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AACCKKNNOOWWLLEEDDGGMMEENNTTSS 

The writing of The Poetic Path to Language Learning has been a 
tremendously important intellectual and personal challenge, the 
result of a lifetime of contemplative exploration of the possibility of 
change in literature, specifically poetry, in the language classroom, 
negotiating cultural diversity, displacement, and cultural complexity. I 
am also grateful to many of my colleagues, students, and friends who 
have been involved in this process in overt and subtle ways. 

To begin with, I would like to thank all my students who have 
shown great openness, creativity, emotional integrity and readiness to 
explore poetry in different languages and cultures that have 
continuously helped me to remember about the human heart that 
keeps language education alive. 

I am very thankful to my colleagues who have supported me 
intellectually and unconditionally. The theoretical bases of this work 
have been enhanced by their insightful discussions, critical feedbacks 
and scholarly camaraderie. 

I would like to thank teachers, scholars, and teacher educators 
across the world who still abide by humanistic, intercultural, and 
peace-oriented pedagogical ideologies in teaching the English 
language. Their attempt to develop empathy, critical thinking, and 
global citizenship in language classrooms as a whole has given me 
hope and motivation in my study. 

My family has been extremely patient during my studies. They 
supported me and believed in my work. They have been consistently 
supportive and have acted as a lifeline in the process of writing this 
book. 

Last but not least, I would like to sincerely thank all the readers, 
who read this book with curiosity, openness as well as willing to 
imagine new pedagogical possibilities. These pages are designed to be 
your companion in your personal poetic journey to a greater 
understanding, empathy and even significant language learning. 
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FFOORREEWWOORRDD  

The English language teaching (ELT) is a field that has 
experienced a significant paradigm shift esspecially in the last 10 
years. ELT is no longer limited to hard grammar drills or desegregated 
communicative patterns, but is now more and more receptive to the 
emotive, cultural and moral aspects of education. New pedagogical 
models are needed as classrooms are becoming more heterogeneous 
and teachers are dealing with students who are the products of 
migration, conflict, and cultural hybridity and these new models must 
be able to validate the identity of the students, help them to manage 
their emotional landscape, and at the same time, enable them to 
develop language.  

The Poetic Path to Language Learning can provide exactly such a 
framework. 

The book that the author holds is an impressive masterpiece both 
in terms of scope and spirit. It unites humanistic pedagogy, 
intercultural communication, poetic inquiry, and trauma-conscious 
teaching in a rigorous, yet strongly human-focused, highly academic 
paradigm. The text acknowledges the fact that poetry is not a mere 
linguistic artefact, but a container of memory, emotion, and identity, 
which makes it particularly appropriate in multicultural and post-
conflict schools. 

The pedagogical vision of the author goes further than the 
traditional teaching of poetry. Poetry is put in the role of an agent of 
empathy, a cross-cultural vessel, a peacebuilding instrument, and an 
invitation to self-awareness. The book also provides an effective 
methodology of the classroom, lesson plans, and abundant examples, 
so that the work is not only theoretically impressive but it can be put 
to use in the classroom right after reading. 

This contribution is in the overlap of research and human beings; 
it is an addition that adds value to ELT and extends well beyond the 
field. 
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PPRREEFFAACCEE  
This book was born out of an obscure but a strong belief: Poetry 

has the ability to recreate how we feel language, ourselves and each 
other.  

Over the years, I have seen how poetry can change the dynamics 
in classrooms by calming anxieties and creating emotional space, 
triggering imagination and breaking cross-cultural bridges. Poetry 
helps learners to develop challenging themes: identity, loss, belonging, 
resilience in a safe, symbolic environment in multicultural and post-
conflict settings. Poetry fosters empathy as it encourages students to 
put themselves in other characters, yet at the same time, it stimulates 
the mind, imagination, and heart through language acquisition. 

Despite its potential, the use or misinterpretation of poetry is still 
being underutilised or not understood in most ELT contexts. 
Educators are not always ready, and they do not know how to do it or 
fear that poetry is much harder than the language learners can handle. 
This book attempts to fill these deficiencies. 

The Poetic Path to Language Learning is aimed at achieving three 
things: 

1) To present an overall theoretical framework which 
incorporates humanistic language teaching, intercultural sensitivity 
and peace pedagogy. 

2) To prepare teachers with tangible, practical means of using 
poetry throughout levels of proficiency and classroom situations. 

3) To offer original poems and lesson materials that are created 
with the specific purpose of the EFL learners with commentary on how 
poetry can be used to facilitate emotional, linguistic and cultural 
growth. 

The book is addressed to the teachers, teacher educators, 
researchers and anyone concerned with the intersection of language 
and literature and humanity. It challenges the readers to consider 
poetry as not an ornament of literary education, but as a medium of 
change. 
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I would love to believe that the book will help teachers to provide 
the learning experiences in which language is not only learned but also 
experienced and discovered and lived in as well as learners get to 
discover their voices, communicate with others, and dream of better 
peaceful worlds.  
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II..  IINNTTRROODDUUCCTTIIOONN  

LLiitteerraattuurree,,  EEmmoottiioonn  &&  LLaanngguuaaggee  LLeeaarrnniinngg::  AA  HHuummaanniissttiicc  
AApppprrooaacchh..  

  
11..11..  LLaanngguuaaggee  EEdduuccaattiioonn  
The process of language acquisition is not a mechanistic cognitive 

process, but it is basically emotional, social and personal. Conventional 
conceptualizations of English Language Teaching (ELT) have long 
predicted grammar, accuracy and communicative competence but 
they have often neglected the affective variables that drive student 
interest, motivation and classroom behavior. It has been proven again 
and again by modern literature that Affective aspects of linguistic 
development, such as anxiety, empathy, identity, enjoyment, and 
emotional safety, have a decisive impact (Dewaele and Li, 2020). In 
contemporary educational settings that are marked by mobility, 
multiculturalism and, in some cases, post-conflict settings, students 
come along with complex emotional backgrounds, cultural identities 
and experiences. Based on this, pedagogies should go beyond skill- 
based teaching and be able to cater to the entire learner. 

 
Humanistic language teaching (HLT), intercultural 

communicative competence (ICC) and literature- based pedagogy all 
have a strong basis in the approach. This chapter explores the way in 
which literature, and especially poetry, can be used as an emotional 
trigger in language teaching; how humanistic pedagogy can be used to 
create emotionally safe learning communities; and how empathy, 
imagination, and narrative comprehension can be used to contribute 
to the development of linguistics and the self. Using the main trends in 
the theory, we consider the ways in which literature enriches the ELT, 
by capturing the emotions, identities, and intercultural consciousness 
of learners. 
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11..22..  HHuummaanniissttiicc  AApppprrooaacchheess  ttoo  tthhee  TTeeaacchhiinngg  ooff  LLaanngguuaaggee..  
The late twentieth century saw the growth of humanistic 

language teaching as a response to too mechanical or behaviourist 
approaches to language teaching. Its essential assumption is that 
students are entire individuals, not only mental processing systems of 
the grammatical rules but also emotional, social, and creative (Arnold 
and Fonseca, 2020). Humanistic pedagogy is focused on compassion, 
learner agency, learner identity respect, and intrinsic motivation 
development. 

 
Moskowitz (1978) claimed that humanistic classrooms prefigure 

personal expression, learner autonomy, and emotional bondage. More 
recent research shows that when students feel emotionally safe, 
valued, and connected, they participate more actively, experiment 
with language more freely, and experience lower anxiety (Mercer & 
MacIntyre, 2022). Humanistic education is well consistent about 
mcontemporary issues such as learner well-being and mental health, 
socio-emotional issues in multicultural classrooms. 

Humanistic methods are also found to overlap with literature-
based pedagogy in the ELT context. Literature is an invitation to 
genuine personal response, reflection and emotional appeal -
prerequisites of meaningful and memorable learning. Literature offers 
both an emotional and linguistic development by discussing with 
students the theme of identity, belonging, love, conflict, or resilience 
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11..33.. TThhee  EEmmoottiioonnaall  DDiimmeennssiioonn  ooff  LLaanngguuaaggee  LLeeaarrnniinngg 
11..33..11..  AAffffeeccttiivvee  FFiilltteerr  aanndd  tthhee  AAffffeeccttiivvee  FFaaccttoorrss  
 
The Affective Filter Hypothesis by Krashen (1982), is still one of 

the most fundamental theories in explaining the emotional obstacles 
affecting language acquisition. During moments of anxiety, stress, fear 
of being judged, or low self-esteem, the learning process is inhibited 
by the element of the affective filter, which limits the amount of 
information received and chokes language processing. On the 
contrary, calm, intrinsically motivated and emotionally engaged 
learners have their filter lowered, thus helping to gain a more 
integrated and profound acquisition of the target language. 

There is a growing body of empirical evidence supporting the 
extensive role of emotions in the results of language learning. Dewaele 
and MacIntyre (2016, 2020) have shown that all positive affective 
states of enjoyment and pride have a strong relationship with 
willingness to communicate (WTC) and better performance, and 
foreign-language anxiety (FLA) inhibits participation and 
performance. Importantly, the literature also suggests that it is the 
ability to experience emotions and get immersed in stories that can 
reduce anxiety and increase positive affect (Mendez & de la Fuente, 
2023). 

 
11..33..22..  EEmmppaatthhyy  aanndd  NNaarrrraattiivvee  EEnnggaaggeemmeenntt  
Empathy, which is the ability to know and to feel what others feel, 

is becoming a critical aspect of intercultural communication. Works of 
literature, especially poems and stories, are in a good position of 
developing empathy by allowing the reader to enter into the minds 
and the emotional worlds of others (Nussbaum, 2010). 
Neurocognitive studies indicate that immersion in emotionally rich 
stories triggers the cerebral areas involved in social thinking and 
empathetic activities, which improves the capacity of learners to take 
the perspective (Mar et al., 2021). 

In language classrooms, empathy has been linked to increased 
collaboration, reduced conflict, and higher-quality communication 
(Porto & Houghton, 2020). In this regard, literature becomes a 
powerful pedagogical tool, which has the privilege of allowing learners 
to experiment with a variety of voices and cultures. 
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11..44..  LLiitteerraattuurree  aass  aann  EEmmoottiioonnaall  CCaattaallyysstt  iinn  EELLTT..  
11..44..11..  LLiitteerraattuurree  aanndd  RReessoonnaannccee  ooff  EEmmoottiioonnss..  
Literary works: poems, short stories and personal narratives 

appeal to the learners on both affective and cognitive levels. 
Literature, in contrast to informational text, appeals to deep 
introspection, through metaphor, visual imagery, rhythm and 
symbolism. In the field of applied-linguistics studies, it is proven that 
content that involves affective salience improves memory retention, 
the acquisition of vocabulary, and verbal retention (Kirkgoz and 
Yasemin, 2020). 

Poetry, specifically, has a certain affective power due to its concise 
language, sensual imagery, and unspecified interpretation. Its 
emotional ambiguity in itself offers learners the latitude to impose 
personal sense when reading the text, which is especially relevant in 
multicultural or trauma-conscious learning environments. 

 
11..44..22..  LLiitteerraattuurree  aanndd  IIddeennttiittyy  WWoorrkk..  
Literature provides a symbolic field where learners get to 

question aspects of identity, belonging and self-expression. Stories 
describing migration, loss, discrimination, or cultural conflict appeal 
to learners who have faced similar experiences, which makes them 
feel belonging, validation, and emotional processing (Imad, 2023). 

In the case of multilingual students, the use of literature helps to 
develop a multivoiced self which facilitates the process of multiple 
cultural identities reconciliation (Kramsch, 2021). Activities that 
involve poetry, like identity poetry, memory poetry, and persona 
poetry, also enable the learners to create their own stories in the 
target language. 

 
11..55..  HHuummaanniissttiicc  aanndd  LLiitteerraarryy  AApppprrooaacchheess  iinn  MMuullttiiccuullttuurraall  aanndd  PPoosstt--

CCoonnfflliicctt  CCllaassssrroooommss..  
 
