spirits of the society who do not like to work with imaginary depictions
of nature such as stagnation, immobility and immobility of nature.

In the context of human-nature interaction, Ivan Turgenyev’s Notes of a
Hunter (3anmckn OxoTHuKa, 1852) can be considered an important example
of ecocriticism. Through vivid descriptions of rural landscapes and poignant
descriptions of human-nature interactions, Turgenyev draws attention to
the devastating effects of hunting and deforestation on rural landscapes
and emphasizes the ecological and social consequences of environmental
exploitation. Landowners leave the serfs working under them to face harsh
natural conditions and are indifferent to their needs. After reading this work,
the then Tsar Alexander II, also known as the “Savior Tsar”, decided to abolish
peasant serfdom.

The English writer and poet Terry Gifford divides pastoral narratives
into three: the classical pastoral, which covers all pastoral literature until
the eighteenth century; the romantic pastoral, which deals with the contrast
between the city (chaotic, corrupt) and the countryside (peaceful, fertile);
and the pastoral, which idealizes rural life in a pejorative sense despite all
its difficulties (labor, poverty) (Garrard, 2020). While nineteenth-century
works bear the characteristics of romantic and classical pastoral narrative,
pastoral narrative in the pejorative sense plays a role in Marxists’ criticism of
romanticism. Writers such as Maksim Gorky (Ana, 1906; Among the rabble,
1901) and Alexander Kuprin depict the devastating effects of industrialization
and urbanization on the Russian landscape. They emphasize the social and
ecological injustices inherent in industrial society, the exploitation of natural
resources and the inhuman resistance of people to exploitation and oppression.
Although classical pastoral is used in narratives to make social, emotional
and environmental situations mysterious and effective, “it has also been used
to express the feelings of loss and alienation from nature that emerged with
the Industrial Revolution” (Garrard, 2020).

In addition to writers and poets such as Vladimir Vysotsky, Andrei
Voznesensky, Yevgeni Yevtushenko, Marina Tsvetaeva, who did not abandon
the tradition of romantic depictions of nature in their works, literature in the
Soviet period was often used as a tool for environmental protection and the
promotion of socialist values. In the Soviet era, nature began to constitute
tangible values such as firewood, coal, mines, a summer house or simply a
landscape. For some Russian and Soviet writers, such as Mikhail Mikhailovich
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Prishtine, nature is considered “the environment where all our human abilities
grow, like flowers” (ITpumBnuH, https://ru.citaty.net/tsitaty).

In the second half of the twentieth century, in the 1960s-1980s, a
movement emerged in Russian literature, characterized by village prose,
rustic prose, and within the framework of socialist realism. The effect of
Russia’s large area, the presence of landlords who constitute the bourgeois
part of the society and the prevalence of agriculture and village culture, which
shape the society, bring nature and human beings closer, and are therefore
intensively treated in literature. In the twentieth century, under the influence
of urbanization, the peasant way of life that had prevailed for hundreds of
years began to deteriorate dramatically. Hosking believes that village prose
was partly a lament for a way of life destroyed by the steady urbanization
and bureaucratization of the Soviet Union (Hosking, 1973). As a reaction to
urbanization, which challenged nature and destroyed the harmony between
man and nature, a group of writers emerged who advocated the preservation
of traditional rural lifestyles and the environment. According to Novozheeva,
Soviet rustic prose writers such as F. Abramov, V. Astafyev, V. Belov, V.
Rasputin, and V. Shukshin represent in their works the village prose of the
1960s and 1980s, characterized by a certain typological commonality in
the depiction of man (Hosoxeea, 2007). They focus on the peasant world,
especially its intrinsic values and the close relationship of peasants with the
land, plants, animals and seasonal changes in nature.

The change in the titles of works with nature and ecological motifs does
not go unnoticed: The Village (Kir Bulichchev, mocenox, 1984), Two Winters
Three Summers, Why Horses Cry, Wooden Horses (Fyodor Abramov, [Ie
3UMBI TpU 71eTa,1986; O uyém nnavyT nomanu, 1973; JlepeBAHHbBIE KOHU,
1970); Melting Snow (Viktor Astafyev, TatoT cHera,1958); Sweltering Summer,
Lights of the River (Vasiliy Belov, 3noitHoe neto 1963; Peunbie n3nyku, 1964);
Blue Sky After the Rain, The Centuries-old Linden Tree (Evgeni Vasilyevich
Lazerev, Cunee He60 mocne noxpas, 1973; Jluma BekoBas, 1981); The Gray
Mouse (Vil V. Lipatov, Cepas mbiub, 1988); Torrential Rain Destroys the
World (Nadezhda Petrovna Malygina, /IuBuu ymbiBaroT 3emio, 1964); The
Power of the Taiga (Boris Andreyevich Bojaev, Bnactp Taiiry, 1954); Swans
and Snow, Evening after the Rain (Georgi Vitalyevich Semenov, Jle6enu
u cHer, 1964; Beuyepowm, nocne noxzs, 1969); Rain in the Steppe (Vladimir
Alexeyevich Solouhin, Toxxap B crenn, 1953); Among the Forests (Vladimir
Fyodorovich Tendryakov, Cpenu necos, 1953); Wolves, Rain at Dawn, Autumn
(Vasily Makarovich Shukshin, Bonkmu, 1967; oxxap Ha 3ape, 1966; OceHblo,
1973), where emotion (pathos) is assigned to elements of nature or natural
phenomena. The focus on the process of destruction of traditional rural life
and the environment has led to the similarity of many of the titles of the
works in terms of their construction with the “end” marker: The Last Period
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(ITocnepuuit cpok, Valentin Grigoryevich Rasputin, 1970); The Last Respect
(ITocnepumit moknon, Viktor Petrovich Astafyev, 1968); The Last Wizard
(ITocnepuuit konpyH, Vladimir Vladimirovich Ligutin, 1979); The Last Hunt,
The Last Old Man of the Village (Ilocneguss oxora; ITocmeguuit crapuk
nepeBHy, Fyodor Aleksandrovich Abramov, 1988), The Last Hut (ITocnepnnsis
xaTa, Boris Petrovich Ekimov, 1980) The Last Day in His House (ITocnenunit
meHb B cBoeM jiome, Viktor Ivanovich Perepelka, 1969) (Parthe, 1992) and The
Last Step (Ilocnepusss crymenn, Vladimir Alekseyevich Solouhin, 1995).
The depiction of nature occupies a large part of the narrative in the village
prose genre. Nature is harmoniously integrated into the everyday life of the
peasants, but at the same time the authors of this literary movement have a
very practical attitude towards nature. As Renate Schaper says, the attitude
towards nature in village prose may be poetic, but it is fundamentally practical;
it is assumed that if nature is abused, it will stop giving people what they need
to live (cited in Paiixan, 2023). Thanks to Soviet writers who conveyed their
surroundings as if they were reporters and observers, it became possible to
observe how nature was losing its former ecological balance day by day, even
in a socialist country.

The Copernican revolution in the 16th century, followed by Darwin’s
theory of evolution in the 19th century and Freud’s psychological revelations
in the late 19th and early 20th centuries dethroned the “universal human
narcissism”. Humans as a species ceased to be the center of the world and the
universe, biological similarities between humans and animals were revealed
and it was claimed that the species had a common origin. Subsequently,
psychoanalysis suggested that the human mind is a “labyrinth of impulses”
grounded in “subconscious mental processes” as in animals (Ryan, 2022).
Immanuel Kant (Metaphysics of Morals, 1797), one of the founding figures
of German philosophy, defines man as “an animal endowed with reason”
and states that humanity is positioned on the basis of “pure animalism”
(Ryan, 2022). Rene Descartes, the founder of Cartesian philosophy, points
out that humans differ from animals in terms of their ability to think with
the phrase “I think, therefore I am” (Descartes, 2020). Cartesian thought,
which elevates humans to a higher position in terms of their ability to think,
provides an excuse for marginalizing animals, whose “nature is different from
human nature” (Ryan, 2022), and for the cruelties committed. According
to Aristotle, the animal is the “animated body” (Ryan, 2022). Since ancient
Greece, man has been seen as “the measure of all things”. As Cicero, who was
greatly influenced by the Roman Stoics, put it, “everything in this world that
people use is created for them and designed for them.” The anthropocentric
perspective sees the human being as the highest value and adopts the view
that everything in nature is valuable to the extent that it can be useful.

In opposition to the view that animals exist for the use and benefit of
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humans, Pythagoras (570-495 BC), Plutarch (46-120 BC) and Profirius (234-
305 BC) supported the view that “souls migrate from humans to animals”
and that “animals are intelligent, sentient and rational beings” (Ryan, 2022).
As a matter of fact, Leibniz (Monadology, 1714) also discusses the “souls” of
animals, their “higher perception” and their possession of a “memory that
evokes reason”. According to Leibniz, the “simple essence oflife” is that human
and non-human beings live in “a mutual relation or harmony” (Ryan, 2022).
For a more balanced ecosystem, it is desired to adopt an eco-centric perspective
instead of an anthropocentric perspective, where humans and nature are in
harmony, and to reject the hierarchical order that places humans on the top
step. Focusing only on their own needs, humans become “alienated” from
their environment after a while. In addition to human-centered narratives, in
classical Russian literature it is possible to see animals as the main character’s
sidekicks and even works written from the animal point of view. In Mikhail
Sholohov’s The Fate of Man (Cypnp6a uenoBexka, 1956), a story set during World
War II, the atmosphere of war, events and people’s emotions are described
from the point of view of a horse in some parts. In Mikhail Bulgakov’s The
Master and Margarita (Macrep u Mapraputa, 1966), a shift to the animal
point of view can be seen in the partial narration of the adventures of the
cat Begemot (Beremot) and the dog Sharik (IIlapux), who are personified
as logical and intelligent like humans. Sometimes pets become the main
characters or even narrators of a work. In Tolstoy’s Holstomer (Xoncromep,
1886), much of the narrative is told from the point of view of an old, sick
horse who shares the details of his difficult life with the other horses. Telling
the story from the animal’s point of view allowed the author to emphasize,
from an objective point of view, important social problems such as society’s
intolerance of otherness and the inhumanity of serfdom.

Dogs are one of the most common pets in fiction because they are so
popular as pets, but also because a cute dog adds charm to any story and
evokes sympathy in even the most hard-hearted reader. The character of a dog
is also the easiest way to describe virtues such as intelligence, courage and
loyalty, which are also characteristic of humans. Russian poet and children’s
author Sasha Chorniy’s The Diary of Mikki the Boxer: The Adventures of the
First Dog to Write (lneBHuk ®okca Mukku, 1927) by the Russian poet and
children’s author Sasha Chorniy, Georgi Vladimov’s Loyal Ruslan (Bepusrit
Pycnan, 1975), and Gavriil Troepolski’s White Bim, Black Ear (bensrit bum
YépHoe yxo, 1971), the world from the dog’s perspective, the dogs’ struggle
for survival, while humans are mirrored and humanity is questioned. In
Mikhail Bulgakov’s The Dog’s Heart (Cobaube cepaue, 1925), the main
character, the dog Sharikov, is implanted with a human brain and funny
and bizarre events occur when the dog starts to think logically like a human.
The work offers a different perspective on the world and humanity from the
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animal point of view, and contains social criticism and satire. Visualizing the
phenomenological experiences of dogs gives the opportunity to understand
and research issues, as emphasized by the German philosopher Heidegger, one
of the representatives of existentialist philosophy, and the French philosopher
Merleau-Ponty. In twentieth-century Russian literature, we can say that works
written from the animal point of view are more prominent in different genres
such as novels, stories and plays. It reflects an interest in seeing the world from
the perspective of non-human beings and understanding various aspects of
life. Thus, man realizes that he lives not in the ego but in the eco.

In addition to the variety of works written from the animal point of view
in Russian literature of the XXI century, science fiction, dystopian and utopian
works deal with possible forms of artificial intelligence, modified forms of life,
relations and conflicts between human and non-human beings in the future.
Yevgeni Cheshirko’s The Human and the Non-Human (JTrogy n He-mtogu, 2021)
examines the world and humanity from the point of view of non-humans on
the one hand, and how humans view and react to alien beings on the other. In
contemporary texts, ecological fiction becomes a tool for imagining alternative
futures, thus bringing science fiction, fantasy and ecocriticism together. It
explores the ecological consequences of political corruption, consumerism
and technological progress, and addresses the problems of modern society
by presenting dystopian visions of a world devastated by environmental
degradation. Issues such as pollution, climate change, loss of biodiversity and
the ethical dimensions of ecological management are explored, prompting a
rethinking of humanity’s place in the web of life and reflecting on Russia’s
cultural and spiritual connection to the natural world.

Questions such as what will happen in the future, what awaits humanity,
etc. In the middle of the century II. questions begin to arise as a result of
an unstoppable chaotic situation affecting the masses, such as World War
II. Indeed, cumulative human activities can now fundamentally shake
the natural balance of the biosphere and thus lead to the death of human
civilization. In this case, when the human factor and nature come face to
face, nature is seen as a “threat” within the scope of natural disasters. The
collapse and disintegration of the ecosystem, humanity and nature as a
result of situations such as wars, unexpected chaotic disasters (meteor, flood,
explosion, earthquake, etc.) are depicted in post-apocalyptic science fiction
works, which we can call apocalyptic scenarios. In their works, writers predict
the end of a well-known story that has been told to some extent, and in
fictional works created for the future from the current reality, they write about
life on another planet, with non-terrestrial creatures, how much technology
can develop, dystopian-utopian, apocalyptic (end of the world) stories that
include nature in the future, postapocalyptic (life after the end of the world)
narratives. In Dmitri Cluhovski’s serial post- apocalyptic works called Metro
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2033-2034-2035 (Metpo 2033 - 2034 - 2034, 2005) mutated species, people
taking shelter in metros as a result of the near extinction of nature, lakes, seas,
sun, trees, living flora and fauna and thematic formations such as life starting
underground is seen. Motifs such as the ecological system ending and another
ecology starting after the possible end are used (Ozdemir, 2020).