Classrooms that are multicultural and post-conflict require 

pedagogical practices that deal with emotional safety, cultural 
sensitivity, and trauma sensitivity. These needs are achieved through 
literatüre, which provides: 
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 syymmbboolliicc  ddiissttaannccee,, which helps in processing the hard 
emotions, 

 sshhaarreedd  ssttoorriieess that can overcome cultural barriers, 
 mmuullttiippllee  ppeerrssppeeccttiivveess that promote interpretive flexibility, and 
 nnoonn--tthhrreeaatteenniinngg approaches to delicate debates. 
 
The pedagogy of trauma is focused on the predictability, 

voluntary involvement, and emotional roots. Literary works enable 
learners to discuss challenging topics such as violence, displacement, 
loss without direct disclosure, to engage with oneself directly and 
hence, promote not only academic progress but also emotional health 
(Carello and Butler, 2019). With a combined humanistic teaching 
practice, literature becomes a transformative process that fosters 
healing, identity, and intercultural communication.  

  
11..66..  TThhee  RRoollee  ooff  IImmaaggiinnaattiioonn  iinn  LLaanngguuaaggee  LLeeaarrnniinngg  
Imagination is an important factor in both literary understanding 

and language learning. By means of the former, higher-order thinking 
skills, metaphorical thinking, and creative thinking can be developed. 
From the Vygotskian perspective, imagination is a psychological tool 
for expanding the conceptual and linguistic resources available to 
learners (Lantolf & Poehner, 2019). Nussbaum’s (2010) concept of 
“narrative imagination” is particularly pertinent here: stories facilitate 
empathy across cultural and emotional boundaries—a nurturing 
global citizenship. Examples from ELT practice include creative 
activities such as rewriting poems, producing alternative endings, or 
writing from the viewpoint of one character within a story that 
support fluency development while simultaneously deepening 
emotional and intercultural understanding.  

  
11..77..  LLiitteerraattuurree,,  EEmmoottiioonn,,  aanndd  LLeeaarrnneerr  AAggeennccyy  

Humanistic pedagogy places great emphasis on learner agency—
the capacity for meaningful choices, expressing personal voice and co-
constructing learning. Literature supports agency by providing 
opportunities for students to: 

 
 interpret texts in their own way, 
 articulate their own perspectives, 
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 question dominant narratives, 
 generate new meanings through creative writing, 
 participate in collaborative interpretation. 

It has been found that literature-based tasks increase learners’ 
autonomy, motivation, and investment in the classroom (Paran, 
2022). When learners are empowered to express their own 
interpretations of texts, they develop not only linguistic confidence 
but also personal voice. 

  
11..88..  TToowwaarrdd  aa  HHuummaanniissttiicc,,  EEmmoottiioonnaallllyy  GGrroouunnddeedd  EELLTT  MMooddeell  

A humanistic literature-based approach provides an emotionally 
rich foundation for ELT. The integration of literature, emotion and 
humanistic pedagogy: enhances emotional well-being; reduces 
anxiety; fosters empathy and intercultural sensitivity; improves 
memory retention as well as language processing; validates identity; 
empowers learner voice; prepares students for real-life intercultural 
encounters. 

 supports emotional well-being, 
 reduces anxiety, 
 fosters empathy and intercultural sensitivity, 
 enhances memory and linguistic processing, 
 validates identity, 
 empowers learner voice, 
 prepares students for intercultural encounters. 

In the age of displacement, cultural diversity and emotional 
complexity, poetry offers an extremely powerful resource for ELT 
educators — one that is based on humanistic principles while at the 
same time developing linguistic skills emotionally as well as 
interculturally. 
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CCHHAAPPTTEERR  11  

RReetthhiinnkkiinngg  tthhee  PPllaaccee  ooff  EEmmoottiioonn  aanndd  LLiitteerraattuurree  iinn  EELLTT 
  
11..11..  IInnttrroodduuccttiioonn  
The existence of the English language teaching has experienced a 

radical change over the last four decades. The old didactic methods 
were based on grammatical competence and rote learning, but 
modern paradigms tend to recognize the importance of affect, identity, 
and learner subjectivity in foreign-language learning. The concepts of 
language learning are no longer about the mastery of linguistic 
structures but a very human experience, relational and full of affect 
(Mercer and MacIntyre 2022). This epistemological change suggests 
that eventually, instruction is a guiding process of educating 
individuals whose feelings, recollections, and cultural backgrounds 
determine their approach toward learning. 

 
In this new paradigm, literature, especially poetry, takes a special 

position. Literary texts bring up emotional appeal, activate 
imagination, and provide learners with symbolic tools to describe 
experiences that would otherwise be inaccessible when using regular 
language (Kramsch 2021). Literature makes the classroom an 
extension of textbooks, where the students are exposed to human 
narratives, disputes, aspirations, and predicaments. In the case of 
learners who are located in a multicultural or a post-conflict 
environment, literature offers emotional distancing as well as 
profound reflection ability. 

 
Humanistic language teaching (HLT) and affective pedagogy are 

similar to this vision. Since its development, humanistic theories have 
stressed that influence on motivation, desire to communicate, risk-
taking, and long-term retention by affective states of learners have a 
substantive effect (Arnold and Brown 1999; Arnold and Fonseca 
2020). What used to be perceived as peripheral has become the focus 
of successful teaching in the current state. 
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This chapter presents a full-scale humanistic theoretical 
framework of a literature -based ELT. It discusses the emotional 
prism, empathy, identity, trauma-conscious pedagogy, and the 
cognitive-affective processes in which the experience of literature 
enables the growth of language. Furthermore, it provides pedagogical 
reasoning behind making poetry one of the central assets of 
multicultural and post-conflict English classrooms.  
 

11..22..  HHuummaanniissttiicc  LLaanngguuaaggee  TTeeaacchhiinngg::  BBeeyyoonndd  MMeetthhooddss  aanndd  
MMeecchhaanniiccss  

11..22..11..  HHiissttoorriiccaall  BBaacckkggrroouunndd  
 
Humanistic language teaching developed in the 1970s as a 

reaction to the strictness of structuralism and the mechanistic bias of 
behaviorism. Based on the humanistic psychology of Carl Rogers, it is 
argued that effective learning occurs when learners feel valued, safe 
and emotionally involved. The techniques described by Georgi 
Lozanov in Suggestopedia, Curran in Community Language Learning, 
and Moskowitz in the classroom all predicted the personal 
participation of the learner, his or her emotional well-being, and self-
esteem (Moskowitz 1978). Though the initial models did not have a 
strong empirical background, philosophical essence, i.e., the fact that 
learning was based on affect, was later confirmed by the developments 
in cognitive psychology and neuroscience (Immordino-Yang 2016). 
Currently, the concept of humanistic principles has been infiltrated in 
modern ELT, although the vocabulary has changed and introduced 
such notions as positive psychology, learner wellbeing, socio-
emotional learning, and teacher emotionality. 

 
11..22..22..  HHuummaanniissttiicc  PPrriinncciipplleess  ooff  EELLTT  iinn  tthhee  CCoonntteemmppoorraarryy  WWoorrlldd..  
The contemporary humanistic pedagogy is based on a number of 

principles: 
 
11..  SSttuuddeennttss  aarree  wwhhoollee  ppeerrssoonnss: feelings, ideology, recollections 

and personalities determine learning paths. 
22..  TThhee  ccllaassssrroooomm  iiss  aa  ssoocciiaall  ppllaaccee: significant interaction promotes 

linguistic development. 
33..  VVooiiccee//aaggeennccyy  iissssuuee:: students are required to create their own 

meanings and not repeat the ready-made patterns. 
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44..  SSaaffeettyy  iiss  ffoouunnddaattiioonnaall:: Anxiety, shame, and fear are inhibitors of 
participation, so safety is fundamental (Dewaele and Li 2020). 

55..  CCrreeaattiivviittyy  aaddddss  vvaalluuee  ttoo  tthhee  ccooggnniittiivvee  pprroocceesssseess:: creative 
activities become more intense. 

 
These values make literature an appropriate companion for 

humanistic education. Literature welcomes personal meaning- 
making, allows affective expression and enables learner voice. 

 
11..22..33..  TThhee  HHuummaanniissttiicc  TTuurrnn  iinn  GGlloobbaall  EELLTT    
Recent ELT studies underline a variety of humanistic anxieties: 
 
 WWeellll‑‑bbeeiinngg (Mercer & Gregersen 2020), 
 GGoooodd  ffeeeelliinnggss  aanndd  pplleeaassuurree (Dewaele and MacIntyre 2016), 
 TThhee  eemmppaatthhyy  ooff  tthhee  tteeaacchheerr  aanndd  eemmoottiioonnaall  llaabboouurr (Gkonou and 

Miller 2021), 
 DDeevveellooppmmeenntt  ooff  mmuullttiilliinngguuaall  iiddeennttiittyy (Darvin 2020). 
 SSoocciioo--eemmoottiioonnaall  lleeaarrnniinngg  ((SSEELL) (Oxford 2020). 
 
This growing amount of literature establishes that language 

classrooms are in need of emotionally intelligent pedagogies, which 
are exactly what literature and poetry are able to provide 

 

11..33..  EEmmoottiioonn  iinn  LLaanngguuaaggee  AAccqquuiissiittiioonn 
11..33..11..  TThhee  AAffffeeccttiivvee  FFiilltteerr  RReevviissiitteedd 

The Affective Filter Hypothesis, developed by Krashen (1982) 
remains one of the pillars of the field of affective research in second-
language acquisition. Modern empirical studies support high 
relevance; anxiousness is a barrier to cognitive processing and 
positive affective states are improvements in the working memory, 
attention, and language fluency (Dewaele and Li, 2020). High anxiety, 
including anxiety related to speaking foreign languages, is empirically 
connected to such manifestations as: 

 avoidance behaviors, 
 or quietness, or slight intervention, 
 reduced willingness to communicate (WTC), 
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 lower test performance. 

Literature-based task designs significantly minimize affective 
barriers as they allow learners to interact with information that is 
emotionally charged as opposed to being subject to strictly 
performative demands (Méndez and de la Fuente, 2023). 

11..33..22  PPoossiittiivvee  EEmmoottiioonnss  aanndd  CCllaassssrroooomm  MMaannaaggeemmeenntt  

The neuroscientific framework developed by Barrett (2017) 
shows that emotions are the primary determinants of perception, 
attention, and meaning building. Studies in positive psychology in 
English language teaching also make the positive connections between 
enjoyment and more intensive linguistic processing (MacIntyre and 
Mercer, 2022). It is the inherent nature of literature to provoke 
positive affective responses through aesthetic pleasure, narrative 
immersion and emotional richness. 

11..33..33  EEmmppaatthhyy  aass  aann  PPeeddaaggoocciiccaall  OObbjjeeccttiivvee  

Intercultural communication involves empathy, which is a very 
important part of the concept. The development of it contributes to the 
following abilities: 

 attentiveness, 
 listening, 
 relational competence, 
 perspective‑taking. 

Cognitive and affective empathy are also developed through 
narrative interaction with fictional characters (Mar et al., 2021). 
Poetry, with its concentrated emotional speech, advances empathic 
resonance by means of metaphor, voice and vivid imagery. Literature 
as an Emotional Catalyst in ELT is a teaching strategy that has been 
used to motivate learners by evoking their emotions through 
literature. 

11..44..  LLiitteerraattuurree  aass  aann  EEmmoottiioonnaall  CCaattaallyysstt  iinn  EELLTT  
11..44..11  AAeesstthheettiicc  EExxppeerriieennccee  aanndd  tthhee  LLeeaarrnniinngg  ooff  aa  LLaanngguuaaggee  

Aesthetic involvement activates more cognitive and emotional 
responses than neutral texts. Literary works demand: 
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 inferencing, 
 interpretation, 
 reflection, 
 emotional involvement. 

Researchers argue that literature introduces the conditions of 
deep processing, which promotes vocabulary learning and 
memorization faster (Kirkgoz and Yasemin, 2020). 

11..44..22  PPooeettiicc  LLaanngguuaaggee  aanndd  EEmmoottiioonnaall  SSaaffeettyy  

Poetry is a credible level of emotional subtext and figurative 
space. Students can talk about it through the poem, share emotions in 
an indirect way. This modality is especially useful when one has to deal 
with situations like: 

 post‑conflict classrooms, 
 migrant classrooms, 
 trauma‑affected learners, 
 multicultural groups. 

Poetry is emotionally detached yet allows for genuine expression. 

11..44..33..LLiitteerraattuurree  aanndd  IIddeennttiittyy  NNeeggoottiiaattiioonn  

Kramsch (2021) notes that literature can be utilized in the 
symbolic sphere of identity experimentation. Learners negotiate 
among: 

 their home culture(s), 
 target‑language culture(s), 
 hybrid identities. 

This negotiation is made possible through poetry-based tasks 
where one can express a personal voice and reflect on their culture. 

11..55  HHuummaanniissttiicc  PPeeddaaggooggyy  iinn  MMuullttiiccuullttuurraall  aanndd  PPoosstt--CCoonnfflliicctt  
CCoonntteexxttss    

11..55..11  TThhee  EEmmoottiioonnaall  NNeeeeddss  ooff  DDiivveerrssee  CCllaassssrroooommss  

Multicultural classrooms include learners who have: 
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 migration histories, 
 cultural displacement, 
 feelings of being discriminated, 
 exposure to trauma. 

Humanistic pedagogy responds to these needs by focusing on 
emotional safety, empathy, and relational trust (Carello and Butler, 
2019). 

11..55..22  SSyymmbboolliicc  PPrroocceessssiinngg  aanndd  TTrraauummaa--AAwwaarree  TTeeaacchhiinngg..  

Trauma-sensitive education emphasizes: 

 predictability, 
 emotional regulation, 
 opt‑out options, 
 symbolic exploration. 

Literature is a form of symbolic containment of difficult feelings; 
i.e, a poem about home allows a learner of the refugee to meditate 
without requiring him to disclose his personal feelings. 

1..55..33..  LLiitteerraattuurree  aass  IInntteerrmmeeddiiaarryy  aanndd  IInntteerrmmeeddiiaarryy  

In polarised classrooms, literature serves as a neutral forum to 
discuss the issues of justice, identity, conflict and reconciliation. 
Collective reading of texts brings about unity in the community and 
develops emotional coherence. 

 justice  
 identity  
 conflict  
 reconciliation 

11..66..  IImmaaggiinnaattiioonn  aass  aa  LLeeaarrnniinngg  PPrroocceessss  

Metaphorical understanding, proficiency in narratives, creative 
second-language output, and abstract thinking are based on the 
faculty of imagination. Poetry rejuvenates the imaginative thought by 
the use of metaphor, rhythm and image. Vygotskian theory proposes 
that imagination is a fundamental element of higher mental 
functioning (Lantolf and Poehner, 2019). 
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 metaphorical understanding. 
 narrative competence 
 creative L2 production 
 abstract reasoning 
  
11..77..  LLiitteerraarryy  VVooiiccee  aanndd  LLeeaarrnneerr  AAggeennccyy  

Literature fosters learner agency by making it possible to afford 
interpretation, personal voice, creative rewrites, and critical 
discourse. Within this paradigm, the learners change to being passive 
receivers of information and become active meaning-makers 
(Paran, 2022). 

 interpretation 
 personal voice 
 creative rewriting 
 critical discussion 
 
11..88..  CCoonncclluussiioonn::  TThhee  CCaassee  ooff  HHuummaanniissttiicc  LLiitteerraattuurree  PPeeddaaggooggyy  

This chapter confirms that literature, especially poetry, has 
amazing pedagogical value. It is consistent with the ideals of 
humanism and meets the emotional, cognitive, and intercultural needs 
of modern language students. In multicultural and post-conflict 
contexts, literature goes beyond its language-saving benefits and 
becomes a medium to heal, empathize, and experience cultural 
intimacy. 
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CCHHAAPPTTEERR  22  

IInntteerrccuullttuurraalliittyy,,  PPoosstt--CCoonnfflliicctt  NNaarrrraattiivveess  &&  PPooeettrryy  iinn  EELLTT 
 

22..11..  IInnttrroodduuccttiioonn::  TTeeaacchhiinngg  EEnngglliisshh  iinn  aa  CCoommpplleexx  CCuullttuurraall  AAggee..  

The English language classrooms have become extremely 
multicultural facilities, which have been influenced by unprecedented 
global mobility, forced migration, political unrest and cultural 
interaction. Modern language learners constantly mediate various 
identities, discontinuous linguistic repertoires and heterogeneous 
affective histories. This complexity requires more than 
communicative competence in pedagogy, and intercultural awareness, 
emotional literacy, and ethical imperatives of teaching in a setting 
ridden with inequality or warfare (Byram, 2021). 

In the broader sense of the process of negotiating meaning and 
identity across cultures, interculturality has developed into a key idea 
in language education. At the same time, a new research field predicts 
the specific issues and challenges of working in a post-conflict or 
trauma-ridden environment as an English educator (Bajaj, 2020; 
Imad, 2023). These settings bring in the extra layers of vulnerability, 
memory and identity politics into the classroom. Literature, especially 
poetry, is a powerful pedagogical tool in these types of environments, 
as it enables learners to work with trauma, conflict, and cultural 
tension in a symbolic, safe, and reflective manner. 

The chapter challenges the cross-sections of interculturality, 
post-conflict pedagogy and literary engagement in English language 
teaching. It shows that cross-cultural and intercultural narratives and 
poems can play the role of empathy, healing, and intercultural 
communication, and it describes the pedagogical conditions 
preconditioning the trauma-conscious and peace-oriented teaching in 
multilingual, multicultural, or historically divided classrooms. 

22..22..  LLaanngguuaaggee  aanndd  IInntteerrccuullttuurraalliittyy::    LLeeaarrnniinngg  CCoonncceeppttss  aanndd  
FFoouunnddaattiioonnss  

22..22..11..  IInntteerrccuullttuurraall  CCoommmmuunniiccaattiivvee  CCoommppeetteennccee  ((IICCCC))  

The model of Intercultural Communicative Competence 
developed by Michael Byram is still fundamental to intercultural 
education. It focuses on five fundamental elements, such as attitudes, 
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knowledge, interpreting and relating, discovery and interaction, and 
critical cultural awareness (Byram, 2021). Although the model is 
criticized by some scholars as being linear, recent developments 
depict interculturality as dynamic, relational, and fluid (Dervin, 2022). 

What will always be the same is that intercultural learning entails 
that the learners must address the differences, challenge assumptions, 
and learn to take a perspective. Literature can be a good source of such 
learning, with its culturally grounded voices, emotion-based 
situations that cannot be necessarily encompassed by exercises of 
decontextualizing language. 

22..22..22..  CCuullttuurraall  FFaaccttss  ttoo  IInntteerrccuullttuurraall  EEnnccoouunntteerrss  

The traditional ELT resources tend to form culture as a static 
piece of information: holidays, food, and manners. Interculturality, on 
the other hand, entails a process of negotiation of meaning, emotions, 
and identity. Literary passages, particularly those describing cultural 
interactions, conflicts, or dilemmas, surround learners in rich, 
practiced situations in which characters within them mediate between 
intercultural tensions. These texts are the best to develop interpretive 
flexibility and critical cultural awareness (Porto and Houghton, 2020). 

22..22..33..  EEmmppaatthhyy  aanndd  IInntteerrccuullttuurraall  DDiiaalloogguuee  

The intercultural communication process is based on empathy, 
which allows a learner to place himself or herself in a situation that is 
not parallel to his or her perspective. The emotional sense of 
resonance and the symbolic richness of poetry create empathy, as the 
reader is offered to live through another voice (Mar et al.,Embre, 
2021). The process of imaginative work opens up the intercultural 
perspectives of learners and dispels ethnocentric beliefs. 

22..33..  TThhee  SSoocciiooppoolliittiiccaall  FFaaccttss  iinn  PPoosstt--CCoonnfflliicctt  CCllaassssrroooommss  
22..33..11..  PPoosstt--CCoonnfflliicctt  EEnnvviirroonnmmeennttss  iinn  EELLTT  

War, displacement, political violence, sectarianism, ethnic 
conflict, and intergenerational trauma are some of the traumas that 
are likely to affect learners in post-conflict classrooms. Such learners 
often encounter: 

 interrupted schooling, 
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 linguistic gaps, 
 emotional dysregulation, 
 mistrust of institutions, 
 identity dislocation. 

The teachers in these situations have to walk a fine line between 
sensitive pasts, historical tensions and trauma-induced reactions. As 
the research shows, conventional communicative classrooms might 
fail to address these needs, which eventually may result in 
disengagement or even emotional damage (Sommers, 2020). 

22..33..22..  TTrraauummaa--AAwwaarree  PPeeddaaggooggyy  

Some of the guiding principles predicted by trauma-aware 
teaching is emotional safety, predictability, relational trust, autonomy, 
and symbolic disclosure instead of direct disclosure. Carello and 
Butler (2019) also note that effective teaching that is trauma-sensitive 
does not require students to repetitively recount their recollections of 
traumas but should provide learning conditions that observe dignity, 
emotional regulation, and control. The symbolic distance needed in 
trauma-informed exploration is exactly what literature can provide, 
especially literature with a large amount of metaphors, like poetry 

22..33..33..  PPoowweerr,,  CCoolloonniiaall  HHiissttoorriieess,,  aanndd  LLaanngguuaaggee  

English as an instructional tool in post-conflict or once colonised 
societies is bound to make one wonder the issue of linguistic power, 
symbolic violence, and identity politics. Whereas English can be a 
portal of access and possibility, it can also represent inequality, 
cultural imposition, or historical trauma. Literature allows learners to 
question these multifaceted problems in a safe, critical and creative 
way (Giroux, 2020). The poetic writings of people belonging to 
colonised or marginalised groups usually become strong points of 
entry when it comes to  

22..44..  LLiitteerraattuurree  IInn  aa  HHeeaalliinngg  MMeeddiiuumm  ooff  CCuullttuurraall  RReeccoonncciilliiaattiioonn  
22..44..11..  WWhhyy  LLiitteerraattuurree??  

The literature provides symbolic accounts, which clarify 
experiences that might prove hard to express freely. Through 
characters, imagery or metaphor, the students explore issues like loss 
and reconstruction, identity and memory, injustice and reconciliation, 
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migration and belonging, culture clash, or coexistence. This kind of 
inquiry encourages emotional processing and does not require 
individual disclosure, which is a fundamental ethical teaching of 
trauma-sensitive pedagogy. 

22..44..22..  PPooeettrryy  aanndd  FFiigguurraattiivvee  CCoonnttaaiinnmmeenntt  

Poetry, particularly with its condensed imagery and oblique form 
of expression, works best with processing emotions. Even such a basic 
metaphor as “a house with no windows” can bring up the idea of exile, 
fear, or loss, thus allowing students to express emotions in an indirect 
manner. Experimental studies using refugee students prove that 
poetry-based interventions decrease anxiety and improve emotional 
articulation and resilience (Sleeter, 2021). 

22..44..33..  CCoommmmuunniittyy  hheeaalliinngg  bbyy  tteelllliinngg  ccoommmmoonn  ssttoorriieess  

When heterogeneous learners create a poem about migration or 
conflict, they create a collectivized interpretive space. This shared 
meaning-making promotes minimized stereotypes, caring, and 
solidarity in the classroom. Therefore, literature does not simply act 
as a linguistic device, but it is a device of collective emotional 
congruence in sectioned or heterogeneous classes. the discussion of 
linguistic and cultural empowerment. 

22..55..  IInntteerrccuullttuurraalliittyy  WWiitthh  NNaarrrraattiivvee::  SSttoorriieess  ffoorr  UUnnsseettttllmmeenntt  aanndd  
CCoonnnneeccttiioonn  

22..55..11..  RReeaaddiinngg  aass  EEnnccoouunntteerr  

Each story is a collision of the real and fictional worlds of the 
reader. Whenever students read stories about other cultures or 
conflict regions, they do an emotional and cognitive job: they have to 
decode the new contexts, face the discomfort, and expand their 
worldview. It is a pedagogical experience as it builds reflexivity, the 
ability to question oneself and cultural assumptions (Dervin, 2022). 