Although the interaction of nature with humans in works, stories and
poems for children has occupied an impirtant place since classical literature
(poems by A.S. Pushkin, N. A. Nekrasov, M. Y. Lermontov, A.A. Fet, F.I
Tyutchev, etc. poems; L.N. Tolstoy, V.V. Bianki, K.D. Ushinsky, M.M. Prishvin,
K.G. Paustovsky, E.I. Ilyushinsky and others), the emergence of modern
children’s fiction revealing environmental problems attracts attention. It
can be considered as an attempt to systematize children’s knowledge about
the environment in the context of significantly increasing environmental
problems. A new subgenre of ecological fairy tales (Bmacuuesa, 2022) is
considered to have emergened in Russian children’s literature. In the children’s
book Aybolit (Ait6onut, 1929) by Korney Chukovsky, the adventures of the
doctor Aybolit who helps sick animal are told, and in the work the animals talk
among themselves. In the stories collected under the title of Ivan Shmelyev’s
Forest Tales (Ckasku nmeca), rabbits, wolves, bears, etc., various forest dwellers
such as the main characters. It usually contains didactic teachings about the
conservation of nature and the relationship between animals. This type of
literature in question can be considered as a hybrid discourse that combines
the characteristic genre features of fairy tale and ecological discourse.
In ecological tales, information is presented in a fun and interesting way
for children. Efforts are made to instill ecodiscipline and ecocentrism for
environmentally friendly behavior. The main actors of environmental tales
are personified animals and plants. People act as secondary characters who
harm or help nature and also play the role of observers. The development of
children as eco-citizens who are responsible for their actions and contribute
to the solution of global problems is promoted.

3.Conclusion

It is seen that ecology forms the basis of economic resources in the Soviets,
which are socialist societies rather than capitalist societies. It is possible to say
that both above ground resources such as forests and rivers, as well as valuable
underground resources such as natural gas, coal and gold are actively used
and develop the country’s economy. For a balanced ecosystem, it is desired to
reject the hierarchical order that places humans at the top, where humans and
nature are in harmony, and to adopt an ecocentric perspective instead of an
anyhropocentric perspective. The human-centered perspective sees humans as
the highest value and adopts the view that everything in nature is valuable as
long as it can be useful. A person who focuses only on his own needs becomes
“alienated” from his environment after a while. In addition to narratives that
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center only on humans, it is possible to see animals as assistants to the main
characterin classical Russian literature and even works written from an animal
perspective. In such works, people act as secondary characters who harm or
help nature and also play the role of observers. It promotes the development
of people as eco-citizens who are responsible for their actions and contribute
to the solution of global problems and attempts to instill ecodisipline. In the
XXI. century Russian literature, in addition to the variety of works written
from the animal perspective, science fiction, dystopian and utopian works
write about possible forms of artificial intelligence in the future, modified life
forms, relations and conflicts between humans and non-humans. It reflects
an interest in seeing the world from the perspective of non-human beings and
understanding various aspects of life. Thus, a person realizes that he lives in
the echo, not in the ego.

When we look at the development of ecocriticism in Russia, the perspective
on nature differs with the characteristics of the period. In this study, the
ecocritical adventure of Russian literature is thematically divided into periods.
The first stage (first half of the XIX century) is dominated by a romantic, poetic
view of nature, identifying the vast Russian nature with the Russian people,
the Russian soul (Pushkin, Lermontov). In the second stage (second half of the
XIX century) ecological awareness develops (Turgenyev, Chekhov, Tolstoy).
Nature is often personified in works as a character, depicted as a living being
with its own action and power. In the literary work, nature is not only treated
as a place to be depicted, but also as a personified, characterized interlocutor
“other”, “other-worldly other”, a role and companion. Authors of classical
works often use vivid descriptions of landscapes and natural phenomena to
reflect the inner emotional states of their characters or to symbolize broader
social themes. In the third phase (the first quarter of the twentieth century),
the passivity of nature (Maksim Gorky and Aleksander Kuprin) comes to the
fore in the context of criticism of industrialization. In the fourth stage, during
the Soviet period, which dominated Russian society from the first quarter of
the XXth century to the last decade of the XXth century, nature developed
under the movement of “village literature” “rustic prose” “camp literature”,
realistically depicting the human-nature relationship in all its simplicity and
harsh conditions (Mikhail Sholokhov and Boris Pasternak). In the relatively
recent period of the late twentieth and early twentieth centuries, the post-
Soviet period, in the fifth and final stage, contemporary writers influenced by
modern currents evaluate the state of nature in apocalyptic/post-apocalyptic
works in which science fiction, dystopian, utopian and apocalyptic scenarios
are constructed. Questions such as what will happen in the future, what awaits
humanity began to be asked in the mid-twentieth century as a result of chaotic
situations affecting the masses, such as World War II. As a matter of fact,
nature is seen as an “element of threat” in the context of natural disasters. In
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contemporary texts, ecological fiction becomes a tool for imagining alternative
futures, thus bringing science fiction, fantasy and ecocriticism together. It
explores the ecological consequences of political corruption, consumerism
and technological progress, and addresses the problems of modern society
by presenting dystopian visions of a world devastated by environmental
degradation. It explores issues such as pollution, climate change, loss of
biodiversity and the ethical dimensions of ecological management, prompting
a rethinking of humanity’s place in the web of life and reflecting on Russia’s
cultural and spiritual connection to the natural world.

+ 13
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Introduction

It is necessary that we develop a classroom environment, which is
conducive to learning. Such an environment should be free from threat or
intimidation. Students’ ability to think critically diminishes when they feel
unsafe, as their brains switch to emotional and survival mechanisms. They
should feel “physically safe and emotionally secure” before they get ready to
cognitive learning process (Sousa, 2022 p. 42). In order to achieve this in the
language classrooms, the use of literature serves as a great tool for providing
students with “happy” learning experiences. When language learners are
cognitively involved and motivated in the process, it is easier for the human
brain to feel happiness in learning a language. The human brain’s dual
pursuit of pattern recognition and novelty serves as a fundamental cognitive
mechanism in learning, too. While neural network favors routine patterns
for efficiency, it also demonstrates a strong inclination toward novelty. This
inherent activity between pattern recognition and novelty-seeking behavior
is particularly significant in educational contexts, as it directly influences
language learners’ engagement and cognitive development. In this vein, using
literature in the language classroom constitutes the novelty that will provide
an ideal environment for language learning.

Therefore, it is important to create educational environments conducive
to learning. In English language teaching, literature has been proven to be an
effective tool since it has various benefits for involving language learners in
the classroom (Fikray & Habil, 2022). In this vein, the purpose is to design
a four-week, brain-compatible, integrated thematic unit, which encourages
learners to be involved in the language classroom. The broader objective is to
humanize language teaching and learning by helping EFL learners to become
more aware of their roles as global citizens and active participants on earth.
In this respect, literature constitutes the medium for teaching English as the
facilitator for the development and understanding of the students’ awareness
of nature and earth. By the time the thematic unit is completed, the students
are expected to understand the positive outcome of being involved in the out-
of-class project to be described and/or consider being involved. This would
make them more aware of the changes taking place on earth due to human
use and abuse of the resources on earth and encourage them to be a part of the
population that makes a difference to save the world.

The purpose of the thematic unit proposal

Since change is an inherent constant in the temporal progression of
human existence, as an educator, it is crucial to raise students’ awareness of
this fundamental principle. However, rather than devoting extensive teaching
time to this broad concept, a more focused pedagogical approach that
examines specific manifestations of ecological change and their consequences
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is required. The ecological changes taking place on earth and how the other
changes in daily life take place are interrelated. The reason for choosing
this theme is partially the fast pace of daily life which is also shaped by the
pace of media which is difficult to keep up with. By proposing this thematic
unit on earth, changes and nature, the purpose is to develop both linguistic
competence and environmental awareness by linking language learning to
real-world issues. By integrating topics such as natural transformations and
human connections, students are encouraged to critically engage in global
challenges while developing their communication skills. This approach not
only increases language proficiency, but also develops students’ sense of
responsibility and active citizenship.

Overall structure of the thematic unit plan

Accordingly, a four-week thematic unit plan was developed for upper-
intermediate proficiency level students at a private university. The unit was
designed to include all fours skills with each session taking 100 (50+50)
minutes. The thematic unit plan was developed in accordance with the
design procedures and approaches explained in How the Brain Learns by
Sousa (2022), ITI: The model: Integrated Thematic Instruction by Kovalik &
Olsen (1997), and Six Ts Approach to CBI by Stoller and Grabe (1995). In the
following sections, the rationale for the selection of subthemes and how they
are structured will be discussed along with a detailed description of specific
lesson plans.

Are WE
changing or

are we
CHANGING?

Maturity Owerconsumption The response of Before it is too late
the nature
& &
_ &
o Changing Nature
Changing Nature Changing Nature

Figure 1. The design of the thematic unit

The theme is handled in four main subthemes. The subthemes for each
week are designed in a way that the students understand and realize that the
changes in nature are natural consequences of life. Then, the reasons and
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consequences of changes in nature together with the urgent solutions for the
negative occurrences are dealt with. In the first week, the students start with
the comparison and contrast between a person’s life and nature’s ongoing
transformation. During the readings, the students are expected to understand
that this change is natural as nature is renewing itself; however, with the
intervention of the human beings, who have a tendency for overconsumption,
the negative changes in nature begin to occur. When students understand the
big picture, they can better grasp the consequences of these environmental
changes. By the end of the week, students are expected to understand both the
causes and the effects of these changes and propose solutions. This thorough
understanding allows students to pinpoint the urgent actions needed to
protect both nature and its inhabitants well before it is too late.

Integrated Thematic Instruction

In developing the various components of the thematic unit plan, there are
majors points to take into consideration. In this thematic unit preparation,
integrated thematic instruction (ITI) model was adopted. By definition,
ITI is “a way of conceptualizing and implementing a ‘brain-compatible’
learning environment for students and teachers” (Kovalik & Olsen, 1997, p.
3). According to Kovalik and Olsen (1997), there are three principles that
need to be considered in the design. First, the findings of research on the
human brain should be considered in the design of thematic instruction.
Additionally, teachers’ background and knowledge of how to integrate them
into their brain-based teaching matters, as well. A final aspect that matters in
planning thematic instruction is that curriculum development should be “a
creative act of the teacher, a modelling of what it is to be a learner, to possess
an absolute passion for lifelong learning” (p. 2).

Brain research

Curriculum,

Teaching
Development

strategies

Figure 2. Integrated Thematic Instruction (IT1) (Adapted from Kovalik ¢ Olsen, 1997,
p.2)
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An overview of the four-week thematic lesson plan

WEEK 1: Changing Nature ¢ Maturity
Materials:

The petals by Amy Lowell

The death of a Tree by Edwin Way Teale
100 years to Live (Song)

Accompanying picture of the text, drawings of the students

Week 1 Day 1

Writing skills: Rewriting a poem in text format

Speaking skills: Interpreting the drawings, and discussions
Listening skills: Listening to the song lyrics and discussion.
Reading skills: Guessing from the first stanza
Understanding Literature: Rhyme

Language focus: Adjectives taking —ed,-d

Week 1 Day 2

Vocabulary: Understanding terms of biology

Writing skills: Descriptive essay writing

Reading skills: Reading for specific information
Speaking skills: Comparison and contrast of two items

Language Focus: Conjunctions expressing time sequence

Threads and transitions to the next class hour: In this initial week,
students will engage with the theme by examining parallels between life
changes in individuals and transformations in nature. While commonly
referred to as “aging,” this process will be framed as a natural and inevitable
phenomenon. The lesson will further encourage students to critically reflect
on factors that disrupt this natural progression, particularly human greed
and overconsumption, which negatively impact the environment and hinder
ecological balance.

<21
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WEEK 2: Changing Nature & Overconsumption

Materials:

Living Lightly and Inconsistently on Land by Donella Meadows
Pictures- depicting overconsumption (according to the essay)

A Sand County Almanac by Aldo Leopold (partially out-of-class)
Cover of the book (to be put on the wall for a few weeks)

Week 2 Day 1

Reading skills: Predicting unknown vocabulary, Reading for details
Language focus: Word formation

Writing skills: Writing a diary entry

Speaking skills: Having a debate in the classroom

Week 2 Day 2

Reading skills: Summarizing a text

Writing skills: ‘Writing a response paper on the parts of the book
Language focus: Revision of tenses

Speaking skills: Comparison and contrast of two items (by using
appropriate vocabulary)

Threads and transitions with the next class hour: Since we discuss how
human greed and overconsumption lead to unnatural changes in nature—
deviating from its natural processes, this class hour aims to uncover such
causes and their broader implications. Students are expected to grasp that
their individual actions impact not only the future state of nature but also
its current condition. Therefore, raising awareness, even about simple acts
like conserving water, is a critical step toward fostering a more sustainable
relationship with the environment.

WEEK 3: Changing Nature & Unexpected response
Materials:

Nature (1836) R. Waldo Emerson

Earth Voices by Bliss Carman
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Soundtrack: Pyotr Tchaikovsky. The Nutcracker Suite: Waltz of the
Flowers.

Accompanying pictures

Week 3 Day 1

Reading skills: Reading for details, predicting vocabulary from context
Writing skills: Writing a time-travel story

Speaking skills: Talking about ideas

Language focus: Inversion

Week 3 Day 2

Reading skills: Choral reading

Writing skills: A paragraph on the poem
Speaking skills: Role-play by personification
Understanding literature: Personification

Language focus: Review of relative clauses

Threads and transitions to the next class hour: In this class hour, students
could predict the potential consequences of “unnatural” ecological changes in
nature. Building on their previous discussions about the causes and emergence
of these changes, they will transition to exploring possible solutions. This
progression aligns with the overarching theme of the unit, as students have
been gradually working toward identifying actionable responses throughout
the preceding weeks.

WEEK 4 Changing Nature ¢ Before it is too late
Materials:
A green cornfield (Song by Michael Head)

Song: “What a wonderful world” (A video showing natural beauties, URL
is provided below)

Flower-Fed Buffaloes (Vachel Lindsay)

Video: taken from youtube —scenes of polluted nature accompanied by a
soundtrack (URL is provided below)
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Video —for warm up-The world is too much with us (URL is provided
below )

Week 4 Day 1

Reading skills: Reading with expression
Speaking skills: Interpreting a picture
Understanding literature: Metaphors
Writing Skills: Writing an ending to a poem.

Language focus: Revision of past tenses (past and past participle forms)

Week 4 Day 2
Reading skills: Reading aloud with rhythm

Speaking skills: Role-play between the characters in the poem, Native
American, European and Judge

Understanding Literature: Assonance, Sibilance, Onomatopoeia, and
Alliteration.

Writing Skills: Letter-writing expressing emotions, by using relative
clauses learnt in the previous week)

Language focus: Present and past participles with “-ed and -ing”

Threads and transitions: This class hour encourages students to reflect
on key themes from the unit. Building on their discussion of “What a
Wonderful World,” which they listen to, students are expected to engage
in critical dialogue about the possibility of achieving such a world. They
explore actionable steps that could mitigate the unexpected consequences of
unnatural changes in nature, a topic covered in the previous week’s lessons.
This discussion serves as a bridge, preparing them to propose meaningful
solutions in their upcoming projects.

Description of a sample lesson plan: Week 4 Day 2 (50+50 mins)

| Changing Nature & Before it is too late |

Materials:
Flower-Fed Buffaloes (Vachel Lindsay)

Video: Youtube —scenes of polluted nature accompanied by a soundtrack
(URL is provided below)
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Relevant handouts

Relevant soundtracks

Objectives: By the end of the lesson, students will be able to:

o Use past and present participles correctly in spoken and written
contexts

o Express personal opinions about environmental issues using
appropriate vocabulary

« Connect related environmental themes using transition words and
phrases

o Identify and apply basic literary devices in environmental texts
« Discuss environmental pollution using topic-specific vocabulary

e Analyze and discuss human relationships with nature using
appropriate language structures

Warm-up: (5 mins)

The teacher greets the students and starts the class by reminding the
students of the song they listened to together with the poem and asks some
questions to students such as

Is it truly possible to create a “wonderful world” in reality? Why or why
not?

What are the main barriers that prevent this vision from becoming a
reality?

What insights does history provide regarding this possibility?

The teacher initiates the discussion to get them prepared for the coming
video showing several examples of polluted nature and how pollution pervades
the world.

Lead in: (5 mins)

The teacher distributes the handout “What is happening to “our” nature?”
(Handout #1) to the students to fill in, while watching. Therefore, the students
would be reminded of some types of pollution we are faced with. This would
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enable the students to realize that we are faced with a serious problem, which
is closely interrelated with politics, international economic treaties and other
similar factors.

=

2 What is happening to “our” naf
b =

D

The whitg. men
Killgd mere than.
4,300 byffalos,

Now., you will watch a videa on pollution and its outcomes.

A. Please tick the types of poflution especially demonstrated during the video
together with the reasons.
O 1.air pollution O & Radiation
O 2. water pollution O 7 Mining discharges

O 3. comaminated land and O & Domestic sewage

pollution of groundwater
O 4. Noise pollution O 9. Industrial discharges

O 5. Light poltution O 10 Pp——

B.

#ha vidao or from your own experience.
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Figure 3. Sample from Handouts #1 & #2

Pre-reading: (15 mins)

After watching the video and filling in the handout, the students come
up with and discuss additional types of pollution. Once they complete the
exercise, the teacher prompts the students to brainstorm ideas regarding
the reasons behind the pollution. Then, the teacher reviews the homework
assigned to the students in the previous week, titled “Some Facts About
Buffaloes’ History,” (Handout #2) by providing them with clear guidelines,
relevant pictures, and tips for conducting a focused and limited search. At
this point, the teachers asks for information to fill in the speech bubbles on
the handout. This activity would enable them to get more specific so that
they gain an insight into the text by receiving and interpreting background
information. Next, the students discuss the information they collected.
The teacher prepares the students to read a poem written on this subject by
Vachel Lindsay. The teacher provides the students with essential background
information about the poet, highlighting her role as an environmentalist and
her works focused on nature. Before they start reading, the teacher provides
the students with a vocabulary exercise (Handout #3).
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Figure 4. Handout #3

While reading (20 min):

Once the students become prepared for the reading, the teacher asks the
students to read the poem on their own (along with the soundtrack) to answer
the following questions:

According to the poem, in what ways has the prairie scene changed?
What has brought about this change?

With whom does Lindsay associate the buffaloes at the end of the poem?
How are they alike?

How do you feel when you are reading the poem, does the music add to this
or vice versa?

Can you feel the rhythm and the song behind the poem?

Language Focus: Participles (past & present)

Following the reading, the students check the answers for the questions
first in pairs and then as a whole class. After reviewing their answers, the
teacher asks the students to read the poem again, if necessary, to better
understand the upcoming questions. This will equip them with the essential
information and comprehension needed to analyze the language in the poem.
Below are the questions:

Comprehension questions

What is the poem about?
When did the buffaloes leave us?
What are “the Blackfeet, the Pawness” do you think?
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After the students answer the questions and discuss them in the classroom,
the teacher asks the students to focus on the language used in the poem. They
will review participles; however, before providing the students with handout
(#4), the teacher asks them the following questions.

How is the grass described in the poem?
How are the Blackfeet people described?
“The tossing grass.....

With the Blackfeet, lying low,”

In these two sentences the words with “-ing” form are at different positions.
What do you think is the reason for this?

ANRTRRRNRRAR NS

Language Focus
THE PRESENT PARTICIPLE & PAST PARTICIPLE
The present partiCiple of most Verbs has the form basexipgand is used in the

Following ways:

@- as parc of the Continuous Form of a verb
(See Continuous tenses in VERB TENSES)

Example:
1 ain working,
e was singing;
whey have been welking:
b- after Verbs of moVement/posttion in the pattenr Verd + present pardciole
Example:
+ Ehe went shopping
« He lay fookineup at the Clouds
« &he Came runmingtowards me

‘This construction is partiCularly useful with the verb ro £o; as in these Common

dAdd 444 aaadadad
Gl dddaddadaaads

Figure 5. Sample from Handout #4

After the students recognize the repetition of participles, the teacher asks
several similar questions, prompting them to focus on the “ing” and “-ed”
structures used in the poem. These kinds of questions aim to help the students
review their past knowledge on the grammar point, so that they would be
more curious about reviewing the subject. Then, the teacher provides the
students with the language focus part which is the review of present and past
participle forms. T distributes the handout reviewing these grammar points.

At the end of the activity, students are tasked with identifying examples
of participles in the text along with their functions. This ensures that students



International Studies and Evaluations in the Field of Philology - 29

remain engaged with the text. Following this exercise, students will move to the
interpretation stage, having already developed a surface-level understanding
through vocabulary and grammar exercises.

Post Reading (15 min):

Following the language focus part, the students are asked the following
questions step by step as they are now ready for interpreting.

Interpreting questions

Why does the poet describe buffaloes as flower-fed? What is the effect of
this image?

How does the repetition of the words “no more”in lines 11 and 12 emphasize
the poem’s meaning?

What does this poem suggest about the concept of progress?

After answering these questions, the teacher wants the students to
understand all the deep meanings of the words; therefore, she distributes
them Handout # below.

2. What is the implication of word “lylng low"? List
the things for which this phrase 1s used and

3. What are the changes brought about by the people?
Tell us the lines implicating these alierations.

Figure 6. Handout #5
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Following these phases, literary terms and expressions will be reviewed,
serving as a recap of the previous lessons. This activity will be followed by
the “Understanding Literature” section, as students will have completed the
participle forms, which are essential for the next part of the lesson.

Understanding Literature (15 min):

In this part, the poem supplies us with examples of several literary
devices. Thus, the students would have a chance to practice them within the
same poem. These are assonance, alliteration, sibilance and onomatopoeia.
The teacher distributes students with a handout in colour (if the handout
can be printed in color), if color copy is not available, she writes the poem
showing the literary devices with color chalk on the board and the students
would specify these colors, which are devices, with their colour-pencil or pens
(Handout #6)

Having read zhe poem o few times, oy reading it
2/0Ud SO Tt YOU Can S8 the IMages and hear the
music.

Which images did you like? Did you hear the music?
Remember the music in a poem is REPETITION!

ASSONANCE — REPEATING VOWEL SOUNDS
ALLITERATION — REPEATING FIRST LETTERS
SIBILANCE — REPEATING “S” SOUNDS

(anather word fox SOUND-EFFECTS)
&g CRASH! BANG! WOBBLE! RUMBLE!

Listen to the,sad music.. See it in colour. ...

[lower-fed buffaloes of the spring
T s oo of oo
Ranged where the locomotives sing
And the praivie herds [iz [ow —

The tossing, blooming, perfumed grass,
Is swept away by the wheat,
Wheels and wheels and wheels spin &y
But the flower-fed buffaloes of the spring

Left us long ago.

Figure 7. Handout #6

After the students understand some literary musical devices, now they
can start analyzing the poem. At this stage students are faced with a new
challenge, which is to analyze the poem. At this stage, they are asked to do
the following:

“In the poem, there is a strong comparison between the past and the
present. What are those comparisons? Use details and examples in your
explanation.” (Handout 7).
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? Student Response Sheet

Analysis stage

L. In the posm, “The Elower-Fed Buffaloes”. there is a
ars, those compatisons? Use dstails and examples in
sxplanation.

Youx

Figure 8. Handout #7

Synthesis part (18 min.):

The teacher asks the students to take their papers and pens with them
and go out into the garden. The teacher takes the music with her. The music
is the same as the one they previously listened to in class. The teacher asks
them to lie down, closing their eyes and smelling the flowers. After one or two
minutes, the teacher asks the students to imagine themselves as a member
of Native American tribes living at those times of the first years of the
“exploitation” of the continent. The teacher then starts the CD player, with the
music accompanied by a native speaker reading the poem. After the reading
finishes, the teacher asks students to write a letter to those who have killed
their buffaloes and invaded their continent. In the letter, students should
focus on the importance of nature in their lives and express their feelings
about those events. To send the letter, students return to the classroom, where
abox is set up as a mailbox. Afterward, the teacher writes the names of several
students on the envelopes in the classroom, allowing students to read each
other’s letters and check for mistakes. Finally, the teacher collects the letters
to review them further.

Evaluation part (12 min.):

As this is the highest level in Bloom’s taxonomy, the students should
be able to think critically and be receptive to many different points of view.
Therefore, they should be asked questions which would enable them to develop
their values for judging. The teacher would tell the students that the letters
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they sent to the Europeans were found by the journalists and they took them
to the courts. Therefore, now they are having a lawsuit at the moment. One
student would act the judge, one of them would be the European and the other
one would be the Native American. Before they start, the members from the
same group of actors would come together to come up with several ideas to be
claimed during the hearing. Then, they act it out.

Closure (3 min):

At the end of the class the teacher reminds the students that the
exploitation of nature have always been a problem sometimes for people, for
animals and most of the time for the nature itself. However, it is a vicious
circle, as the effects ultimately impact people, since human beings are also part
of nature. Therefore, the teacher asks the students to research ways to avoid
harming the environment and the world. The teacher warns against proposing
conventional solutions, encouraging students to identify environmental and
activist organizations that actively work to protect nature rather than doing
nothing. This task will prepare students for the upcoming project week, which
will span the next two weeks. The teacher prepares the students for this week’s
project for four weeks. Until they come to this stage the students would have
been motivated.

MOTTO: The world is changing! What can we do? Let’s do something
for our world!

o Description of Greenpeace (Word format attached)

Greenpeace FAQ

Ask students to conduct research on the subject.

Share findings in the classroom during the lab hour.
Discuss the advantages and disadvantages.

Next Step:

« Fill in the forms for working on a Greenpeace ship.
» Send the completed forms to Greenpeace.

o Establish a common agreement with Greenpeace (Note: Some
students may choose not to participate).

Purposes:
o Increase students’ awareness of global environmental issues.

« Providean opportunity to travel to different countries while practicing
English.
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Ofter a firsthand experience of how rapidly the world is changing.
Serve as a culmination of the week’s project.

Allow students to apply what they have learned throughout the weeks.
Help students connect with their identity as human beings.

Demonstrate how integrating literature enriches the understanding

of humanity.
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Berynienue

Yactuupl, Oynyun ciay:keOHOW 4YacTbio peud, (PyHKUIHOHUPYIOT
BO BCEX CTWIAX M Pa3JIMUHBIX JKaHpax. YHOoTrpeOleHHE 4YacTHIl B
XyJAOKECTBEHHBIX TEKCTaX HMMEET BaKHEHIlee CTHIMCTUYECKOE 3HAuCHHE,
OZIHAKO CTHJINCTHYECKAss OKpacKa 4YacTHIl SIBISETCS HauMEHEe H3y4eHHOM
Cpean Bcex aclekToB M (GpyHKUMH 3Toi yacTu peun. Hemocrarok HaydyHBIX
HCCIIEIOBAHUH CTUIIMCTUYECKOTO aclieKTa 00yCIIOBICH TEM, YTO MIPH aHAJIM3e
YacTHIl aKIEHT Yalle BCEro JeNacTcsi Ha UX CEMaHTUKE, KOMMYHHUKAaTHBHBIE,
MParMaTHYeCKUX, CBA3YIOIIMX CBOWCTBAX, MJHM >K€ Ha UX (YHKUUAX B
mporecce KOMMYHMKAMM C OJHUM WM HECKOJIbKUMH Y4YaCTHHKAaMU.
Pazymeercs, Takoll HOAXO/ K aHAIN3Y YaCTHL] IOMOTAET YETKO YCTAHOBUTD HX
CTUJIMCTUYECKUE BO3MOXKHOCTU M (DYHKLIHH, OJHAKO HE MEHEEe WHTEPECHBIM
1 BECOMBIM SIBIISICTCSI aHAIM3 YacCTUIL] KaK COCTABISIOIICH XyIOXKECTBEHHOM
JUTEPATypbl U JIEKCMKOHA OTHENBHBIX aBTOPOB, KOTOPBIH HAXOOUT CBOE
otoOpaxkeHue B ux padorax. CTaB 4acTbIO XyIOKECTBEHHOI'O IIPOU3BEACHUS,
YacTUIla NPUOOPETaeT MHOKECTBO JOMOJHHUTEIbHBIX, YHHKaJIbHBIX IS
TEKCTa TAKOro CTWIA (YHKIMH, KaK HAIpPUMEP CO3[JaHUE CTHIMCTHYECKOTO
npueMa Win OTOOpaXeHHEe OCOOEHHOCTeH YHHUKAJIBHOTO CTHJIS aBTOpa.
MHoroypoBHeBasi CEMaHTHKa YaCTHLI IEJIACT UX HHCTPYMEHTAaMH KaK CO31aHUs
napagurMaTHYeCKUX OTHOIIEHUH MEXy MHOXXECTBOM CHHOHMMOB, OJIM3KHX
[0 CEMaHTHKE M 3BYYAaHHUIO CJIOB, YKpAIIAIOMIHUX XYIOXKECTBEHHBIH TEKCT,
Tak ¥ (QyHKIMOHAJIBHOTO MOTEHLMasla YacTel mpowusBeneHusi. bosee Ttoro,
YacTHUIIbI MO3BOJISIIOT DIyOKe NMPOHUKHYTHh B CIEHU(HUKY XyHT0KECTBEHHOIO
Mupa aBropa. Tak Kak ©HcaTelIb BCErAa CaMOCTOSTEIbHO BBIOUpAET
TEMaTHKy CBOEr0 INPOU3BEACHUS M ONpeNeNseT ero KOMIO3UIHIO, HO
SI3BIKOBBIE CPEJICTBA, KOTOPBIE BHIPAXKAIOT €r0 OTHOLIEHHE K H300pakaeMoMy,
ynorpebnsier 6ecco3narenbHo (Zakharova Yeter, 2013: 65). Oto cBsizaHo ¢
«HECMAHOAPMHBIM, HO MUNUYHBIM O OAHHO20 A8mopa ynompeonenuem
yacmuysl, CEA3AHHLIM C KAKUM-TUOO HApYWeEHUeM e€ CUHMAaMAamuKi,
OMAUYAIOWULICS OM OOBIYHOT COUEMAEMOCTU OAHHO20 CILOBA 8 BbICKAZLIBANUS
unu bonee wupoxom konmexcmey» (Bunorpanos, 1947: 67).