22..55..22..  NNaarrrraattiivvee  EEmmppaatthhyy  

Nussbaum (2010) defines the concept of narrative imagination as 
the skill to think about what it could be like to be in the position of a 
different person. This ability is incurred in a deeper way by literary 
accounts compared to descriptions that are true. Narrative empathy 
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can be used to counter mistrust, prejudice, and group division in 
English-language teaching in the post-conflict context. 

22..55..33..  CCoouunntteerr--SSttoorryytteelllliinngg  aanndd  RReevviivvaall  

Literary texts written by the marginalized voices reflect the 
cultural accounts of the hegemony. Indigenous, migrant, or minority 
writers write poems that contain counter-stories that enable learners 
to challenge dominant ideologies (Kramsch, 2021). The counter-story 
of this kind is particularly useful in post-conflict societies where 
specific experiences might be shrouded or silenced within official 
narratives. 

22..66..  IInntteerrccuullttuurraalliittyy  wwiitthh  NNaarrrraattiivvee::  UUnnsseettttlliinngg  aanndd  CCoonnnneeccttiinngg  
SSttoorriieess  

22..66..11..  RReeaaddiinngg  aass  EEnnccoouunntteerr  

Each story is a collision of the real and fictional worlds of the 
reader. Whenever students read stories about other cultures or 
conflict regions, they do an emotional and cognitive job: they have to 
decode the new contexts, face the discomfort, and expand their 
worldview. It is a pedagogical experience as it builds reflexivity, the 
ability to question oneself and cultural assumptions (Dervin, 2022). 
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22..66..33..  CCoouunntteerr--SSttoorryytteelllliinngg  aanndd  RReessiissttaannccee  

Literary texts written by the oppressed reflect the cultural 
accounts of the hegemony. Indigenous, migrant, or minority writers 
write poems that contain counter-stories that enable learners to 
challenge dominant ideologies (Kramsch, 2021). The counter-story of 
this kind is particularly useful in post-conflict societies where specific 
experiences might be silenced within official narratives. 
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22..77..  CCllaassssrroooomm  FFoorrmmuullaattiioonnss::  PPooeettrryy  ttoo  BBuuiilldd  PPeeaaccee  aanndd  
IInntteerrccuullttuurraall  EExxcchhaannggee..  

22..77..11..  PPooeettrryy  CCiirrcclleess  aass  SSaaffee  DDiiaallooggiicc  SSppaacceess  

In poetry circles (small group discussions of poems), students are 
given a chance to discuss meanings, listen carefully and examine 
feelings. Such circles complement peace pedagogy by fostering 
empathy, mutual recognition and shared meaning-making (Bajaj, 
2020). 

22..77..22..  CCuullttuurraall  MMaappppiinngg  aanndd  IIddeennttiittyy  PPooeemmss  

In creating identity poems, memory poems, or “I am from...”  
poems, learners describe their own histories and cultural origins and 
backgrounds symbolically without becoming threatened. These 
poems can be shared to foster intercultural awareness and reduce the 
division in the classes. 

22..77..33..  RReewwrriittiinngg  NNaarrrraattiivveess  ooff  CCoonnfflliicctt  

Making up a point of view on a poem, changing its location, or 
reshaping its conclusion, all of which are forms of creative rewriting, 
is an exercise of an intercultural task. Students also experiment with 
voice, symbolic aspirations, and imagining reconciliation or healing. 
To illustrate, a poem about a border could be turned into a poem 
composed of a child, a river, or a displaced family, thus promoting the 
flexible mode of thought and intercultural imagining. 
 

22..88..  TThhee  SSuubbjjuuggaattiioonn  ooff  EEtthhiiccaall  CCoonncceerrnnss  iinn  PPoosstt--CCoonnfflliicctt  PPooeettrryy  
PPeeddaaggooggyy  

22..88..11..  AAvvooiiddiinngg  RRee‑‑ttrraauummaattiizzaattiioonn  

The instructor should not force the students to reveal their 
personal trauma or choose a poem that is too graphic or provocative. 
Trauma-sensitive poetry pedagogy utilizes metaphoric texts, soft 
images and non-direct access to emotions to protect the well-being of 
the students. 
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22..88..22..  CCuullttuurraall  HHuummiilliittyy  

Teaching across cultures requires humility, which is an 
appreciation of the fact that no one teacher can entirely understand 
the background of every student. Literature thus has the potential to 
be the third space when a meaning is co-created and never foisted. 

 
22..88..33..  VVoolluunnttaarryy  PPaarrttiicciippaattiioonn  

Students are supposed to have agency in the process of reading, 
listening, writing, and talking. Choice allows the regaining of control 
and minimizes emotional danger. 
 

22..99..  DDrraawwiinngg  aa  CCoonncclluussiioonn::  PPooeettrryy  aass  aa  PPaatthh  ttoo  IInntteerrccuullttuurraall  aanndd  
PPoosstt--ccoonnfflliicctt  LLaanngguuaaggee  EEdduuccaattiioonn  

The current chapter has demonstrated that interculturality and 
post-conflict pedagogy are not some optional supplement to English-
language teaching in a more global and diverse world of education. 
The safe, enriching, and emotionally engaging approaches to cultural 
complexity, identity negotiation, and past conflict recovery can be 
offered to students through poetry and narrative literature. With 
increasingly diverse classrooms, literature will have an increasingly 
determining role in developing the empathy, resilience, and 
intercultural competence that is required in meaningful 
communication and harmonious coexistence. 
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CCHHAAPPTTEERR  33  

TThhee  PPeeddaaggooggiiccaall  PPoowweerr  ooff  PPooeettrryy::  IIddeennttiittyy,,  IImmaaggiinnaattiioonn  &&  
VVooiiccee 

  
33..11..  IInnttrroodduuccttiioonn::  RReeaassoonnss  tthhaatt  MMaatttteerr--  PPooeettrryy  iinn  EELLTT  

Although literature has always been an integral part of language 
teaching, poetry takes a pedagogical niche that is undervalued. Poetry, 
unlike prose or drama, is a condensation of the human experience into 
the most concentrated linguistic expression, where emotion, imagery, 
rhythm, and metaphor are compressed into a space where language is 
both transparent and opaque, where it is necessary to explore it, not 
just to understand it. Within the framework of English language 
teaching, poetry is a unique experience that provides students with a 
chance to interact with not only linguistic forms but also identity, 
imagination, aesthetic sense, and emotional appeal (Paran, 2022). 

There are numerous teachers who avoid poetry because of a 
sense of difficulty and ambiguity. However, the current studies are 
showing that ambiguity is not a hindrance, as it has been proven to be 
beneficial pedagogically. It provokes numerous meanings, invites 
creative risk-taking, and enables learners to become co-creators of 
meaning (Fialho, 2020). In the case of students with a multicultural or 
post-conflict background, this interpretive receptiveness allows 
personal experience, cultural memory, and emotional history to 
emerge safely and symbolically. The development of language, then as 
well as the reflection, empowerment and identity work of a person, all 
become possibilities of poetry. 

In this chapter, the pedagogical power of poetry using three 
related dimensions, including identity, imagination, and voice, will be 
discussed. It builds upon the problem of recent cognitive, literary and 
ELT studies claiming that poetry is the only genre that promotes the 
agency of the learner and his or her emotional literacy, and that it leads 
to the development of communicative competence and intercultural 
awareness. 
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33..22..  PPooeettrryy::  AAss  aann  AAffffeeccttiivvee  aanndd  CCooggnniittiivvee  EExxppeerriieennccee  
33..22..11..  DDeeeepp  PPrroocceessssiinngg  aanndd  EEmmoottiioonnaall  AArroouussaall  

The emotions aroused by poetry are activated by metaphor, 
imagery, sound, and rhythm. According to neuroscientific research, 
emotional language leads to an increased level of cognitive activity, 
memory, and semantic richness (Jacobs, 2018). Emotional arousal 
enhances attention and increased processing of linguistic information 
when learners read or listen to poetry, thus making it possible to have 
more resilient learning results. 

In ELT situations, when the lines of poetry are well mastered by 
the learners, they are remembered even after they have forgotten the 
contents of the textbooks. This stability can be explained by the 
combination of emotion and memory consolidation (Phelps, 2019). 
Language is stuck, thus, due to emotional resonance. 

33..22..22..  CCooggnniittiivvee  CChhaalllleennggee  ooff  AAmmbbiigguuiittyy  

The ambiguity of poetry requires the use of inferential reasoning, 
testing a hypothesis, and semantic flexibility - all cognitive abilities 
that are closely associated with high language competence. Studies 
show that grappling with ambiguity helps learners to be more tolerant 
of uncertainty, which is one of the main predictors of second-language 
achievement (Dewaele and Li, 2020). 

Language learning is also democratic due to ambiguity. Without 
having one correct interpretation, learners of all levels of proficiency 
can make contributions to the meaning. As a result, the classroom 
becomes more exploratory than evaluative. 

33..22..33..  SSoouunndd,,  RRhhyytthhmm,,  aanndd  EEmmbbooddiieedd  LLaanngguuaaggee  

Poetry is both oral and written. Phonological patterning, rhythm 
and repetition support pronunciation, fluency and prosody. The act of 
chanting, reciting, or reciting poetry also involves the body along with 
the mind, so it can be associated with the embodied cognition theories 
of learning, being a physical, sensory, and interactive activity 
(Lindgren and Johnson, 2020). This embodiment strengthens 
phonological awareness, which is especially used by young learners or 
speakers of tonal languages. 
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33..33..  PPooeettrryy  iinn  EELLTT  aanndd  IIddeennttiittyy  FFoorrmmaattiioonn  
33..33..11..  TThhee  SSeellff  iinn  SSeeccoonndd  LLaanngguuaaggee  LLeeaarrnniinngg  

Somehow, identity is closely connected to second-language 
acquisition. When the learners absorb new linguistic resources, they 
negotiate their identity and who they can become. This negotiation is 
symbolically provided through poetry since it allows learners to 
explore their own pasts, feelings, and dreams. 

33..33..22..  IIddeennttiittyy  PPooeemmss  aanndd  AAuuttoobbiiooggrraapphhiiccaall  EExxpprreessssiioonn  

Creating identity poems (I am... Where I'm from... My name 
means... ) enables learners to express the facets of selfhood that might 
have been repressed in the ordinary classroom conversations. In 
culturally diverse or post conflict populations, these poems serve as a 
medium of exploration: 

 home and displacement, 
 linguistic heritage, 
 cultural hybridity, 
 generational memory. 

Marx and Saavedra (2021) argue that poetic identity work 
construction is used to improve the agency of an individual and at the 
same time, alleviate the feeling of marginalization. 

33..33..33..  NNeeggoottiiaattiinngg  HHyybbrriidd  IIddeennttiittiieess  

Students often inhabit identities in a hybrid language and culture. 
This hybridity can be articulated in delicate, symbolic shapes that the 
metaphoric nature of poetry provides with graceful means. A poem 
that describes a bridge, a border, or a divided landscape may be used 
metaphorically to describe the mediation of identity. These metaphors 
help students to express complex sensations of belonging, exclusion, 
or transformation without the need to use explicit disclosure, which is 
a methodological requirement of trauma-conscious pedagogy (Imad, 
2023).  
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33..33..44..  EEnnaabblliinngg  PPoowweerr  ooff  RReepprreesseennttaattiioonn  
Literature written by minority or migrant writers or Indigenous 

writers can legitimize the experienced conditions of the learners, as 
they provide cultural reflections. When the students see their own 
images in the literature, they feel empowered, more confident, and, 
thus, better about their psychological health (Sleeter, 2021). The 
alternating of global poetic languages, Warsan Shire, Joy Harjo, Ocean 
Vuong, Mahmoud Darwish, or contemporary Turkish poets, they 
experience the language and cultural rhythms of their language as 
reflected in themselves. 

33..44..  IImmaaggiinnaattiioonn  aass  aa  TTrraannssffoorrmmaattiivvee  LLeeaarrnniinngg  PPrroocceessss  
33..44..11..  IImmaaggiinnaattiioonn  iinn  LLeeaarrnniinngg  aa  SSeeccoonndd  LLaanngguuaaggee  
The imagination is not escapism: it is the basic psycholinguistic 

process. The theoretical framework by Vygotsky places the 
imagination as a central mental process that enables abstract thinking, 
solving problems, and expression of creativity (Lantolf and Poehner, 
2019). Poetry arouses imagination with non-literal language, 
metaphoric leaps, and other realities. 