Cpenu pon3BeIeHNN PyCCKON KITACCHKH HanOoJiee M3yUeHHOU B IIIaHE
oco0eHHOCTeH PYyHKIIMOHUPOBAHUSI YaCTHII ABIIsIeTCS 1Tpo3a D. JlocToeBCKOTO.
Uccnenyromue ero TBOPYECTBO S3BIKOBEABI M INTEPATYPOBEIBI YTBEPKIAIOT,
YTO B MPOM3BEICHHUIX J[OCTOEBCKOTO JIETKO 3aMETUTh YacTOe yIoTpeOieHne
OTIpENIETICHHBIX YacTHUIl, PaBHOMEPHOE paclpelneieHne WX B TEKCTe, a
TaK)Ke BCTABKHM YACTHIl B HETUIHYHBIA JUISI HUX CEMaHTHYECKHI KOHTEKCT.
[TomaBnsromee OONBITMHCTBO YACTHIl B COUYETAHUH C PA3TUYHBIMH YaCTSIMH
peun W CTHIUCTHYECKHMH NpHEeMaMH MO)XHO Ha3BaTh OTIMYUTEIBHOM
ocobennocTrio TBopuecTtBa @. M. JloctoeBckoro (Maxmynosa, TomBonanes,
2024: 82). Cpemu COBPEMEHHBIX aBTOPOB, B TIPOM3BEICHUSX KOTOPBIX
HCCIIENOBaHbl 0COOCHHOCTH (yHKITMOHANA JacTw, sBistoTcst C. [loBiatos,
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A. butos, T. ComomatoBa u apyrue. M3ydeHue dacTull B TEKCTax O3THUX
ABTOPOB MO3BOJISIET ONMPENEINTh OCOOCHHOCTH WX WHAWBUAYAJIBHOTO CTHIIS.
[Ipu ynorpebiaeHMH B XyHOXKECTBEHHOM TEKCTE aBTOP HaJeNsieT YaCTHILY
0C000# CTUIIMCTHYECKON HArpy3KOM, Yalle BCero — paau CO3AaHus TOrO HiIH
WHOTO CTHJIMCTHYECKOTO mpuemMa. YacTuipl ¢ Takod (QyHKIMEH SBISIOTCS
HEOTBHEMJIEMOM COCTABIIAIONIEN CHHTAKCHUECKON M JIEKCHKO-CEMaHTHUECKOH
CHUCTEMbI OpraHM3alluy XynokecTBeHHoro npoussenaenus (Toxapuyk, 2010:
68).

OpHako 70 HACTOSIIETO BpPEMEHH CEMaHTHYecKas W CTPYKTypHas
ponbs wactuil B pomane M. bynrakoBa «Mactep m Maprapura» He Oblna
00BEKTOM HAYYHOTO aHAIN3a. AKTYalbHOCTH C(POPMYTUPOBAHHOMN MTPOOIIEMBI
MTOJTBEPKAACTCA CaMHUM XapaKTepOM IPOM3BEICHUS BEIHKOTO PYCCKOTO
pPOMaHHUCTa, BOCCO3/ABABIIErO IIEPEIOMHBIA JTall JKU3HU C ITOMOIIBIO
yAa4HO TONOOPaHHBIX S3BIKOBBIX CpelncTB. YacTuipl B TekcTe «Mactepa u
Mapraputel» — 4pe3BBIYafHO YIOOHBIA WILTIOCTPATUBHBINA Marepuan, 0ojee
TOTO, TPENICTABIAIOT COOON apceHall XyI0KECTBEHHONH 0Opa3HOCTH MTUCATEs.

Lean uccnenoBaHust 3aKJII0YAETCS B TOM, YTOOBI IPOCIIETUTh MEXaHU3M
BJIMAHUA YaCTHUIl Ha 3MO].[HOH3HI:HI>II71 CTpOfI IMOBCACHUA W TMOCTYIIKH
HCpCOHa)KCfI. Tax>xe HeMaTOBaKHBIM MpeACTaBIACTCA IOCTPOCHUEC TUITIOJIOT U
q)YHKHI/IOHI/IpOBaHI/ISI JacTull B COOTBETCTBUM C PA3JIMUYHBIMU IPOABICHUAMU
JIUTEPATYPHOM XapaKTEPOIOruu B TEKCTE poMaHa M. bynrakosa.

MarepuaJjiom 1 aHanu3a nociaykui poMad M. bynrakosa «Mactep u
Maprapuray.

AKTYyaJIbHOCTb HCCJIEIOBAHUS 3aKJIFOUACTCS B 0COOOM pOJIHM YaCTHIL KaK
CITy>keOHOHM 4acTH pedr B pOMaHHOM TOBecTBOBaHMH. Kpome Toro, nHTEpec
K JaHHOW mpoOiieMe BbI3BaH €€ KpailHe HEJ0CTAaTOYHOH M3yYEeHHOCTBHIO B
COBPEMEHHON JIMHTBUCTHKE U JIUTEPATYPOBEACHUH.

Crenenb M3y4eHHOCTH Bompoca. B Hay4yHOH nuTeparype YacTHIlbI
MIOJIyYMJIA OCBEILEHUE IIPEXKJIE BCETO B TEOPETUUECKOM acleKTe. JIMHIBUCTBI
000CHOBAJIHM CTaTyC YaCTHI] KaK CIIy>KeOHON YacTH PEUM U BBLACTHIIN Pa3HbIe
acriekThl X pynkunonuposanus. P. . ABanecosu B. H. Cunopospaspaboranu
OIHYy M3 MEpPBBIX Kiaccuukauuii yactun, B. B. Bunorpanos npeanoxun
CHUCTEMHOE OIMCAHUE W aHaIu3 3ToM dactu peuw, LII.M. Pamazanosa, E.Y.
T'opneesa, B. H. fIpueBa cocpenorounsia BHUMaHUE Ha MOJAIbHBIX YaCTULAX,
JI. A. T'puropoBud4 roBOpUT O Ppa3eoqOrnIecKux YacTUIax.

Jns nHameit paboTbl HamOonee akKTyaJbHBIMHU SIBJISIOTCS HECKOIBKO
uccaegosanuii. Pabora A. M. KimrommHoii mocBsieHa Tak Ha3bIBAEMOM
«CeMaHTHKE  KpaHOCTH»,  TepenaBaeMoOl  PYCCKUMH  YacCTHIIAMH.
Ananmsupyercs cepa ObITOBaHUS PYCCKUX YaCTHII, UX CBSI3b C CEMAaHTHKOM,
CITOCOOHOCTRIO  TIepelaBaTh KaKWe-TMOO 3Ha4YeHHs. AKIEHTHPOBAHO
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BHUMaHUE Ha TOM, YTO PYCCKHH SI3BIK OTHOCUTCS K «OOHOM) U3 CAMBIX
YACMUYeoOUNLHBIX A3bIKOEY, UTO TIPOSIBIIICTCS B «KOAUUECMBE JeKCUUECKUX
COUHUY, NPUHUCTIIEMBIX K Hacmuyamu, u 8 ux wacmomuocmuy (2022: 2175).

B wmonorpapun C. M. KomecHHWKOBOI TpenoKEeHO BCECTOpPOHHEE
OCMBICIICHHE YacTHUL[ Ha YypOBHE (YHKIMOHAJIBHOM, CEMaHTHYECKOM MU
rpaMMaTHYeCKOM. ABTOp aHaJU3UpyeT HX MOPQOIOTHYECKUH CTaryc,
CTPYKTYPY, B3aUMOJEHCTBHE C APYrUMH 4acTsiMHu pedn. Ocoboe BHUMaHHUE
YAEICHO CHHTAKCHUCY, BO3MOKHOCTSIM YacTHI] CO3/aBaTh 3KCIPECCUBHbIC
¢opmer BeickaseiBanus (2015: 34). M. A. BopoHOBCKasi paccMaTpuBaeT
YacTUIBI B CBSI3U C IIOPSIAKOM CJIOB B PycCKOM si3blke. VccnenoBanue
IIPOBOAUTCSI HAa Marepuaye XyJOKECTBEHHOW JUTEpaTypbl, 4TO JeNaeT eé
oAXo HanOoJjIee MPUMEHUMBIM U B Hallel padoTte. ABTOp yAessieT BHUMAaHHUE
mpoleccaM CTHIM3AaLUU B JIUTEPAType, POIM CIy>KEOHBIX CIIOB B CO3aHUU
€MKHX U KOJOPUTHBIX S3BIKOBBIX KOHCTPYKIHi (2013: 52).

Metoabl ucciaenoBaHus. lcnonp3oBaHME ONUCATEIBHOIO METOAA
MO3BOJIMJIO MPUOETHYTH K CPABHEHUIO YACTHUI] M KOHTEKCTOB MX YIOTPEOICHNSI.
B cBsI3u ¢ 3THM 371€MEHTBHI METOJa KOHTEKCTYaJbHOE aHAIN3a IO3BOJISIOT
YCTaHOBUTH TIIyOMHHBIE CBS3M pOMaHa ¢ OMONEHCKUM TEeKCTOM, MH(DaMH H
yrnotpeOieHrneM YacThIl B HUX. JJaHHBII METO/] ITO3BOJISIET BBISIBUTH CKPBITHIE
HaMEpEeHUsl TOBOPSIIEro, KOMMYHHKAaTHBHbIE HWHTEHIIMM ajpecara, poJb
9THX CYOBEKTOB B (YHKIIMOHMPOBAaHHMM 4YacTull. KOMIIOHEHTHBIN aHaIu3
MpEAroaraeT M3y4eHHe COMACpKaHUS JIEKCHUECKUX €IMHUI] (B JaHHOM
CIIydae 4acTHIl) C UX MOCIEIYIOIUM Pa3I0oKEHHEM Ha COCTABIIONINE. JTO
CIOCOOCTBYET TUTIOJIOTUYECKOMY H3YUCHHIO YACTHIL B PA3IMYHBIX KOHTEKCTAX.

KonTtexcTHblii anaim3 yactun B pomane M. byirakosa «Macrtep u
Maprapura». OCHOBHasl 4aCThb.

[IpomsBenenne Muxanna AdanacheBuda  bynmrakoBa — sBIsSeTCS
MIPOAYKTUBHBIM MaT€pHAIIOM JIJIS TUTOJIOTBOPHOTO MPAarMaTHYecKoro aHaJIn3a
YacTHIl, TIOCKOJBKY B TBOPUECTBE JTOTO IHCATENss OHH OOHAPYKHBAIOT
caMyi0  pa3HOOOpa3HEWITyr0 CceMaHTHUKy. llparmatwmdeckuit  aHaau3
MpeanojaraeT M3y4deHHe 4YacTell pedd W WX CEeMAHTHKH B KOHTEKCTE
JUTEpaTypHOTO Tpowu3BeneHus. I[loToMy /uid aHanmW3a MHOTO3HAYHBIX
JIEKCMYECKNX KOHCTPYKIMH B WX KOHTEKCTYaJbHBIX 3HAYCHHSX CICHAYET
MIPOAHANM3UPOBATh MX CEMAaHTUKy W (YHKIUHW B CHUTYyallld, OIHMCAHHOM
B JIATEPATYpPHOM IMPOW3BEJACHUH. [IpH 3TOM HacTHIBI MOTYT BBITIOJTHSTH
BaXHYIO COCTUHHUTEIHHYIO (DYHKIIHIO, SIBJISIFOTCSI CBOETO POZa CTPOUTENEHBIM
MaTepualioM /IS CO3/[aHWS MOTHBHON CETKH, IHCKPETHOW CTPYKTYPHI
ITOBECTBOBaHUSI.

B omnuume OT TpaauMIIMOHHOTO HCTOPUYECKOTO HAppaTUBa, 37AECh
MPOIIIOE ¥ HACTOAIISE, CHFOMUHYTHOE U BEUHOE, OBITOBOEC U MUCTHYECKOE
COCYIIECTBYIOT B OTHOM IIOCKOCTU. HappaTus — 3To MoBEeCTBOBAaHUE, KOTOPOE
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MO3BOJIAET COEAUHATH Pa3jMYHbIE YPOBHU TEKCTa. B pycckoil A3bIKOBOM
TPAAUIIIKI ATOT TEPMUH O3HAYAET TAKKE TUI AUCKYpPCa, ONPeeIEHHBIC SMOIIHH,
MOCBhUIbI, HaMepeHusi. B pomane bynrakoBa oH MposiBIsSIETCS] Ype3BBIYAHO
nectpo. [lo muenuro M. 'aciapoBa, 3T0 Hekasl CyOCTaHIIUs, SAMHBIN MOTOK,
[0-pa3HOMY TPOSIBIISIONINI ceOsi Ha Pa3HBIX YPOBHSIX CIOXKETHOTO JIEHCTBUSL.
«Omom npuHyun XOpowio UNTIOCMPUPYEMCsl, 6 HACMHOCMU, A3bIKOBOU
cmpyxkmypou pomana bByneaxosay (1994: 29). OcoOCHHO HATVISITHOM SBIISIETCS
(yHKIMS YacTHIl B TEKCTE, IMOCKOJIbKY OHHU TPUIAIOT OOIIeHd KapTHHE
JIONIOJIHUTEIIbHBIE OTTEHKH, KOHHOTAIUIO, CBA3BIBAIOT BOEMHO Pa3pO3HEHHbBIE
ILJIATHI TOBECTBOBAHUS. YaCTULIBI U MOTHBBI BO MHOTOM CXOJIHBI 1O CTPYKTYpE,
BeIb OIHHU SBIAIOTCS MHHUMAIBHBIMH HEPA3IOKUMBIMU  €IUHULIAMU
MMOBECTBOBaHUS, a JIPYT'He TaK jK€ HE MOJIeKAT JallbHEHIIEMY YJICHECHUIO /
JIeTICHUIO BBUY CBOEH CITy:KEOHOH pOJIH.

[Ipm STOM S3BIKOBOE€ E€AMHCTBO IIOBECTBOBAHWS COYETAETCS C
MHOT000pa3neM OMHCHIBAEMBIX COOBITHHI. « Dm0 couemarnue HeoObIKHOBEHHOL
necmpomul u abCONOMHO20 eOUHCIEA, 3A0AHHOE 8 A3bIKOBOM NIAHEe POMAHA,
cayscum Kaxk Ovl cxemoll, onpeodenaoueli NPUHYUN opeanuzayuu ecex Oes
uckaouerus. komnonenmos nogecmeosanusy (I'acmapos, 1994: 29). OgHako
MOKHO TOBOPHUTH O HEKOEH O (OHUH, IBYSA3BIYHN HA YPOBHE COOTHECEHHOCTH
peur U MHUPOBO33peHUA. ManuHOBCKUA A. oTMevaeT: «/[gysasviuue
CMAHOBUMCS NONUMUKO-UOEOTIO2UYECKUM UHCTNPYMEHMOM, 00YCl081eHHbIM
OMHOWEHUAMU — 20CNOOCMBA-NOOYUHEHUs,  NOAApU3AYUel  KYIbMYPHO2O
npesocxoocmea u Henoanoyennocmuy (2021: 660). DTy 0CcOOEHHOCTH
POMaHHOTO ITOBECTBOBAHUS HILTFOCTPUPYET €70 MOTUBHAS CTPYKTYypa, HATH4IHe
MTOBTOPSIONIUXCST SJIEMEHTOB B CIOXKETE, CKBO3HBIX O0Pa30B M aCCOIIMAITHI.
ITpu 5TOM KaK]1b1ii HOBBIM MOBTOPSIOIIUICS MOTHUB MPEJICTAET B HOBOM CBETE,
C MHBIMH aKIIEHTaMH, TEM CaMbIM JIOTIONHSAS U PACIIHPSS XYIOKECTBEHHYIO
KapTHHY Mupa. bojee TOro, oH Takke MO-HOBOMY COYETAETCS C JPYTHMH
MotrBaMu. ClieyeT OTMETHTh, 9TO MOTHBOM B MHpe bynrakoBa MOKeT OBITH
BCE, YTO YTOIHO: XapaKTepoJOormuecKas depra, oOpas, dIIEMEHT OMUCAHHS
MIPUPOJIBI, OT/IETHHOE CIIOBO, 3BYK. MOTHB B XY/I0)KECTBEHHOM MUPE PYCCKOTO
pOMaHHUCTa TOCTOSHHO BOCIIPOM3BOJAWTCS, IBWKETCA, OH «hopmupyemcs
HenocpeoOCmBEeHHO 8 pa36EéPMblAHUL CMPYKMYPbl U depe3 Cmpykmypy. B
umoee a1000tl hakxm mepsiem c8010 OMOENbHOCHb U eOUHCMEB0, UbO 8 1000l
MOMEHm U mo, U Opyzoe MOdicem OKA3AMbCsa ULIH30PHbIM. OMOeNbHble
KOMNOHEeHmbl OAHHO020 (akma Oy0ym noemopenvl 8 Opy2ux COYemanusx, u
OH pacnadaemcsi HA psAO MOMUBOS U 8 MO JHce 8peMsi CHAHem HeomoenuM
om Opyeux MOmu608, NePEOHAUAIbLHO B66EOEHHbIX 8 C8A3U C, KA3AI0Cb Obl,
coseputernno unvim axmomy (I'acmmapos,1994: 31).

OcHoBHble MOTHBBI B «Mactepe u Maprapute» cocpeloTOUeHbl BOKPYT
oOpa3oB besnomuoro, bepinosza, mpoctpancTBa MOCKBBI, MHOIOMEPHOIO
o0Opaza TmoXapa, BaJIOTHBIX onepanuid. [IpocTpaHCTBEHHO-BpEMEHHEIE
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mactel cBsi3aHbl ¢ Bomanaom u Macrepom. [lpu atom mnomu€pkuBaeTcs
MHOTOYPOBHEBBIN  Xapaktep xpoHotoma. Cieayer OTMETHTh, 4YTO
XPOHOTOI TIPE/ICTABIACT COOON COBOKYIMHOCTH XYIOKECTBEHHOTO BPEMEHH
XyJAOKECTBEHHOTO TPOCTPAHCTBA B UX OPraHWYECKOW eIHMHCTBE. MOXKHO
TOBOPHTH O pasHbIX YPOBHSIX XpoHOTOMNa y bynrakosa. Hampumep, “Bonano
ovLn u Ha 3aempaxe y Kauma, u 6 Epwanaume” (2004: 353). D10 TOBOPUT O
GbyHKIME 00pa3a-Meauyma, MoCPeTHIKA MEXKIY MUpamMu. MacTep ke CBsI3aH
C MHBIM IIJJAHOM TOBECTBOBAHUS, MpeXk/ie Beero ¢ Mernya. Apxemunuueckas
C63b  NpoYUmMBIBAemMcs 6 crodceme. Apxemunwvl npedcmasnsgiom  coooul
nosmopswwuecs 00pasvi, ClOJCemvl, OMOEIbHble MOMUBbL 8 YCIMHOM
HapooHom meopuecmee u g aumepamype. C apxemunamu y byneaxosa céazvina
mpaxkmogxa 6e300MHocmu, mpaeiu, 0oHocos, apecmog u m. o. (Facnapos,
1994: 41).

Oco00i#f 5MOIMOHAIBHON OKPAIIEHHOCTHIO XapaKTePU3YeTCsl JacTUIla
«icey. ClielyeT OTMETUTh, UTO JaHHAS YaCTHUIIA TPH3BaHAa MOJIEPKHYTh CMBICIT
ckazanHoro. Kpome Toro, sTa 4YacTHIa WCTHONB3YeTCS IS HAIIOMUHAHHA,
KOHCTaTallM1 HEKOero nopsiaka, nojgoxeHus Beuieil. Ho bynarakoB Hazgenser
e€ TIOBOJIBHO OTPeeIEHHON (DyHKITHEH.

Hanpumep:

«A exrcenu 3axaouanu, maxk on 00ANHCeH OblLI NPOUMuU uepes oyxeanrmepuro?
— Bcenenpemenno, — omeeuan, 6oanysce, Bacuiui Cmenanosuw.

— Taxk, 20e once on?

— Hemy, — omeeuan Oyxeanmep, 6ce 6onee Oneones u pazeo0s pyKamu.
U Oeticmsumenvro, Hu 6 nankax Oyxearmepuu, HU ¥ DUHOUPEKMOPA, HU Y
Jluxooeesa, Hu y BapeHnyxu Hukaxux ciedos 0ozoeopa nemy (2004: 426).

3neck peub UAET 0 0cOOOM THIIE AMajora, KOTOPBIM pa3BepThIBacTCs B
BOIIPOCHO-OTBETHOW (opme. MuMuonep kKak Obl CIIpamrBaeT Mo Iernoyke
TO, YTO €T0 MHTEPECYET.

[TpuBeném emé npumep ynorpeOaeHNs YACTULIBI «HCen.

«... [loom noousin ceeuy Hao 2on060il u 2pomko cxkasai... IHocaviuwanucey
0sa eonoca. bac ckasan 6esscarocmuo: 2omogo deno. benas copsuxa. A
BMOPOIL, JHCEHCKUL, UCHY2AHHBIN, NPOUZHEC CNOBA: KAK Jice MUTUYUSA-TNO
nponycmuia e2o no yauyam 6 maxom euoey. (2004: 474).

B nmanHOM mpuMepe «ce» BBICTYNACT B BBIICIUTENBHOH (QYHKIHH.
Oco60 moAu€pKUBAIOTCS JOTOJHUTEIBHBIE OTTEHKU. 3[€Ch OLIYIIAeTCsI
HEJOBOJBCTBO, BO3MyIlleHHEe. bosee Toro, ycwimBaeTcss HeAOyMEHHE
roBopsimero. TakuM 00pa3zoM, CEMaHTHKA YaCTHIIBI COOTBETCTBYET CMBICIIOBOI
AKIEHTUPOBKE, YCHIICHUIO 3HAYECHUSI CIIOBA. DTO OCHOBHAS (DYHKIIUS YaCTHIIbI
wicey.
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«... Tax cnywaime ce: euepa eeuepom s na Ilampuapwux npyoax
68CMPemUIcs ¢ MAUHCMEEHHOU JUYHOCMbBIO, UHOCMPAHYEM He UHOCMPAHYEM,
Komopbwlil 3apamnee 3Han o cmepmu bepnuosa u nuuno éuden Ilouwmus Iunama.

—Iunama? Iunam, smo — komopuwiti ocun npu Hucyce Xpucme? —wgypsco
na Meana, cnpocun Cmpagunckuil.

— Tom camprii.

— Aea, — cxasan Cmpasunckuil, —a smom Bepauosz no2ub noo mpameaem»

(2004: 345).

B npusenénnom ¢parmente u3 pomana Muxamnna bynrakoa «Mactep u
Maprapurray 4acThIIa «H#ce» UCTIONb3YeTCs IS YCUIICHHUS U aKIIEHTUPOBAHHS
3Ha4YeHNs. YacTHIa «i#ce» B JTaHHOM KOHTEKCTE MUCTIONB3YETCs ISl YCUIICHUS
Y TIOTYePKUBAHNUS ONPEIeIEHHOTO acnekTa peun. Hampumep, B peioxxeHnn
«Tax caywaiime sxce: 8uepa geuepom s Ha [lampuapuiux npyoax ecmpemuicsa
C MAUHCMBEHHOU JUYHOCHbIO...», YACTHIIA «Hce» NTO00aBIseT yCHIICHHE K
TOOYIUTEILHOH (hopMe «c1yuaiiniey, 9To NeJaeT MprKa3 601ee HACTONINBBIM
Y TIOMYEPKHYTHIM. ATaK )K€ YacTHIIA «Xce» B JaHHOM cliydae JeNaeT pedb
Ooee BBIPA3UTENBHOM, J00ABIISAA AIMOIMOHAIBHBINA OTTEHOK U TOTYePKHUBAs
BaXHOCTh CKa3aHHOTO. DJTO CIOCOOCTBYET CO3JAaHUIO HAMPSDKEHHOCTH |
MIpHUBJIEKAET BHUMaHUE YNTATENSI K OCHOBHOMY COOOIIIEHHIO.

Takum 00pa3oMm, B IPUBEAEHHOM NPUMEPE YACTHIIA «Hce» UTPACT POJIb
YCUJIMTENIS, AKLEHTUPYs BHUMAaHHUE Ha KIIOYEBBIX MOMEHTAX B JHUAJIOTE U
HpuAaBasi JONOJHUTEIbHYIO BbIPA3UTEIbHOCTD.

[lo manueiM «TomkxoBoro cioBapsi» (Ymakoa T. 1., 1935) omgna w3
HauOoJee TOIMYJSPHBIX B NMPOM3BEACHUAX bynrakoBa wactuma — “au” — B
npezaesnax JeKCHUYECKOH COYeTaeMOCTH BXOIUT B LEIBbIH PAJ KOHCTPYKLUIL, B
OOJNBITMHCTBE CBOEM BOTPOCHUTENBHBIX: “umo au?” “nenmpasda nu?” “mak
au?” m tak nanee. B coorBercTBHM ¢ “Pycckoit rpammarmkoit” (2005), u
“Pycckmii s3p1k: Mopdonorus” (PamazanoBa u IopaeeBa, 2015), gacTuia
“nu” yaie BCEro HCIOJIB3YETCSl B BONPOCAX, OCJIOKHEHHBIX CyObEKTUBHO-
MOJANbHBIMM 3HAaUCHMSAMH, B puTopuueckux. lLlenp ymorpeOienust 3Toit
4acTUIbl — OOpaMJIGHHE CaMOro BOIIPOCA, BBIACICHHE B HEM KIHOYEBOIO
CJIOBA, YCJIOBHOM I'paHMILIBI IOCTIAHUS aJIpecaTy BbICKa3bIBaHMS.

BynarakoB Takke HCHONB3yeT dYacTUIly “JIM” KaK dYacTh BOIPOCOB,
Ha KOTOpBIE OXKMJAETCSl pa3BEpPHYTHIH, OOIIMKA OTBET, OTHOCAIIUICS B
LIEJIOM KO BCEH cuTyaluu, BbI3BaBlLIEH Bompoc. B «Pycckoil rpammaruke»
(2005), u B yueOHuke «Pycckuii si3pik: Mopgosorus» (PamazanoBa u
TopneeBa, 2015) e€ ocHOBHOE 3HAY€HHE U YIOTpPEOJIEHHE CBSA3BIBACTCS
C  OCIIO)KHEHHBIMH  KOHCTPYKLMSIMH, CYOBEKTUBHBIMH  OIICHOUHBIMU
MOMEHTaMH, BBICKa3bIBAHHUSMHU PUTOPHYECKOTO Xapakrepa. YacTuma
«1u» MOXKET YIHOTPeOISIThCS B KOHTEKCTE OOIIEBOIPOCHTEIBHOTO |



42 - Bahar GUNES, ibrahim Hakki SOLMAZ

YaCTHOBOIIPOCUTCIILHOTO BBICKA3bIBAHUI.