33..44..22..  MMeettaapphhoorr  aanndd  CCoonncceeppttuuaall  FFlleexxiibbiilliittyy  
Metaphor is the central point of poetic language and the way the 

human mind thinks. The conceptual metaphor theory developed by 
Lakoff and Johnson proves that the metaphors shape our 
understanding of time, emotion, relationships and identity. When 
students decode poetic metaphors, they develop conceptual flexibility, 
which is a necessary ability in second-language proficiency. 

33..44..33..  IImmaaggiinneedd  FFuuttuurreess  aanndd  PPoossssiibbllee  SSeellvveess  
According to Pegrum (2021), imagination helps learners to build 

what he calls "possible selves," which helps them make images of what 
they can be in the target language. Poetry is a medium through which 
such identity-making can occur and a learner can compose works like 
the “Five Years from Now” or “A Letter to My Future Self,” thus 
practicing reflexive future thinking that would develop motivation and 
resilience.  
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33..44..44..  CCrreeaattiivviittyy  aanndd  CCooggnniittiivvee  FFlluueennccyy  
Lexical fluency, syntactic experimentation, and expressive 

confidence develop as a result of the creative process of composing 
poetry. It requires accurate choice of words, rhythmic control, and 
creative visuals - high-level language tasks that can improve accuracy 
and fluency (Hanauer, 2022). 

33..55..  VVooiiccee,,  AAggeennccyy,,  aanndd  EExxpprreessssiioonn  bbyy  PPooeettrryy  
33..55..11..  WWhhaatt  iiss  VVooiiccee??  
Voice, as it relates to English Language Teaching, means the 

expression of personal, cultural, and emotional meaning. The 
traditional curriculum design can be seen as restricting voice in a 
formulaic way and as poetry can release it by enabling learners to 
mould language to their personal lives and their feelings. 

33..55..22..  PPooeettrryy  aass  aa  DDeemmooccrraattiicc  PPrroocceessss  
Poetry makes any learner, regardless of their level of proficiency, 

a valid meaning-maker. Meaning is co-created in this participatory 
approach, where there is no right way of interpreting things. This kind 
of democratization fosters agency and reduces fear of failure that often 
suppresses the engagement of the second language (Mercer and 
Gregersen, 2020). 

33..55..33..  MMuullttiivvooccaalliittyy  aanndd  PPeerrssppeeccttiivvee--TTaakkiinngg  
Poetry encourages students to put themselves into different 

voices a child, an ancestor, a river, a city, a dream, a historical figure. 
The creation of persona poems develops the ability to take the 
perspective and empathy, which are the fundamental elements of 
intercultural communication (Byram, 2021). 

33..55..44..  PPeerrffoorrmmaattiivvee  VVooiiccee  aanndd  CCoonnffiiddeennccee  

Oral fluency, prosody, pronunciation, and communicative 
confidence are strengthened through the process of performing 
poetry: reading aloud, slamming, and recording audio. The 
performance makes the classroom a participatory and culturally 
vibrant learning environment as opposed to an evaluative one. 
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33..66..  PPooeettrryy  iinn  MMuullttiiccuullttuurraall  aanndd  PPoosstt--CCoonnfflliicctt  CCllaassssrroooommss  
33..66..11..  EEmmoottiioonnaall  SSeeccuurriittyy  bbyy  MMeeaannss  ooff  SSyymmbboolliicc  EExxpprreessssiioonn  
Direct mentioning of trauma may be unacceptable or even 

dangerous in the situation of a post-conflict. Poetry presents a 
symbolic entry to challenging feelings. For example, a poem about a 
storm can lead to the creation of fear and one about gardens can bring 
healing. This type of symbolic processing can be helpful to regulate 
emotions without re-traumatizing (Carello and Butler, 2019). 

33..66..22..  SShhaarreedd  HHuummaanniittyy  aanndd  CCrreeaattiinngg  MMeeaanniinngg  iinn  aa  CCoolllleeccttiivvee  WWaayy  
As the learners with different cultural or historical backgrounds 

discuss a poem about loss, hope, or change, they start to see the 
similarities in human experiences. It is this mutual understanding 
mediated by poetic discourse that is the essence of peacebuilding in 
reducing otherness and promoting mutual empathy. 

33..66..33..  BBrreeaakkiinngg  tthhee  SStteerreeoottyyppeess  wwiitthh  VVaarriioouuss  PPooeettrryy  
Connection with the poetry, which is based on the diversity of 

cultural practices, breaks the existing stereotypes and provides subtle 
cultural insights. This heterogeneity promotes the respect of other 
cultures and the debunking of monocultural scripts (Dervin, 2022). 

33..66..44..  PPooeettrryy  aass  RReessiissttaannccee  aanndd  TTeessttiimmoonnyy  
In the case of certain learners, poetry turns out to be the 

testament of some kind, a faint expression of injustice, migration or 
warfare. Modern studies emphasize the importance of creative writing 
to recover agency in displaced learners (Bajaj, 2020). In the ethically 
framed context, poetry turns into the medium of symbolic justice and 
self-representation. 

33..77..  TThhee  AAeesstthheettiicc  DDiimmeennssiioonn::  WWhhyy  BBeeaauuttyy  MMaatttteerrss  
The aesthetic experience increases emotional reaction and 

creates involvement. Beauty, whether it is rhythm, imagery, or 
structure, brings in pleasure, which is a crucial motivational force in 
language learning (Dewaele and MacIntyre, 2016). Leisure alleviates 
stress, enhances intrinsic motivation and develops favorable attitudes 
towards the target language. 
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The aesthetic pleasure also promotes repetition and rereading 
that enhance linguistic exposure as well as retention. Students often 
absorb the favorite lines or metaphors, which helps them absorb the 
language patterns unconsciously. 

 
33..88..  PPrraaccttiiccaall  IImmpplliiccaattiioonnss  ffoorr  EELLTT 

Even though this chapter is dedicated to theory, a number of 
implications can be made in respect to practice: 

 IInnccoorrppoorraattee  ppooeettrryy into the regular curriculum, and not as a 
haphazard filler. 

 CChhoooossee  aa  ddiivveerrssee  ggrroouupp  ooff  ppooeettiicc  vvooiicceess to capture a diversity of 
cultures and experiences of life. 

 EEmmbbrraaccee  aammbbiigguuiittyy with a positive pedagogical tool. 
 UUssee  ccrreeaattiivvee  rreessppoonnssee  eexxeerrcciisseess like rewriting, self-reflection 

and performance- based assignments. 
 PPrrootteecctt  tthhee  eemmoottiioonnaall  bboouunnddaarriieess of the students through the 

application of trauma-informed pedagogy. 
 EEmmbbrraacciinngg  iiddeennttiittyy exploration using symbolic written 

expression and multimodality.  
  
33..99..  CCoonncclluussiioonn  

ELT Poetry is not something luxurious; it is a rich pedagogical tool 
that adds emotion, imagination, and human connection to the process 
of learning languages. It promotes identity formation, promotes 
empathy, promotes creativity, and reinforces linguistic competence. 
Poetry in multicultural and post-conflict classrooms is used as a 
healing tool, a space of dialogue and empowerment. It is symbolically 
rich and emotionally resonant and therefore exceptionally 
appropriate to the humanistic, cross-cultural vision of ELT that is 
proposed within the scope of this book. 
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healing tool, a space of dialogue and empowerment. It is symbolically 
rich and emotionally resonant and therefore exceptionally 
appropriate to the humanistic, cross-cultural vision of ELT that is 
proposed within the scope of this book. 
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CCHHAAPPTTEERR  44  

PPrriinncciipplleess  ffoorr  UUssiinngg  PPooeettrryy  iinn  EEFFLL  TTeeaacchhiinngg 
  

44..11..  IInnttrroodduuccttiioonn::  TThheeoorryy  ttoo  PPeeddaaggooggiiccaall  PPrriinncciipplleess  

Poetry integration in teaching English as a foreign language is not 
a coincidence or a showmanship, but must be guided by a consistent 
system of pedagogical concepts based on interdisciplinary theory. 
Poetry has special cognitive, emotional and cultural characteristics 
which require designed instruction. Without an effective pedagogical 
framework, poetry can easily be turned into a mere aesthetic 
distraction as opposed to a learning experience that can be maintained 
regularly. Thus, since the value of poetry has been developed in the 
previous chapters in the theoretical form, this chapter defines the 
principles of how to use poetry in a successful and ethical way, 
particularly in the multicultural, multilingual and post-conflict 
settings. 

These values are based on studies in humanistic pedagogy, socio-
emotional learning, intercultural learning, trauma -aware teaching, 
multimodal literacy and literary pedagogy. They are in reaction to the 
realities of modern classrooms, which are becoming more and more 
culturally diverse as the classrooms now involve teenagers who are 
culturally displaced, trauma-impacted and with complex identities. 
The chapter also places poetry not as an added value to ELT but as a 
useful pedagogical tool that necessitates a reconsideration of the roles 
of teachers, the classroom environment, and the practice of 
assessment. 

  
44..22..  CCeennttrraalliittyy  ooff  EEmmoottiioonnaall  SSaaffeettyy  iinn  PPooeettiicc  PPeeddaaggooggyy  
Developing emotional safety is one of the most essential ideas in 

the implementation of poetry in learning languages. Poetry, more than 
any other genre, beckons to self-examination, exposure, and 
emotional appeal. This renders it strong, yet it can even be 
intimidating to some learners. Trauma-conscious pedagogy focuses on 
the fact that meaningful engagement begins with emotional safety 
(Carello and Butler, 2019). In its absence, learners can either 
withdraw, close down, or become distressed.  
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As a multicultural or post-conflict language classroom, emotional 
safety implies the expected routines, norms of coded interactions, as 
well as teacher sensitivity. Poetry tends to come up with metaphors 
that are associated with pain, loss, or longing. Thus, instructors should 
choose texts that are symbolic, but not graphic, and they should also 
leave learners free to participate willingly. Emotional safety also 
entails the right of learners to stay silent, to choose not to interpret 
themselves, or to convey the meaning using alternative forms of 
creativity, like drawing or group paraphrasing. 

The symbolic quality of poetry already offers the protective 
distance, but the classroom atmosphere ultimately defines whether 
the poetic exploration will be perceived by the learners as a liberating 
or dangerous experience. Teachers should be an example of emotional 
openness, without insisting on personal revelation. This practice is 
ethical in terms of the pedagogy of poetry and asserts the dignity of 
learners. 

  
44..33  IInntteerrpprreettiivvee  OOppeennnneessss  aass  aa  PPrriinncciippllee  
The ambiguity of meaning, the versatile complexity, and the 

extraordinary richness of poetry require a pedagogical approach that 
favors interpretive openness. According to Fialho (2020), the 
characteristic of literary reading is the so-called indeterminacy, which 
encourages the co-construction of meaning, instead of the imposition 
of one authoritative, teacher-based meaning. This has far-reaching 
consequences on classroom practice. 

The interpretive openness requires the instructor not to turn 
poems into memorizable paraphrases or unbending messages. By 
working with poetry, the learners should be convinced that their 
interpretations, influenced by their cultures, emotions, memories, and 
identities, are important values that should be added to the 
comprehension. This principle makes the classroom discourse 
democratic, making the learners legitimate meaning-makers. 
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The openness to interpretation in the context of a linguistically 
divergent environment justifies the legitimacy of different linguistic 
repertoires. This can encourage translingual reading as a learner who 
can use either his/her own language, culture, or life experiences as a 
means of interpreting a poem. The practice contributes to 
intercultural awareness and fosters what Dervin (2022) defines as the 
so-called relational interculturality, where meaning is formed through 
dialogue and not rigid cultural facts. 

Metacognitive growth also exists based on interpretive openness. 
Students consider the ways they build meaning, how they use their 
assumptions to influence the interpretation and how there are other 
ways of seeing things that expand their knowledge. Through this 
reflective praxis, linguistic and intercultural competence is enhanced. 