Tak, Hanpumep, B “Mactepe u Maprapure” HaxonuM: “Hmeeme au vl
KO MHe KaKkyr-Hubyosb npemensuio? ” (2004: 275). Takoii BOmpoc Ha3bIBACTCS
0O0ILIEBOIIPOCUTEIBHBIM, TOCKOJIBKY IIPH €r0 MOCTAaHOBKE HE HMCIOJIb3YIOTCS
BOIIPOCHUTENFHBIE MECTOMMEHHUS Bposie “kyoa?” “ede?” “omkyoa? .

Kpowme Toro, wactuna “zu” B “Macrtepe u Maprapute” ynorpeoinsercs
U B JIPYTHX BONPOCHUTEIBHBIX KOHCTPYKIMSIX — TEX, YTO YKAa3bIBAIOT Ha
OCBEZIOMIICHHOCTh TOBOPSIIIErO O TMPEIMETE WM SIBJICHUH, SBISIOMIAMCS
00BEKTOM KOMMYHUKaLUU. ‘“Suaews au epamomy?” “A y eac muoeo au?”
(2004: 411) — cemaHTHKa ATHUX BOIPOCOB IMPEIIOJIATACT OTBET O HATHYUU
WIK OTCYTCTBHH TpeOyemoil mHpopManuu jau npeamera. OTBET Ha Takue
BOIIPOCHI Yallle BCETO SBISETCS OIHOCIOKHBIM, COCTOUT W3 OJIHOTO CJIOBA:
“0a” wmm “mem”, OOHAKO B XYIOKECTBEHHOM TEKCTE TaKHE KOPOTKHE
OTBETHI YaCTO MOTYT OCIJIOXKHSATHCS PA3IMUHBIMU criocobamu. Tak, B mepBom
MpUMeEpe YacTUIA «Iu» OTPa)kaeT TPEBOTY WIIM OECIIOKOHCTBO TOBOPSIIIETO,
B TaKOM CITy4ae OCIJIOXKHSSCh TIOBTOPOM OJIMHAKOBBIX CIIOB HECKOJBKO pa3 B
OJTHOM TIPEJIOKEHUH, a TAK)KE MOTYT UMETh B ceOe aKkIeHT Ha yTBEePKACHUH
WK OTPUIIAHWM TOJJAHHOW B OTBET Ha BONpOoC uHGpopmanuu. B apyrux
CllydasiX HEONpeNeNeHHOCTh, YTO MPHUCYTCTBYET B BOIPOCE, MPEAINOaraet
HEHTpalu3alio ATOM HEONPENEICHHOCTH B OTBETE M, KPOME IMPOCTOrO
OJIHOCJIOKHOTO YTBEPKJICHHUS, JIOJDKHA TIOTYYUTh JTOTHYECKOE TPOAOIIKEHUE
B BHUJIC¢ KOHKpPETHOH MH(OpManuu, nmpeacTaBieHHON B OTBET Ha 3ampoc: “—
Jlsaoyams oona moicsua cembcom oounnaoyams pyonei” (2004: 451).

Eme onna pacnpocTpaHeHHast KOHCTPYKIUS C YaCTHLEH “1u” BKITFOUAeT
B ce0st ee ynoTpebiaeHne BMecTe ¢ Ipyroi yactunei “xoms”. B Takom ciryuae
9Ta JIEKCUYECKasi KOHCTPYKIHKS 0003HaYaeT >KeJlaHUEe TOBOPSILETro MOITYyYUTh
KOHKPETHBIN OTBET — MOJATBEPKACHNUE UM OTPHUIIAHNE CBOMX CJIOB — HO B TO
e BpeMsl JaeT U BO3MOKHOCTB JIPyroro OTBETa, OTIIMYHOTO OT TOr0, KOTOPBIH
JKeNaeT yCIHbllIaTh ajJpecaHT Bompoca. Bompoc ¢ koHcTpykumen “nu +
Xomp” TaKKe UMEET MOJIOKUTENBHYI0 SMOLIMOHAJIBHYIO HITM OTPULATEIbHYIO
OKpAacKy, BbIpaKaeT OTTEHKHM HETEPIEHHs WM BOJHEHHus. Tak, B TOM Xe
“Mactepe n Maprapute” BUIUM NPUMEP 3TOH KOHCTPYKINH, YIIOTPEOICHHOM
BynrakoBeiM uMeHHO 151 co3nanus apdexra BoaHeHus: “Ecmb au xoms 00un
nenoepebennwviii mpyn?” (2004: 347)

UacTtuma “u” Takke IMHPOKO WCIONB3YETCS B PYCCKOM SI3BIKE B
COUYCTAHUH C MECTOMMEHHUEM “Kakoii-nuoo”. BmecTe »TH 1Ba ClIoBa 00pasyroT
KOHCTPYKIIHIO, KOTOpAsi, XOTh U COCTOUT U3 HEONPEACIEHHBIX 110 CBOCH CyTH
KOMITOHEHTOB, BBIpa)KaeT KeJIaHHe TOBOPSIIETO YCIBIIIATh B OTBET HAa CBOU
BOIIPOC KaKylO-TO KOHKpeTHyro uH(popmarmio. Kpome Toro, sTa uacTuma
TaK)Ke HCIOIB3YyEeTCS BMECTE CO CYIICCTBUTEIBHBIM “npasda’, cosmaBas
B pe3yibTare KOHCTPYKIHIO “mpagda au”, KoTopas HMEET MHOXKECTBO
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CHHOHMMOB B PYCCKOM f3bIKE: “mak nau”, “eepno nu” u Ttak nanee. B
clly4ae yrnoTpeOJIeHHs STUX BBIPAXKEHUH B PA3rOBOPHOM SI3bIKE, TOBOPSIIIHI
MOJIpa3yMeBaeT HaJIMYUe B CBOEM PACHOPSHKCHUU WH(POPMAIUU, KOTOpast
MO3BOJISIET €My COMHEBAThCA B TIPEIMETE, KOTOPOTO KacaeTcsi Bonpoc. Takum
00pa3oM, BOIIPOC C BBIPAKEHUEM “npagdaiu’ 3aJacTCsl C 1IEIbI0 TOJTBEPANTh
WIK ONPOBEPTHYTh COMHEHHMs1 roBopsiero. OOpasen Takoil KOHCTPYKLHUH
oOHapyXeH HamH U B Tekcte “Macrtepa u Mapraputsl”: “A nonyuun omkasz
om epaguru Pocmosotl, u 00 MeHst 00wy Ciyxu 06 UCKAHUU ee PYKU MEOUM
wypurom unu momy nooooroe. Ilpasoa i smo?” (2004: 361).

Yacruna “ru”gacto ynorpeonsieTcs U B CHHTAKCHYECKUX KOHCTPYKITHSIX,
MMEIONINX BTOPUYHYIO (GyHKIWIO. Takue CHHTAaKCHYECKHEe KOHCTPYKITHH
MpU3BaHbBl HE TONBKO TMEepefaTh BOMPOCHUTEIHHOE HaMepeHHe ajpecary
COOOIIEHNS U TOyYNTh €T0 OTBET, a eIlle U Nepeaars eMy WHpopMaIumo 00
IKCIPECCHUBHOM OKPACKE 3TOTO BOTIPOCHTEIHHOTO COO0IIEeH . BhICKa3biBaHUS
CO BTOPMYHOH (DyHKIHEH 4acTo HECYT B ce0e pUTOPHUYECKHH XapaKTep, He
TpeOysl OT ajgpecara COOOIICHHs OTBeTa. B TakmxX MpeIOKEHHSIX HEPEIKO
MIPUCYTCTBYEeT HWPOHHS WM Capka3M, OHH He SABISIOTCS BOIMPOCAMHU C
KOMMYHHKATHBHOW TOYKH 3pEHUS, a, CKOpee, HTPAIOT POIIb Tepeiaurd MBICIIeH
roBopsmiero B (opMe BOMpOca, KOTOPBI OH CTaBHT mepen coboil cawm,
YTOOBI CaMOCTOSITENTFHO Ha HETO M OTBETHTH. Y bynrakoBa BCTpedaeM Takue
pUTOpUYECKHE BOTIPOCH: “Manvuux au s, Kauga? 3naro, umo 2o6opio u 2oe
eosopro.” “Cmoum au myuumocsa, o munvitl Iyce?” (2004: 254). B obonx
CIIy4asx yTHoTpeOlieHHe YacTUIBl “u” ¢ 3THX BOMPOCaX CHHOHMUMHYHO
HETaTHUBHBIM YTBEPAMUTEIbHBIM MpemaoxeHusMm: “A ue manvuux” u “He
cmoum myyumovca” (2004: 153). Takum oOpa3oM, 3TH pPHUTOPHUYECKHE
BOTIPOCHI HE COZIEPKaT KOHHOTAIINY OXKHJIaHUS OTBETA OT COOECETHNKA — OHH
HECYT CBOIO CAMOCTOSITENIbHYIO, YTBEPAUTEIbHYIO MBICTh. KpoMe Toro, OHH
XapaKTepU3yIOT Pa3TOBOPHBIA CTUIIb, «COOEpHCUM OUANOSU 8 PA32080PHO-
ObLIMOBOM (DYHKYUOHANGHOM CHULE U MOMNMCem ABNAMbCA OMPAXCEHUEM
yemuou peuu...» (CaenbeBa, 2020: 35).

Eute omuH oTTEeHOK ynoTpeOieHus 4acTuilbl “iu” — ee CrocoOHOCTh
nepeiaBarh MpPOCck0y O TPEKpalleHUH WK MPOJIODKSHHH OMPEIeICHHOTO
NEHCTBUSA B COYETAHNU C COIO30M “uaiu”, a B IPYTUX CIydasiX — MOJAJIbHBIM
CIIOBOM “Henb3sa”. YmoTpeOiieHHE coro3a “wau” TpUIACT MPEIJIOKESHUIO
0oJiee KaTeropu4YHbINA OTTEHOK, BEXKIIMBOM, HO TAK)KE M 3aMETHO HACTOMYUBOM
npockObl. B Tekcre “Mactepa 1 MaprapuTbl” JIETKO HalTH TIPUMEP TaKoi
KOHCTpyKuuu: “bydeme au vt cayuamo unu nem? ” (2004: 247). BoaMoxxHO
TaKkKe W ymoTpeOJaeHUe KOHCTPYKIUH “‘bydeme nu 6wt cayuamsv?”’ (2004:
242). u 0e3 OTpUIIAHUS, OJHAKO HAJIUYME CO03a “uiu” B TPEUIOKECHUU
MOAYEPKHUBACT €ro BhIIE OOO3HAYCHHYIO KaTeropuuHoCTh. be3 coroza
HACTOWYMBAas KOHHOTALUS BOIPOCA HE CTUPAETCS, OJHAKO SIBHO CTAHOBUTCSI
MeHee 3ameTHON. KoHcTpykiust “nu” ¢ “nens3s” B OONBIIMHCTBE CIIy4acB
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YHOTpeOJIEHUS] HEe BBIPAXKAET OTTCHOK KaTErOPUYHOCTH, & CKOpEe YKa3bIBacT
Ha MOJaJbHYIO CEMaHTHKy. BOmpochl ¢ TakuM BbIpaXKEHHEM — OoJjee
CMsITYeHHas, BeXKIMBast popmMa mpochObl, 3aMaCKUPOBAHHOM I10]] KOHHOTAIIUIO
BO3MOKHOCTH HJIM HEBO3MOXKHOCTH BBIIIOJIHEHHUS TOTO MJIM MHOTO JICHCTBHSL.
[Ipennoxenue, BKioYaroiee B ceOs “nu + Heb3a ” IBISETCS HOCUTEIIEM JBYX
(hbyHKIHMIA: OXKHJIAHKUSI OTBETA — 3a4aCTYH0 MOJOKHUTEIBHOTO — U TIPOCKOY, T
pock0a sBIsieTcs BTopu4HO# (yHkiuei. [IpuMepom nTaHHON KOHCTPYKIIMH
B «Mactepe u Maprapute» SIBIsSIeTCs cleayrowas: “A Henvssa au 3adcedd
aamny? — cnpocun Pyoonsgpu. ”(2004: 273).

Eme onua croco6 ymoTtpebneHus yactuisl “2u” B pomane bynrakoBa
— 3a0CTpeHHE BHHMAaHHs 4YHTaTelIsl Ha 4YeM-TO C TIepBOrO B3MVsja
HE3HAYUTEIBHOM. JTO OOYCIIOBICHO TNPSMBIM B3aWMOJICHCTBHEM aBTOpa
C 4YMTaTeNIeM 4epe3 MepcoHaxel mpousBeneHus. OOpalieHue K YHTATENo
MPOMCXOUT C TIOMOIIBIO YBa)KMTEIHHOIO MECTOMMEHHUSI BTOPOTO JIHIA
MHOXECTBEHHOTO uuciia — “gpt”. Hu roBOpsIIMN TEepcoHaX, HU aBTOp,
KOTOPBIM OCYIIECTBISIET Yepe3 Hero KOMMYHHUKAIIMIO, HE JKIYT OTBETa OT
JPYTOTO MEPCOHAKA UITH YUTATEIS — IIEJIbIO YIOTPEOICHUS 3TON KOHCTPYKIIUU
SIBIISICTCST MCKJIFOYMTENLHO MPsIMOE OOpallieHre K YuTareiro. Mcnonb3yercs
9TOT MpPUEM B OCHOBHOM B DKCIIO3WIIMOHHOW WIIM BCTYIUTEIHHON YacTh
MPOU3BENICHHS, YTOOBI COCPEIOTOYHUTh YHUTATEIhCKOC BHUMAaHUE Ha
Pa3BOPAUNBAOIINXCS COOBITHAX: “‘TIpuxoounocs iu 6am Ko20a-iubo yumants
nvecy 00uH Ha 00uH Komy-Hu6yos? ’(2004: 351).