  
44..44  TThhee  PPrriinncciippllee  ooff  MMuullttiimmooddaalliittyy::  PPooeettrryy  aass  aa  MMuullttiisseennssoorryy  

EExxppeerriieennccee  
In the current studies of literacy, it has been stressed that reading 

is a multimodal process that applies sound, visual imagery, rhythm, 
gesture, and emotion. More than any other kind of literature, poetry is 
multimodal because of its oral, musical, and visual nature (Kress, 
2020). Realizing this, the educators should not regard poetry as a 
textual object to be deconstructed, but rather, it could be heard, 
spoken, performed, illustrated, or even digitally manipulated. 

 
Multimodality provides advantages to linguistic processing 

because there are several cognitive routes that are involved. 
Activation of phonological awareness is achieved when learners read 
a poem aloud, development of visual-spatial reasoning occurs when 
they create an image, and the development of prosody, gesture, and 
embodied communication occurs when they perform a poem with 
each modality grounding meaning uniquely. 

 
Multimodality is particularly useful in multilingual classrooms 

since it leads to a decrease in dependence on linguistic proficiency and 
the creation of opportunities allowing learners with a small range of 
vocabulary to engage in the classroom activities. A student with 
difficulties in expressing an interpretation orally might manage to 
dramatize, draw, or record an audio version of the poem. 
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There is also multimodal poetry pedagogy, which is trauma-
conscious. Students who are unable to express their emotions and load 
themes orally can express themselves in symbolic movements, in 
music, or in a visual metaphor. These nonverbal channels offer 
emotional control and expressive freedom without necessarily 
requiring one to reveal their personal experiences. 

  

44..55..  TThhee  PPrriinncciippllee  ooff  LLiinngguuiissttiicc  NNoottiicciinngg::  PPooeettrryy  aass  LLaanngguuaaggee  
CCoonnsscciioouussnneessss  

Being more linguistic, poetry enhances the linguistic 
characteristics such as rhythm, sound, syntax, metaphor, and lexical 
use in a manner that forces students to identify patterns in the target 
language. Schmidt (1990) has proposed a hypothesis- the Noticing 
Hypothesis-, which states that greater attention to form is essential in 
language acquisition. Through the form of foregrounding, poetry 
challenges the learners to view language structures not as abstract 
rule systems but as intentional aesthetic choices. 

This is the principle that persuades instructors to use poetry as a 
means of: 

 
 phonological awareness (rhythm, rhyme, intonation), 
 syntactic variation (inversion, fragmentation, repetition), 
 lexical richness (precision, connotation, collocation), 
 figurative language and metaphorical thinking. 
 
Instead of separating grammar, poetry illustrates the way in 

which language can be artistically handled to make a compelling 
impact. Students thus get to be more sensitive to how word choice 
translates to meaning. An example of a poem contrasting the notions 
of home and house will entice a subtle connotation, emotional, and 
cultural identification. 

Poetry also builds up critical language awareness in the sense of 
anticipating the political, social, or ideological consequences of 
linguistic decisions. Critical reflection on the language of peace, 
conflict, separation, or reconciliation can be triggered in post-conflict 
classrooms and vocabulary and conceptual knowledge can be 
developed at the same time. 



The Poetic Path to Language Learning 

34 

  
44..66..  TThhee  PPrriinncciippllee  ooff  CCuullttuurraall  PPlluurraalliittyy::  PPooeettrryy  aass  IInntteerrccuullttuurraall  

DDiiaalloogguuee  
In the multicultural classrooms, poetry provides a gateway into a 

mosaic of worldviews, values and feelings. Cultural plurality requires 
the choice of the instructors to be based on cultural and linguistic 
diversity, choosing poets not only among the Western ones but also 
from the modern ones written by the writers of the minority groups 
as well.  

This approach of introducing poetry in diverse cultural 
backgrounds helps teachers to develop so-called symbolic 
competence, as Kramsch (2021) calls it: the ability to interpret 
meanings that are not limited to language and culture. Poetry, 
therefore, emerges as a crossover between cultures, which provides 
learners with symbolic resources to understand difference, to 
negotiate cultural antagonism, and to fantasize about alternative 
points of view. 

A culturally plural pedagogy of poetry breaks the essentialist 
representations. Instead of introducing students to what is commonly 
known as Turkish poetry or African American poetry. The instructors 
will focus on the complexity of the issue and the differences within the 
popular culture, thus opposing the idea of stereotypical thinking and 
promoting intercultural humility (Byram, 2021). 

Cultural plurality in poetry is particularly important in the post-
conflict environment. The presence of a range of voices of poets 
disrupts dichotomous narratives and presents other stories which 
may trigger reconciliation. A well- selected poem in a perceived other 
group can arouse empathy in a manner that may not be attained by 
direct discussions..  
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44..77..  TThhee  PPrriinncciippllee  ooff  CCrreeaattiivvee  RReessppoonnssee::  RReewwrriittiinngg  aass  MMeeaanniinngg--
MMaakkiinngg  

The role of creative response in the pedagogy of poetry is based 
on the ability to shift the learners to an active production rather than 
a passive interpretation. Instead of passively picking up the meanings 
of a text, teachers request students to paraphrase poems, make 
parallel passages, change the use of imagery, or even change their 
point of view. This praxis is what drives the students out of the 
understanding world into the world of creating, transforming the 
meaning-making act into a creative project. 

Hanauer (2022) is of the opinion that such a way of creative 
writing strengthens linguistic fluency, builds upon expressive 
vocabulary, and fosters confidence. Through imagining and 
identifying, the students can play with voice, agency and perspective. 
As an illustration, a learner could turn a poem about borders into a 
story by a river, a tree, a child, or even a border. This transformation 
enhances cultural compassion and develops cognitive flexibility. 

Besides, creative response is an ethical tool of trauma-conscious 
pedagogy. Students are given a leeway to work through challenging 
themes on a symbolic, and not an autobiographical level. Rewriting a 
poem on loss without mentioning the personal grief gives one an 
emotional detachment, whilst still allowing emotional expression of 
feeling. 

44..88..  TThhee  PPrriinncciippllee  ooff  VVoolluunnttaarryy  DDiisscclloossuurree::  EEtthhiiccaall  IInntteerraaccttiioonn  wwiitthh  
FFeeeelliinngg  

Since the use of poetry is emotional by nature, the pedagogical 
practice of ethics dictates that the learners will have the right to 
maintain control over the intensity of their individual involvement. 
Voluntary disclosure can be used to eliminate the pressure to expose 
the student to trauma, political beliefs, or personal feelings. 

To protect the emotional state of learners, teachers should set 
strict boundaries that ensure protection for the students by;  

 offering various ways of engagement (silent contemplation, 
drawing, group discussion) 

 avoiding intrusive personal questions; 
 tolerating figurative or figurative replies; 
 preserving privacy when working in teams. 
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These instructions go together with the trauma-informed 
teaching strategies that celebrate agency, autonomy, and emotional 
regulation (Imad, 2023), and they echo humanistic pedagogy that 
respects the learners as people dealing with a complicated emotional 
landscape. 

  
44..99..  TThhee  PPrriinncciippllee  ooff  DDiiaallooggiicc  PPeeddaaggooggyy::  MMeeaanniinngg  bbyy  IInntteerraaccttiioonn  
It is the power of dialogue that gives poetry a deeper meaning. 

Learners engage in the process of dialogic pedagogy when they 
contribute meanings, ask questions and negotiate meaning in a 
collaborative way. The given practice is aligned with Bakhtinian 
theories of meaning-making, according to which meaning is 
constructed in a relational and social manner. 

Dialogic poetry teaching promotes active listening, empathy, and 
cross-cultural insight. It challenges learners to be exposed to 
divergent perspectives that make them critically reexamine their 
presumptions. This is a process of critical thinking and reducing 
ethnocentric biases. 

Dialogic interaction is particularly important in multicultural or 
post-conflict environments, where misunderstandings can be caused 
by different cultural constructs. Poetic dialogue assigns the students 
the safe opportunity to subtly investigate views that otherwise could 
be considered too politically or emotionally riddled to be openly 
discussed.  

  
44..1100..  TThhee  TTeeaacchheerr  aass  FFaacciilliittaattoorr,,  NNoott  IInntteerrpprreetteerr    

The pedagogical nature of the teacher in the field of poetry 
education also differs significantly from the teaching nature witnessed 
in the traditional language classes. Instead of offering some final 
interpretations or conducting a rote level of understanding, the 
teacher becomes the role model of a facilitator of meaning-
construction. 

This facilitative position includes: 
 leading a talk without being domineering, 
 validating interpretations of students, 
 simulating interest as opposed to power, 
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 providing some historical or cultural background where 
needed, 

 promoting amalgamation of ideas. 

Paran (2022) asserts that educators should be comfortable with 
epistemic insecurity in the teaching of literature and, in doing so, they 
should realize that they have no definitive answers. This kind of 
humility helps build classroom trust and encourages learners to take 
interpretive risks. Teachers in a post-conflict setting not only have to 
be more sensitive to the reflective political implications of the 
interpretation but also avoid teaching a narrative that may tend to 
propagate trauma or one that maintains past divisions. 

44..1111..  TThhee  PPrriinncciippllee  ooff  GGrraadduuaall  SSccaaffffoollddiinngg  

Poetry should not be presented in a sudden and exaggerated way. 
Good pedagogy starts with easy-going yet emotionally engaging texts 
before going on to more complicated or abstract texts. Scaffolding 
creates a gradual build-up of confidence and linguistic strategies in the 
learners. 

At the beginning levels, instructors can choose short and 
descriptive poems with explicit emotional coloring. Increasingly 
complex texts with symbolism, irony, or multiplicity of viewpoints can 
be introduced through the curriculum when the students get 
interpretive confidence. Some of the interpretive strategies that are 
modeled during the process of scaffolding include visualization, 
prediction, emotional inference, and interrogation of linguistic 
choices. 

This gradual development is cognitively friendly and reduces 
initial frustration. It goes ahead to recognize that poetry requires 
different strategies to be read as compared to prose. 
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44..1122..  TThhee  PPrriinncciippllee  ooff  IInntteerr--SSkkiilllliinngg  

The highest pedagogical effect of poetry can be achieved in the 
form of an interwoven material of all language modalities, namely 
reading, writing, speaking, listening and critical thinking. Teachers are 
not to be tempted to do poetry as a stand-alone; poems may be the 
foundation of whole units which include discussion, analysis, debate, 
creative response, or even a research project. 

The use of integrated practice promotes balanced language 
development. As an example, a poem can be read out loud (listening), 
argued over (speaking), annotated (reading), rewritten (writing), and 
analyzed with the help of multimedia tools (digital literacy). This 
comprehensive practice reflects the actual literacy practice in the 
world, whereby meaning is built up using several modes. 

  
44..1133..  CCoonncclluussiioonn::  PPooeettrryy  PPeeddaaggooggyy::  HHuummaanniissttiicc  PPrraaxxiiss  

The principles, which are outlined in this chapter, are a complete 
guide to the application of poetry in EFL teaching. They preempt the 
ability of poetry to promote emotional security, cross-cultural 
consciousness, ingenuity, linguistic richness, and learner 
empowerment. The incorporation of poetry, thus, is not a flair but 
rather a didactic dedication to the education of language as an 
immensely human endeavor. 

These principles form the basis of the next chapter, which 
provides actual strategies of applying poetry in the classroom. This 
chapter provides the philosophical, ethical, and pedagogical 
groundwork that is used before a qualitative move to practice to 
ensure that poetry teaching is transformative and responsible.  
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CCHHAAPPTTEERR  55  

PPrraaccttiiccaall  SSttrraatteeggiieess  ffoorr  TTeeaacchhiinngg  PPooeettrryy  iinn  EEFFLL  CCllaassssrroooommss 
 

55..11..  IInnttrroodduuccttiioonn::  PPrriinncciippllee  ttoo  PPeeddaaggooggiiccaall  PPrraaccttiiccee  

Since the theoretical background of the implementation of poetry 
in English language teaching is established, the next challenge is the 
translation of the theoretical concepts into a practical pedagogical 
plan. The ambiguous nature of poetry and its power and richness of 
symbolism provide a fertile ground for instruction, but instructional 
design must be carefully and thoughtfully created. Good poetry 
instruction is not a question of intuition, but of methodically sound 
strategies, which maintain the emotional security, promote 
intercultural literacy, enhance language competence, and the agency 
of the learner. 