WHTepec Takxke MpeACTaBIsICT YNOTpeOJIeHWE uacTuisl “au” B

BOIIPOCUTEIBHBIX MPEJIOKCHUSIX C 1eTbio onucaHus 3(dexra yauBIeHus.
Takue KOHCTPYKIIMK C KOHHOTALUEH YUBICHUS TAKKE UMEIOT PUTOPUUECKUN
XapakTep, TO €CTh HEe TPEOYIOT MPSIMOTO OTBETA OT yYaCTHUKOB KOMMYHHUKAIIHH.
OnHM MOTYT OBIThH YaCTHIO PHEMa BOTIPOCHO-O0TBETHOTO MOCTPOSHHS, TaJIora
IepcoHaka ¢ caMHM cOOOM, B MpOIEcce KOTOPOrO OH 3alaeT cebe BOmpoc
4T0OBI Cpa3zy Ke CAaMOCTOSITEIbHO Ha HET'O OTBETHTH B TIPOLIECCE PA3MBIIIICHHH.
Kak u B BbIllIe ONMMCAHHBIX CIIydYasX, 3TO YNOTpeOJIeHUE YacTHLbl “1u” He
HeceT B ceOc MIaBHEWIIMM 00pa3oM BOMPOCHTENBHOW OKPacKd, a CKopee
UMEET T0f] CO00H 1elTb COOOUIUTH YUTATETI0 00 YMOIMOHATEHOM KOHTEKCTE
cKkazaHHOU Qpasbl. “Moowcem au omo 6vims?”, “HOy au s no 00HOU U3 IMux
Odopoz? Hem!” (2004: 321). Hanbonee 4acTOTHOE TMPUMEHEHHE YaCTHIIBI
“7iu” B TaKWX CIIy4asx — CO37[aHME aKIIeHTa Ha OTBETE IEPCOHaKa Ha CBOM ke
COOCTBEHHBIH BOITPOC.

Kpome Toro, ¢yHKOuMs 4YacTWIl CBs3aHAa HEPEIKO C CO3JIaHUEM
MHOTOMEPHOTO TPOCTPAHCTBA HeBepOaIbHOrO BbICKa3biBaHusa. OTcroma
3HAKOBBIA 00pa3 JaOWPHUHTA, CO3MAMIMIET0 WIIO3UI0 OECKOHEYHOTO
JIBHOKCHUS B 3aIlyTAHHOM, U3BUJIMCTOM MPOCTpaHCTBe. Ha si3pikoBOM ypoBHE
9TO COOTBETCTBYET OIPENEIEHHON IOCIe0BATEIILHOCTH, OpPraHHU3YIOIICH
YUTATEIbCKOE BOCIPUATHE, PELEIIuio. B 0CHOBe «udes nymesooHol Humu,
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npomsHymou byneaxoevim cpedu HAMEKOS, HEOOMONBOK, MUCUDUKAYULL
(3epxkaiios, 2006: 8).

Yactuua “2u” B puTOpUYECKOM KOHHOTALUN MOYKET TAKKE COUETAThCA U
¢ rarosiaMu B azipecatHoil popme. Takue rarossl, CTOAMIME B IPEAJIOKECHUH
BO BTOPOM JIMIE KAaK MHOXXECTBEHHOIO, TaK M EAMHCTBEHHOI'O YHCIIA, B
3aBUCUMOCTH OT HAJW4MA WM OTCYTCTBHS YBA)KUTEJIBbHOH KOHHOTALMH,
COOTBETCTBEHHO, HE HECYT B ce0e peasbHOro 00O3HaueHHs KOHKPETHOIO
JeWCTBYS, a, OIATH )K€, IPU3BaHbI IIPUBJICYb KO CKA3aHHOH (paze BHUMAHHUE
cobecennuka. [maromnbl, uto Hambolee pacripocTpaHEeHbl B MOAO00HON pomnn
— MOJaJIbHBIE, TO €CTb B S3BIKOBOH HOpME 0003HAYarolIMe HaMEpPEHHE,
HEOOXOOUMOCTb M CIIOCOOHOCTH TOBOPSIIEIO K OINHMCAHHOMY J€HCTBUIO.
[Ipumepsl Takux KOHCTPYKIMH: “‘sudume/suduwis au’’, ‘“‘3Haeme/3naeutv
auy, “eepume/sepuwiv au’’ W Tak ganee. B TBopuecTBe bynrakoBa Haxommm
MIPUMEPBI YIOTPEOIeHUST YacTUIBI “Iu” ¢ TakKUMHU Tarojamu: ‘U, sHaeme
au? IImuya mens cnacna.” (2004: 401).

OcoOblif  ciayyail ynorpeOneHuss dYacTullbl “iu” ¢  MOJAJbHBIMU

rJ1arojamMu MOAKPEIIEH KOHKPETHBIM 00pallieHueM K COOECEHUKY, 3a4aCTYIO
C YIIOMHMHaHHWEM €Tr0 MMCHH HWJIM TUTYJIA. OI[HaKO " 30€Cb, HCCMOTpPA Ha
HaJIW4YHe OpIMOro oOpalieHusi, OTBeTa OT colecenHHKa He Tpedyercs.
B “Macrepe m Maprapute” Jerko HaWTH MpHUMEpP TAaKOW KOHCTPYKIIMH:
“Bepuwub 1y muvl, RPOKYpAmMop, cam momy, umo ceuyac eosopuuiv? Hem, ne
sepuup”’ (2004: 451). B mpuBeneHHOM TpuMepe OTBET “TIpOKypaTtopa’, K
KOTOPOMY 00paIlaeTcs TOBOPSIIIHIA, OTCYTCTBYET — BMECTO 3TOT'0 FOBOPSIIHIA
CaMOCTOSITEIBHO JIaeT OTBET Ha CBOM BOIPOC, MCIHOJNB3Ys OOpalieHne K
co0eceHNKY KaK JOTOJHUTEIbHBIH CII0OCO0 aKIEHTUPOBAHHS €0 BHUMAaHHUSI
U Tepeladd SMOIMOHAIBLHOW KOHHOTAlUK. JTOT CIOCO0 yrmoTpeOneHus
JacTUIBl “7u” HE XapakTepeH UIsl pa3roBOpPHOW peuw, Oymayuu Oolee
MONYJISIPHBIM UMEHHO B XYZI0’KECTBEHHOM JIUTEPATYpE.

»

3aKjIoueHue

B nannoii pabote OblTa MpoaHaIM3upOBaHa MparMaTnyeckas pojib 9aCcTHI]
B TBopuecTBe M. bynrakoBa. YmoTpeOineHHE YacTHIlI B XyJOXKECTBEHHBIX
TEeKCTaX HMeEeT BaKHEHIIee CTHIIMNCTUYECKOE 3HAYCHHE, IMOCKONBKY OHH
HACHIIICHBI Pa3HOOOpa3HEeHIIel CEeMaHTHKOM, CTAaHOBSACH TaKHUM O0pa3oM
HE3aMEHUMBIMU YaCTUYIKaMH 00IIeH KapTHHBI IUTEPATyPHOTO ITPON3BEICHHS.
BrrisicHeno, uTo HanboIee MOy SPHOM ISl TBOPYECTBA STOTO BBIJAIOMIETOCS
THcaTeNsl sBISCTCS dYacThma “nu”, Kotopyro M. byiarakoB HCHONB3yeT
4acTO0 M yMeJO, HE BBIXOAS 3a MpEIeNbl WCIONB30BaHUS JIEKCHIECKUX
A CHUHTAKCUYCCKUX KOHCTPYKITHH, BKITIOYAIOIINX B ceOsl dactuity ‘“au”,
B HOpPMax JIUTEPaTypHOTO PYCCKOTO fA3BbIKAa. OJTa YacTWIlA dYalle BCETO
WCIIONB3YeTCS B COCTaBE BOMPOCOB, HA KOTOPBIE TOBOPSIINN OXHIACT
TIOJIYIUTh PAa3BEPHYTHIN, OOIIUII OTBET, OTHOCSIIWICS B IICJIOM KO BCEH
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CUTyalluH, BbI3BaBLICH Bompoc. OAHAKO BBIABICHO TakKXKe YNOTpeOieHue
yacTUllbl “7u” B BOMPOCAX HECKOJILKO WHOIO poja, HeCylMX B cebe He
€IMHCTBEHHYIO BOTIPOCHUTENIFHYIO CEMAHTHKY, a IBOMHOE KOMMYHHKAaTHBHOE
HamepeHue. Takue CHHTAaKCUYeCKHE KOHCTPYKIIMM TPU3BAaHbI HE TOJIBKO
nepeaaTh BOIPOCUTEIbHOE HAMEPEHHUE aipecary COOOIIEHHS U MOIYYUTh €ro
OTBET, a ellle ¥ lepeaTb eMy HH(QOpMaLnio 00 SKCIPECCUBHON OKpacKe 3TOro
BONPOCUTENBHOTO coodeHust. Hanbonee yacto wactuua “zu” nucnonssyercst
B BOINPOCHUTEIBHBIX MPEJIOKCHHUSIX C PUTOPUIECKON KOHHOTanuel. B Takux
cllyyasix yHOTpeOJeHHEe YacTHLbI HEPEOKO COIMPOBOXKIACTCS IPYyTUMH
YaCTSIMU PEUH: yacTuia “xoms”, MecTouMeHus “umo”, “kakoii-nuodyov”,
U Jaxe TIaroyibl ¢ MOJAajdbHBIM 3Hau€HUEM, B (OpPME BTOPOTO JIMIIA
€IMHCTBEHHOTO MJIM MHOXKECTBEHHOTO 4Hcia. Bece 3Tu cioBa HCIOIb3yIOTCS
C LEJbI0 MOJYEPKHYTh SMOLHOHAIBHYIO OKpPAacKy, CO3/1aBaeMyl0 HacTHLEH
“au”. VIMeHHO Takyl0 (DyHKUHMIO BBINOJMHSIOT YacTHLBI “au” u “ke” B
pomane bynrakoa. OHM BOCCO3Jat0T 3TOT MHOTOMEPHBIA MHUP ITPOCTPAHCTBA
U CBSI3b C BEYHBIMH 00pa3aMH M KYJIBTYPHBIMU YHHBEPCAIUSIMHU, TO €CTh C
apXeTUINaMu. AHAIM3UPYEMbIC YaCTHUIIBI MPOSCHSIOT CIICUPUKY UIHOCTHIIS
nucarens, (OPMUPYIOIIETOCS B TBOpUECKOM aumHamuke. [Ipu ommcanuu
MPOJEeNIaHHON PabOThl MOXKHO CHeNaTh BBIBOJ O TOM, YTO YHOTpeOieHue
YaCcTHIl B XyJA0)KECTBEHHBIX MpOM3BeleHUAX M. BynrakoBa mpakTH4ecKu He
BBIXOJIUT 32 MPEJICIIbl HOPMbI PYCCKOTO JINTEPATYPHOTO S3bIKA.



International Studies and Evaluations in the Field of Philology - 47

JInteparypa

Malynovskyi A. (2021). Bilingualism and the Figures of Postcolonial Speech. Cultural
Transfers of Modern Ukrainian Prose. Forum for World Literature Studies. Vol.
13. Ne 4., P. 660-676

Ramazanova Sh., Gordeyeva Ye. C. (2015). “Rus Dili Morfoloji”, Fenomen Yayicilik,
Tiirkiye/Erzurum

Zakharova Yeter, L. (2013). B.Zaytsev'in “Kesis Kronid” Oykiisiinde “Etkileyici Anla-
tim”. MSGSU Sosyal Bilimler, 7, 64-72.

ApanecoBP.J1., Cunopos B. H. (1945). “Ouepk epammamuxu pycckozo numepamypHozo
asvika”. B2 Y. Y. 1. ®oneruxa n Mopdomnorusa. Mocksa.

Bynrakos M.A. (2004). “Macmep u Mapeapuma” poman. Mocksa: «Bexu».
Bunorpagnos B. (1947). “Pyccxuii sizvix (Ipammamuueckoe yuenue o cnose)”. Mocksa.

Boponosckasi V. A. (2013). “ITopsioK C/10B KaK CpefcTBO CTUIN3ALINN B COBPEMEHHOI!
XYLOXXEeCTBEHHOII nuTeparypereMa’ ouccepmauuu u asmopedepama no
BAK P® 10.02.01, xaupupat ¢umonorndeckux Hayk BoponoBckas, Vpuna
AnpipeeBHa.

TaciapoB M. (1994). “/lumepamypruie neiimmomusut. Ouepku pycckoti numepamypol
XX sexa.” Mocksa.

Ipuroposnd JI. A. O ¢ppaseonornueckux YacTULaX PyccKoro sA3bika // Pycckas peds.
2015. C. 45-49

3epkanoB A. (2006). “Esancenue Muxauna byneakoéa” (OIBIT MCCIeNOBaHNA
eplIalanMCKIUX I71aB poMaHa «Mactep u Mapraputar).

Kmomnnaa A. M. (2022). CiocobHOCTb PYCCKMX YacTUI] IlepefiaBaThb CEMaHTMKY
KDaifHOCTH: aHANTUTUYeCKuit 0630p // Qunonozuueckue Hayku. Bonpocw
meopuu u npaxmuxu. T. 15. Beim. 7. C. 2174-2182.

Konecumkosa C. M. (2015). “Pyccxue uacmuyvi. Cemanmuka. Ipammamuxa.
Dynxyuu.” Mocksa.

Maxwmynosa, C. I1I., Tonsonaues K. A. (2024). Crunuctudeckye GyHKIMM YaCTHUIL B
pomane ®@. M. loctoeBckoro «Vpguot» // Vol. 2 No. 17: SUSTAINABILITY OF
EDUCATION, SOCIO-ECONOMIC SCIENCE THEORY. C. 80-83.

Pycckas rpaMMaTyKa: Hay4dHbIe TPyAbl B 2T. Mocksa 2005.

CasembeBa JI. A. (2020). “YacTuupl B pycCKOM, HEMEIL[KOM M QHITIMIICKOM SI3BIKAX
(Ha TpUMepe TEKCTOB PYCCKOI, aHIIMIICKOM ¥ HEMELKOJl XyHZOXKeCTBEHHOI
nuteparypsi).” ABropedepar fUCCEpTALMM HA COMCKAHME YIEHON CTEeleHN
KaHAyjaTa GUIONOrNYecknx HayK. Mocksa.