In this chapter, a practice- based framework is presented as a very 
comprehensive instructions applied by instructors in a continuum of 
teaching situations, such as multicultural classes, post-conflict 
situations, adult education programmes, secondary schools and 
academic English classes. Both methods are rooted in the modern 
literature of pedagogy of literature, socio-emotional learning, 
cognitive linguistics and second-language acquisition. The focus is 
specific: poetry teaching should be willful, trauma-conscious, 
culturally sensitive, and linguistically scaffolded. 

The strategies outlined in this paper embrace the whole spectrum 
of poetical interaction: pre-reading, while-reading, post-reading, and 
creative transformation. Instead of defining inflexible lesson plans, 
this chapter provides flexible, adaptive procedures that can be 
interwoven by educators into diverse levels of proficiency and 
learning objectives. 

55..22..  PPrreeppaarraattiioonn  ooff  tthhee  GGrroouunndd::  PPrree--RReeaaddiinngg  SSttrraatteeggiieess  
55..22..11..  EEnnggaaggiinngg  EEmmoottiioonnaall  aanndd  CCuullttuurraall  PPrreeppaarraattiioonn  

Before starting to work on a poem, students should practice 
emotional and cultural pre-warm-ups, which precondition students 
for working on symbols. These activities provoke interest, establish 
background knowledge and alleviate anxiety- especially relevant to 
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those learners who have little exposure to literary texts or have 
developed the conflation of poetry with a fear of making a mistake. 

Good warm-ups may involve visual cues, short analogies, or 
symbolic items that remind one of the main ideas of the poem. As an 
example, the lecturer could show the picture of a bridge or a map with 
deleted boundaries when teaching a poem about borders. These 
images create an emotional appeal and evoke associative thought, but 
do not directly reveal the contents of the poem. Such warm-ups can be 
used as a harmless approach to potentially sensitive topics in 
multicultural or post-conflict classrooms (Imad, 2023). 

55..22..22..  SSppeeccuullaattiivvee  TThhiinnkkiinngg  aanndd  PPrreeddiiccttiivvee  IImmaaggiinnaattiioonn..  

Ascenting the learners to images of what a poem could have, using 
the title, a salient image or a stand-alone metaphor, develops cognitive 
thinking and interest. This practice can be explained by the reader 
response theory that emphasizes that meanings are co-created by 
readers (Fialho, 2020). Predictive imagination makes the learner put 
money in the bank, committing his or her own interest in reading, 
creating personal investments that enhance the interpretation to 
follow. 

Predictive activities can involve short reflective pieces of writing, 
small groups, or even quick sketches. Most importantly, educators in 
the context of trauma awareness are expected to uphold emotional 
safety through choosing neutral or optimistic access points and 
allowing learners to reject personal conjecture. 

55..22..33..  LLiinngguuiissttiicc  PPrreessssuurree::  RReelleeaassiinngg  HHoolliissttiicc  FFrraammiinngg  

Pre-reading strategies facilitate linguistic anxiety reduction, 
making it clear that poetry need not be read word-for-word. Teachers 
may approach the study of poetry like a discursive exploration of 
images, feelings, rhythm, or tone and not lexical accuracy. By 
redefining this poem, learners, especially the linguistically insecure 
ones, will be able to read it without fear. 

The concept of holistic framing cannot be ignored in the 
classroom, where one can find displaced learners who might be 
inclined to refer to the texts that they are unfamiliar with and to their 
previous educational trauma or even negative experiences. By making 
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the statement that understanding is interpretive and flexible, the 
instructors create an environment that promotes trust and curiosity. 

55..33..  DDeeeepp  EEnnggaaggeemmeenntt::  DDuurriinngg--RReeaaddiinngg  SSttrraatteeggiieess  
55..33..11..  EEmmbbooddiieedd  RReeaaddiinngg  aanndd  OOrraall  PPeerrffoorrmmaannccee..  

The art of poetry thrives during loud reading. Relying on the 
rhythms, repetitions, and breaks of poetry, embodied cognition is 
activated and the understanding becomes more effective (Lindgren 
and Johnson, 2020). The use of reading a poem several times (firstly 
in silence, then as a group, small groups, and individually) encourages 
phonological awareness and emotions. 

Oral performance in multicultural environments emphasizes 
linguistic differences. The students who have different accents provide 
the poem with different sound flavors, and this idea supports the idea 
of plurality and globality of language. This embodied reading is also a 
way of diluting perfectionism because it makes the emphasis on being 
correct an emphasis on expressive authenticity. 

55..33..22..  LLaayyeerreedd  RReeaaddiinngg  iinn  MMuullttiippllee  EEnnttrraanncceess  ooff  IInntteerrpprreettaattiioonn  

Layered reading is a series of readings of a poem, each with a 
different direction of focus. For example: 

 first reading to look at image and emotion, 
 second reading due to metaphor and symbolism, 
 third reading as to linguistic features, 
 fourth reading cultural or historical context. 

The approach allows learners to build meaning gradually to 
reduce cognitive overload and increase interpretive depth. It also has 
several points of entry, making it accommodating to students at 
different levels of proficiency. Layered reading is based on the 
philosophy of slow reading that encourages more deliberate and 
reflective reading instead of decoding (Paran, 2022). It works well, 
especially in poems that are rich in imagery or metaphors that are 
embedded within the culture. 
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55..33..33..  DDiiaallooggiicc  IInntteerrpprreettaattiioonn  aanndd  CCoollllaabboorraattiivvee  MMeeaanniinngg--MMaakkiinngg  

When organized properly, the discussions during the time of 
reading should be dialogic, but not teacher-centered. In truly dialogic 
classrooms, meaning is created through the interaction of the voices 
of participants and not through the exposition of the author (Bakhtin, 
2020). Students thus have reverberational lines, raise questions, and 
seek other perspectives. It is an iterative and interactive meaning-
making system that is invaluable in intercultural contexts, where 
different cultural schemas guide meaning. Dialogic reading alleviates 
cultural essentialism by preempting interpretive plurality. Similarly, it 
promotes empathy, since learners are exposed to the views based on 
the cultural or affective lives of their peers. 

The dialogic approach in the post-conflict situation requires very 
close moderation to ensure that the tensions are not re-strained. It is 
the duty of the teacher to make conversations revolve around 
symbolic subjects, avoiding any direct political confrontation. It is 
symbolic distance that is a means to provide emotional fidelity 
without incurring re-traumatization. 

55..33..44..  FFoorrmmiinngg  SSeennssoorryy  aanndd  VViissuuaall  MMeeaanniinngg  

The ability of poetry to engage sensory imagination requires 
pedagogical prompting of students to imagine the scenes or assume a 
feeling, which helps to improve their understanding and interest. A 
different outlet of expression can be visual responses, such as 
sketching pictures, drawing metaphors, creating diagrams that are 
symbolic, especially when there is a lack of proficiency in the language. 
Image-based interpretation is consistent with the multimodal literacy 
studies, the perspective of which recognizes the synergetic correlation 
of image, sound, gesture, and text (Kress, 2020). Visual modalities in 
multilingual or traumatized populations offer avenues of meaning-
making that avoid language or emotional constraints.  
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55..44..  PPoosstt--RReeaaddiinngg  SSttrraatteeggiieess::  TThhee  GGrroowwiinngg  ooff  MMeeaanniinngg  
55..44..11..  RReefflleeccttiivvee  WWrriittiinngg  aass  EEmmoottiioonnaall  IInntteeggrraattiioonn  
Post-reading tasks enhance the understanding as they allow 

learners to relate the poem with their own personal, cultural, or 
symbolic experiences in a non-compulsory and non-threatening way. 
Reflective writing can be done in brief forms of responses, journal 
entries, or metaphor-based reflection. Notably, educators do not have 
to insist on autobiographical disclosure, but they may ask learners to 
write about themselves as a narrator, as a piece of equipment, or as a 
symbolic character. Reflective writing helps learners embrace 
emotional integration, which allows them to express fine feelings or 
ideas brought by the poem. Neurocognitive studies indicate that the 
process of expressive writing controls emotion and suppresses 
anxiety (Phelps, 2019). Reflective writing also maximizes linguistic 
production, emotional literacy, and creative agency in English-
language-teaching situations. 

55..44..22..  CCooggnniittiivvee  aanndd  LLiinngguuiissttiicc  DDeeccooddiinngg  aass  PPaarraapphhrraassiinngg  
Paraphrasing is a powerful weapon of profound understanding. 

Conceptual translation occurs when the learners translate the image 
or a feeling of a poem into their own language. The practice is helpful 
in vocabulary learning, syntactic flexibility, and semantic awareness. 
Instead of the awkward mechanical paraphrasing, the instructor must 
promote poetic paraphrasing, which not only retains the emotional 
tone but also simplifies language. This style encourages a sense of 
delicacy and allegorical interpretation. 
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55..44..33..  IInntteerrnnaattiioonnaall  RReellaattiioonnss  aanndd  CCrriittiiccaall  TThhiinnkkiinngg  
The use of post-reading activities can also be based on making the 

poem associated with cultural issues, historical events, or other pieces 
of literature. These practices foster intercultural knowledge since they 
encourage learners to compare cross- cultural symbolic 
representations. As an example, a migration poem might be 
accompanied by a folktale of home, a news story of displacement, or a 
student of their own voluntary cultural storyline. The process of 
critical reflection is the one that encourages the learners to challenge 
the values, assumptions, and worldviews of the poem, thus promoting 
critical cultural awareness, which is one of the cornerstones of 
intercultural competence as defined by Byram (2021). In post conflict 
societies, such reflection should be approached with sensitivity and 
targeted at themes that are universal as opposed to political 
contentious issues. 

  
55..44..44..  TThhee  EEmmoottiioonnaall  ““EEcchhoo””::  MMaakkiinngg  SSppaaccee  ffoorr  SSiilleenntt  MMeeaanniinngg--

MMaakkiinngg  
Learning does not necessarily occur through words. Other 

learners have to be silent after reading to think or feel. The 
introduction of time to be quiet in reflection, a couple of minutes of 
silence, allows insertion of internalization. This is supported by 
research on mindfulness that helps to reduce stress and improve 
emotional control (Oxford, 2020). Silence provides safety and stability 
in classes hit by trauma.  

  
55..55..  CCrreeaattiivvee  TTrraannssffoorrmmaattiioonnss::  PPooeettrryy  aass  PPrroodduuccttiioonn..  
55..55..11..  TThhee  RReewwrriittiinngg  ooff  PPooeemmss  aass  NNeeggoottiiaattiioonn  ooff  IIddeennttiittyy  

Rearticulation of existing poems is one of the most radically 
transformative poetic praxis-based strategies. Novices engage in a 
process of linguistic appropriation when faced with a task of 
reconstituting a poem, changing its stance, register, iconography, or 
milieu, which anticipates agency, discursive experiment, identity 
making and interpretive latitude. Such reengineering in a 
multicultural teaching setting allows the student to imbue verses with 
culturally familiar metaphors, rhythmic structures, or an 
autobiographical marker, thereby asserting their own ontological 
discourse at the same time generating mutual intercultural discourse. 
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55..55..22..  PPeerrssoonnaa  PPooeemmss  aanndd  PPeerrssppeeccttiivvee--TTaakkiinngg  

Composing verses by using the first person voice of an imaginary 
character, whether he is a character personified, an object personified, 
or an abstract idea personified, develops the ability of the reader to 
empathize and can express ideas symbolically. These persona poems 
require the students to envision other epistemic stances and to 
present them with pathos and linguistic skill. Empirical studies, like 
those by Marx and Saavedra (2021), testify to the fact that 
perspective-taking tasks support affective resonance and linguistic 
adaptiveness at the same time. Persona poetic exercises represent a 
safe channel of subversive affect expression in the post-conflict 
educational environment, thus avoiding any confrontation. 