Tokapuyk 1. H. (2010). ®yHKIMOHMPOBaHNe YaCTHUL] B XyZOXKeCTBeHHOM TeKcTe (K

BOIIPOCY O CTMIMCTHYECKOM IIpuéMe M upuocTuie). / Mup pycckoro ciosa.
Brim. 4. 20, c. 66-71.

Spuesa B. H. (1990). JInHrBrCTHYeCKIIT SHIMK/IOIEANYECKUI CIOBaphb. MocKBa.






CHAPTER 4

A COMBINATION OF TRADITIONAL
AND POSTMODERN: CARTER'’S “THE
COURTSHIP OF MR LYON”

Nigmet METINOGLU"

1 Ogr. Gor., Kastamonu Universitesi, Yabanci Diller Yiiksekokulu




50 * Nigmet METINOGLU

Introduction

Angela Carter is a novelist, feminist and journalist who makes use of
magical realism in her works in abundance in order to criticize “real social
constructs and attitudes (Haffenden 76). The Bloody Chamber and Other
Stories (1979) is Angela Carter’s well-known short story collection comprised
of various narratives which are the reworkings of classical fairy tales. The
fairy tales included in the book are postmodern “anti-fairytales” that “de-
canonize” the original ones compiled by the Brothers Grimm and Charles
Perrault (Sablji¢,2016, p. 31). “The Courthip of Mr Lyon” is included in the
collection and it is adapted from “The Beauty and the Beast” which makes
it an example of pastiche and intertextual (Molnar, 2016, p. 176). Winterson
grew up in a matriarchal family (Haffenden, 1985, p. 77). She remarks that her
writing career is heavily influenced by the unusual behaviours of the members
of her matriarchal family which she thought they need retelling (Haffenden,
1985, p. 76). She is very much inspired by her experiences while writing in her
family life and married life. Her works are filled with fantasy elements that
serve to underscore social realities. They are known for subverting “social and
sexual myths” as well as fairy tales and Biblical stories to serve this purpose
(Haffenden , 1985, p. 79). The aim of this study is to analyse “The Courtship of
Mr Lyon” as a postmodern text with the purpose of feminist criticism.

“The Courtship of Mr Lyon,” Traditional and Postmodern

The story is told by a third person omniscient narrator. What goes on in
the characters’ minds is delivered by the narrator: “He grudgingly admitted
what she had already guessed, that he disliked the presence of servants because,
she thought, a constant human presence would remind him too bitterly of
his otherness” (Carter, 1979, p. 45). S/he does not say the name of the city or
country where the protagonist, Beauty, lives but starts narrating the story by
describing the landscape outside her kitchen window. Obviously, the story
takes place in winter because there is snow outside and it is still snowing. The
description of the landscape by the narrator in Carter’s story and the style of
the author is almost magical reminding of the classical fairy tales: “the road
is white and unmarked as a spilled bolt of bridal satin” (Carter, 1979, p. 41). A
real landscape is described with a fairy tale overtone. Through her narrative
style, Carter creates magical places where real persona and institutions exist
as they are in the real world: “Her gift of outrageous fascination, resourcefully
drawing on folklore and fairy tale, enables her to conjure fabulous countries
which have close designs upon the ways and means of real men and women,
and upon the institutions that condition their responses and contests”
(Haffenden, 1985, p. 76). Carter claims in an interview that the stories she
wrote are not the versions of the classical fairy tales or her purpose was not
to write short stories that would appeal to adults; on the contrary, she took
the content that is already hidden in these classical narratives and used it as



International Studies and Evaluations in the Field of Philology - 51

the starting point of her own narratives (Haffenden, 1985, p. 84). She chose
fairy tales to serve her purpose because they are the perfect medium to do it
so because they deal with such issues as “cannibalism, incest, bestiality and
infanticide” (Haffenden, 1985, p. 83).

In the beginning of the story, it is almost evening, and the sky gets darker
and darker as the time passes. Beauty gets more and more anxious about her
father’s delay. The story’s setting shifts from an almost magical place, which
is actually in modern times when telephone wires are brought down by the
snow and the car engines break down, to another place which is truly magical.
After the reader is informed about the anxious wait of Beauty and the reason
of her father’s being late, the reader is introduced to the house of the Beast,
the cursed landowner of the house who looks like a lion. It is apparent even
from behind the wrought iron gates of the house that the house belongs to
a wealthy man, and it is taken good care of. Behind the gates is a perfect
Palladian house (it means that it was built in neoclassical style) (Carter,
1979, p. 42). The wealth of the owner of the house is further made apparent
through his house’s knocker in the shape of a lion’s head made of solid gold.
The information about this house’s whereabouts is not given. The house is
almost empty, except for a flickering light upstairs, reminding the reader of
a Gothic atmosphere. The doors that shut behind Beauty’s father when he
enters through the gates to find help adds this eerie atmosphere: “The gate
clanged loudly shut behind him; too loudly. For an instant, that reverberating
clang seemed final, emphatic, ominous as if the gate, now closed, barred all
within it from the world outside the walled, wintry garden” (Carter, 1979, p.
42). While describing the events that take place in the house, Carter applies
magical realism. The doors open and shut by themselves inside and outside
the house, the door of the cloakroom open by itself as if it wants to show its
contents, a spaniel acts like a human that acts hospitably and bids farewell to
the visitors, the meal on the table whose preparer is not visible to the eye as
well as the owner of the house who is cursed to remain in the shape of a lion
all serve to Angela Carter’s purpose as magical realist elements that cause “a
suspension of reality” in her words (Carter, 1979, p. 42).

The story has a triangular plot structure, and it is tightly plotted. There
is one major plot in the story as in classical fairy tales. When the Beast sees
the picture of Beauty, it becomes a turning point for him. His character starts
to change after he sees it. The climax of the story takes place when Beauty’s
father picks up a white rose for Beauty without asking for the permission of
the owner and it “provokes the Beast’s rage and sets the love story in motion”
(Ursulescu, 2011, p. 134). Another event that can be a climax is that the spaniel
alarms Beauty and leads her to its owner’s house and Beauty sees the Beast in
his bed dying because she has not kept her promise to him about coming back
to him before the end of winter. The events that occur until the ailing state
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of the Beast is discovered constitutes the rising action. The falling action is
the short dialogue of Beauty and the Beast, in which the Beast declares that
Beauty’s broken promise is the reason for his state and Beauty promises not
to leave him, between the climax and the resolution. The denouement of the
story is neatly unfolded. It transpires when Beauty agrees to be with the Beast
after she sees him dying and the curse breaks after she kisses his paw. The
plot structure of the narrative proves that although the story is postmodern
in style, it follows the tradition of fairy tales by being only one and triangular.

There are only three major characters, Beauty, the Beast and Beauty’s
father. There is also a spaniel which is hinted to be a real person under spell,
but the truth about it is never revealed. The Beast is not an evil persona;
therefore, it cannot be claimed that he is the antagonist of the story. Although
he acts violently against the father of beauty when he picks the only live rose
left of winter, it is repeatedly suggested that he has a kind heart. For instance,
the mechanic that comes to repair the car of Beauty’s father tells him that
the bill will be paid by the host. Furthermore, whoever comes to the house of
the Beast eats and drinks to their heart’s desire and they also have a cosy bed
to sleep in. If he is to be regarded as evil at the beginning of the story as he
hunts like an animal and treats like one to Beauty’s father when he “dropped
him sprawling on his knees,” it could be claimed that he changes into a
tender-hearted person; therefore, he can be regarded as a round and dynamic
character (Carter, 1979, p. 42). Beauty is a dynamic character who oscillates
between an unexperienced and kind woman to a spoiled one as her father gets
richer and provides a luxurious lifestyle for her. However, she returns to her
former state when the spaniel takes her to his owner’s bedside. The Beast is
dying because Beauty changed him:

“I'm dying, Beauty,” he said in a cracked whisper of his former purr.
“Since you left me, I have been sick. I could not go hunting, I found I had not
the stomach to kill the gentle beasts, I could not eat. I am sick and I must die;
but I shall die happy because you have come to say good-bye to me” (Carter,
1979, p. 50).

After she remembers her promise and finds out that the Beast is dying,
she returns to being who she was. She returns to her former state who is
submissive to the wishes of the members of patriarchy such as his father.
She feels obliged to be with him as she feels responsible for his state. Carter
states in her interview that she is critical of the original Beauty’s submissive
behaviour and the Beast’s blackmail using his state against her. She remarks,
although, according to the original tale, it is moral to accept to be with the
Beast to save him from death, the real moral thing would be not to bow down
to his will: “Actually it’s an advertisement for moral blackmail: when the Beast
says that he is dying because of Beauty, the only morally correcting thing for
her to have said at that point would be, ‘Die, then™ (Haffenden, 1985, p. 83).
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Because Beauty is restored to her former meek self, she cannot be considered
a round character. Beauty’s father is another character who has no sign of
change in him and that makes him a static character. He takes his daughter
to the house of a strange and potentially dangerous being and exchanges her
for his life and wealth. He is not in the picture in the continuation of the story,
but it can be gathered that he becomes wealthy and chases after money. His
unchanging nature makes him a flat character. The characterization is carried
out through the point of view of the narrator, the actions of the characters and
their thought which also means the characterization is indirect.

The white rose growing out of season which Beauty’s father picks without
asking the permission of the owner of house is the central symbol in the story.
It was “one last, single, perfect rose that might have been the last rose left living
in all winter, and of so intense and yet delicate a fragrance it seemed to ring
like a dulcimer in the frozen air” (Carter, 1979, p. 44). The rose endures harsh
winter and remains perfect which means despite all the malignancy that can
change a person’s heart and soul, Beauty manages to stay pure and merciful.
The rose symbolizes the Beauty’s femininity, virginity, purity, innocence, her
“non-sexual attachment to her father” and herself in both stories (Crunelle-
vanrigh, 1998, p. 123). It also symbolizes her merciful demeanour out of
which she accepts to be with the Beast more than out of love and her humility
which her father reveals by thinking that she would not ask anything more.
The things the white rose evokes are in opposition to the ones red roses evoke
as symbols in the stories such as passion and sexual desires (Larissy, 2006,
p. 141). Her father commits a cardinal guilt by, in effect, stealing the only
rose that is left after the coming of winter and enrages the Beast. It is obvious
from his rage that this rose bears high importance for the Beast. It is highly
probable that he unconsciously defends his prospective pure love towards
Beauty. In line with this, the significance of the rose as a symbol equals to that
of Beauty as a character throughout the narrative.

The countryside and the city are two other symbols in the story. The
countryside symbolizes the purity and inexperience while the city symbolizes
corruption and evil. As long as Beauty remains in the countryside, she
maintains her pure and innocent self. However, when she starts to live in
London in wealth and luxury, she experiences in the city something more
different than she does in the countryside. She buys furs, goes to theatres and
enjoys compliments. She is becoming more experienced, more mature and
more spoilt. It is made apparent through her changing physical features:

A certain inwardness was beginning to transform the lines around her
mouth, those signatures of the personality, and her sweetness and her gravity
could sometimes turn a mite petulant when things went not quite as she
wanted them to go. You could not have said that her freshness was fading but
she smiled at herself in mirrors a little too often, these days, and the face that
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smiled back was not quite the one she had seen contained in the Beast’s agate
eyes. Her face was acquiring, instead of beauty, a lacquer of the invincible
prettiness that characterizes certain pampered exquisite, expensive cats.
(Carter, 1979, p. 49).

She is about to lose her innocence at the time of the spaniel’s arrival. She
is “in danger of corrupting her innocence, making her vain and causing her
to forget her promise to return to Mr Lyon” (Lewallen, 1988, p. 144). The city
represents the world of patriarchy, “which asserts the prerogative to exploit
both women and the natural environment,” while the country represents
otherwise because it is closely connected with nature which is considered pure
and uncorrupted (Siit Giingor, 2023, p. 294).

The prevalent theme of the story is physical appearance that can be
deceiving, that is a person with a monstrous or ugly appearance may have a
tender heart that denotes inner beauty. This theme gives one of the morals of
the story indicating that judging a book by the cover would be wrong (Sullivan,
2013, p. 52). On the outside, the beast seems to be monstrous, wild and cruel.
He maintains his distance from humans both by his physical absence and
pretence of being evil and vengeful. However, he has a “benign” character
and starts to act like his real self when he meets Beauty in person (Carter,
1979, p. 48). His monstrous look is transformed into “the almost exaggerated
prototype of a Handsome Young Man” of the fairy tales by Beauty’s kiss
(Sabadini, 2018, p. 102).

Objectification of women is another theme in Carter’s narrative. As
argued by Erdem Ayyildiz, the story “both uses and abuses the conventional
trope’s of fairy-tale genre challenging the traditional gender roles and power
dynamics of man and woman” (2023, p.44). Beauty’s father exchanges her
with his life and escapes the Beast’s wrath: “Beauty, the female character
in the story is handed over by her father to an ugly monstrous male, Beast
as a substitute of his life” (Ayu, 2017, p. 30). He makes Beauty an object of
bargain. Beauty becomes “a pawn in the game of men” (Betts, 2004, p. 20).
She is given by a male to another male like and object or commodity and
she acts in compliance with it. Furthermore, her name suggests that she is
objectified as a beautiful woman that looks like a pretty doll which is to be
played with and controlled by patriarchs (Betts, 2004, p. 20). The text is a
feminist text that objects to “women’s traditional role and the stereotypical
women” (Abbasoglu, 2018, p. 9). Beauty’s objectification is the microcosm of
the objectification of women in the real world which Carter criticizes heavily.

Conclusion

To sum up, Angela Carter’s story reveals a magical world which bears real
people and real social situations and institutions. She subverts the traditional
fairy tale “Beauty and the Beast” in order to serve her purpose of the criticism
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of social structures, particularly patriarchy that objectifies women and do not
let them have self-determination. Furthermore, although Carter’s narrative
resembles its classical counterpart in form and content, it is replete with
postmodern elements such as intertextual quality and magical realism. These
postmodern elements and retelling of tales help her underscore her feminist
criticism. Her narrative, as all her other works, seeks gender politics.
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