  
55..55..33..  CCoollllaabboorraattiivvee  PPooeettrryy  aanndd  CCoolllleeccttiivvee  IIddeennttiittyy  

The communal production of poetry, in which participants 
collectively write down lines, images, or motifs, becomes a point of 
departure for community building and common symbolic meaning. 
With every addition of a contributor, a pluralistic textual mosaic is 
created that strengthens group belonging, reduces the anxiety of the 
entire class, and fosters mutual acknowledgment. This kind of 
collaborative poetic activity is especially effective in learning contexts 
that are heterogeneous, when the social glue is weak, and when 
collectivized authorship strengthens the weak social bonding. 

55..55..44..  CCrreeaattiivvee  MMuullttiimmooddaall  PPrroojjeeccttss    

Students can encode verses in brief cinematic pieces, sound tapes, 
visual collages, or electronic narrative boards. This multimodal 
growth extends literacy into the domain of other fields beyond the 
written word, and those learners whose aptitudes are other than 
verbal gain the power. Inspiring intrinsic motivation and providing a 
public platform to learners in specific, digital storytelling boosts 
motivation and enables learners (Pegrum, 2021). Multimodal projects 
are beneficial in trauma-sensitive classrooms because learners can 
bargain the expression of their identities symbolically, not 
autobiographically. 
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55..66..  AAsssseessssmmeenntt  ooff  TTeeaacchheerrss::  AAccccuurraaccyy  ttoo  EExxpprreessssiioonn  CCoommppeetteennccee  

In grading poetic work, teachers have to give up a close emphasis 
on grammatical and lexical correctness to adopt a more inclusive 
approach to evaluation, which includes a sense of engagement, 
originality, interpretive depth and responsiveness to feelings. Not only 
is linguistic correctness considered by the teachers, but also the 
interaction of students with visual images, the possibility of 
demonstrating subtle interpretations, and the ability to reveal 
personal meaning. This critical paradigm is consistent with 
humanistic pedagogical ideologies and respects personal identity. It is 
especially relevant in the classroom where linguistic inequity is 
coupled with cultural pluralism. 

  
55..77..  CCoonncclluussiioonn::  PPooeettrryy  aanndd  PPeeddaaggooggyy  aass  tthhee  AArrtt  ooff  SSppeeaakkiinngg  aanndd  

tthhee  AArrtt  ooff  BBeeiinngg  

The specified plans support the argument that poetry cannot be 
viewed as a side aesthetic decorative instrument in the language 
teaching process: it is a holistic learning resource, encompassing the 
strands of inquiry that affective, cognitive, linguistic, and intercultural. 
Practiced with an academic deliberateness, poetry-based methods 
provoke an expressive self-confidence, richness of interpretation, 
empathic sensitivities, artistic self-determination, and an emotive 
literacy. These pedagogical observations will be the foundation of the 
next chapters, where students will work with curated poems and be 
guided by sharp pedagogical comments, guided tasks, and model 
lesson plans. The shift between theoretical assumptions and practical 
classroom application is going to be a graphic illustration when it 
comes to proving the practical effectiveness of poetry in various 
educational environments.  

  

  

  

  

  



Dr. Hülya Küçükoğlu 

46 

55..66..  AAsssseessssmmeenntt  ooff  TTeeaacchheerrss::  AAccccuurraaccyy  ttoo  EExxpprreessssiioonn  CCoommppeetteennccee  

In grading poetic work, teachers have to give up a close emphasis 
on grammatical and lexical correctness to adopt a more inclusive 
approach to evaluation, which includes a sense of engagement, 
originality, interpretive depth and responsiveness to feelings. Not only 
is linguistic correctness considered by the teachers, but also the 
interaction of students with visual images, the possibility of 
demonstrating subtle interpretations, and the ability to reveal 
personal meaning. This critical paradigm is consistent with 
humanistic pedagogical ideologies and respects personal identity. It is 
especially relevant in the classroom where linguistic inequity is 
coupled with cultural pluralism. 

  
55..77..  CCoonncclluussiioonn::  PPooeettrryy  aanndd  PPeeddaaggooggyy  aass  tthhee  AArrtt  ooff  SSppeeaakkiinngg  aanndd  

tthhee  AArrtt  ooff  BBeeiinngg  

The specified plans support the argument that poetry cannot be 
viewed as a side aesthetic decorative instrument in the language 
teaching process: it is a holistic learning resource, encompassing the 
strands of inquiry that affective, cognitive, linguistic, and intercultural. 
Practiced with an academic deliberateness, poetry-based methods 
provoke an expressive self-confidence, richness of interpretation, 
empathic sensitivities, artistic self-determination, and an emotive 
literacy. These pedagogical observations will be the foundation of the 
next chapters, where students will work with curated poems and be 
guided by sharp pedagogical comments, guided tasks, and model 
lesson plans. The shift between theoretical assumptions and practical 
classroom application is going to be a graphic illustration when it 
comes to proving the practical effectiveness of poetry in various 
educational environments.  

  

  

  

  

  

 

47 

  

  

  

  

  

  

  

  

  

PPAARRTT  IIIIII  ––  PPOOEETTRRYY--BBAASSEEDD  TTEEAACCHHIINNGG  UUNNIITTSS    



The Poetic Path to Language Learning 

48 

CCHHAAPPTTEERR  66    

TThhee  PPooeemmss  &&  PPeeddaaggooggiiccaall  CCoommmmeennttaarryy 
IInnttrroodduuccttiioonn  

As a continuation of the theoretical concepts and the pedagogical 
principles that were presented in the previous chapters, this chapter 
does not limit itself to the conceptual discussion but goes a notch 
higher to look at what can be practically applied in the classroom. Even 
though Chapters 1-5 have confirmed poetry as a powerful affective, 
intercultural and linguistic tool in English language teaching, Chapter 
6 demonstrates its practical use by using carefully constructed poetry-
based classroom practices. This chapter will showcase a sequence of 
teaching units in which the canonical poems were used, thus 
illustrating how poetry could be used as an instrument of fostering 
critical thinking, emotional interaction, identity exploration, and 
language development in EFL settings. Both units combine literary 
interpretation and communicative, creative and reflective activities, 
and thus offer practical advice to educators on how to scaffold 
discussion, integrate skills and keep their emotional and ethical 
sensitivity intact. To this end, the chapter has attempted to facilitate 
the relationship between theory and practice in demonstrating that 
poetry is not merely a literary work, but also a pedagogically 
transforming tool in the various classrooms of the language. 

Earlier chapters have emphasized the necessity to choose literary 
texts sensitive to the experiences of minority and displaced learners, 
whereas the instructional units presented in this chapter are based 
mainly on the poems of the canonical literature of the English 
language. This preference is a premeditated pedagogical decision and 
not a restriction. Canonical poems are highly available, language-rich, 
and instructionally diverse, which makes them inevitably useful in 
modeling transferable teaching concepts, as well as flexible classroom 
activities. 

These units are not prescribed, but are models that can be 
recontextualised according to the sociocultural backgrounds of 
learners, institutional settings and according to the affective needs of 
learners. 

Teachers are therefore encouraged to replace or add the 
recommended poems with texts that are more reflective of the 
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experiences of their students, both in terms of living conditions and 
those that are created by minority or marginalized groups, without 
compromising on the pedagogical framework and learning goals. As a 
result, the poems chosen in this chapter are an example of one of the 
potential instructional settings, showing how the approach based on 
poetry can be successfully operationalized without the need to offer 
an all-purpose repertoire. 
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66..11..  OOzzyymmaannddiiaass  bbyy    PPeerrccyy  BByysssshhee  SShheelllleeyy--  PPoowweerr,,  
MMeemmoorryy  aanndd  CCrriittiiccaall  RReefflleeccttiioonn  

Ozymandias by  Percy Bysshe Shelley  

I met a traveler from an antique land 
Who said: Two vast and trunkless legs of stone 
Stand in the desert. Near them, on the sand, 
Half sunk, a shattered visage lies, whose frown 
And wrinkled lip and sneer of cold command 
Tell that its sculptor well those passions read 
Which yet survive, stamped on these lifeless things, 
The hand that mocked them and the heart that fed. 
And on the pedestal, these words appear: 
My name is Ozymandias, king of kings: 
Look on my works, ye Mighty, and despair! 
Nothing beside remains. Round the decay 
Of that colossal wreck, boundless and bare 
The lone and level sands stretch far away. 

  

In this section, I will summarize a poetry-based instructional unit 
around Ozymandias, which will help develop the critical reading skills 
and historical awareness in English as a Foreign Language contexts, 
through the use of poetic diction. The guided exegesis and dialectic 
discourse encourage the learners to question the motifs of dominance, 
transience and remembrance and thus interact on the metaphor, 
imagery and ironic subtlety. The praxis of the unit represents the 
example of how verse may support the linguistic progression and the 
processes of higher-order cognition through reflective and dialogical 
pedagogies. 

Ozymandias by Percy Bysshe Shelley (1818) is an extremely 
compelling reflection on the nature of impermanence, the use of 
power, the politics of memory and the fragile histories that support 
human accomplishment. Written during the Romantic era, the age of 
strict questioning of the empire, historiography and the human 
condition, the poem investigates the boundaries of political 
supremacy and sheds light on the inescapable decline of structures 
built around despotism. 
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Shelley, with his sonnet, prefigures the future to show how human 
vanity is destroyed by the overwhelming power of time, set against the 
bleak background image of a desolate desert with a ruined statue. In 
the case of modern ELT classrooms, especially those influenced by 
multicultural, post-conflict, or otherwise socially complicated factors, 
Ozymandias can serve not only as a piece of literature but also as a 
pedagogical door to the debates concerning leadership, memory, 
identity, and the ethics of power. 

The narrative structure of the poem the traveler narrates about a 
dream he saw in the distance, gives the poem a multidimensional 
storytelling form. This narrative distance allows learners to have a 
critical point of view, biases and cultural interpretations about the 
past. Besides, using a humanistic pedagogical perspective, 
Ozymandias invites people to think about both their personal and 
social history, which calls on students to apply the bigger 
interpretations of that poem to their own lives. The interplay of 
poetry, memory, and intercultural dialogue also makes the poem 
highly valuable for the purpose of language learning, empathy 
creation, and thought-provoking participation. 

LLiitteerraarryy  BBaacckkggrroouunndd  aanndd  HHiissttoorryy  

Published in 1818, Ozymandias is the result of Romantic doubt of 
imperial authority, especially of the interest in ancient Egypt after the 
adventures of Napoleon. Being a radical thinker devoted to political 
reform and intellectual freedom (Cox, 2019), Shelley incorporates a 
critical commentary into the poem with rulers desiring to endure 
eternally by establishing monuments. The ancient Ozymandias is a 
designation of the Egyptian pharaoh Ramesses II, who was known to 
have been characterized by expansion, military power, and massive 
building projects. However, as time goes on, even the best empires fail, 
leaving only shattered pieces to create new meanings (Ferris, 2021). 

The poem is philosophically charged by the Romantic obsession 
with ruins, which is both decadent and redeemed. It also initiates 
learners into the media through which literature mediates historical 
memory, allowing them to critically analyze the manner in which a 
particular civilization is remembered or forgotten. This concept is 
particularly close to the students in post-conflict situations, who ask 
themselves how societies rewrite histories after trauma, and how 
cultural objects are transformed into the vessels of shared memory. 
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PPeerrccyy  BByysssshhee  SShheelllleeyy  LLiitteerraarryy  AAnnaallyyssiiss  ooff  OOzzyymmaannddiiaass  

OObbjjeeccttiivvee::  

In order to analyze the poem Ozymandias by Percy Bysshe 
Shelley, it is necessary to concentrate on the way he managed to use 
literary devices, themes and structure and to reflect on the 
philosophical ideas about the impermanence of power.  

Ozymandias by  Percy Bysshe Shelley  

I met a traveler from an antique land 
Who said: Two vast and trunkless legs of stone 
Stand in the desert. Near them, on the sand, 
Half sunk, a shattered visage lies, whose frown 
And wrinkled lip and sneer of cold command 
Tell that its sculptor well those passions read 
Which yet survive, stamped on these lifeless things, 
The hand that mocked them and the heart that fed. 
And on the pedestal, these words appear: 
My name is Ozymandias, king of kings: 
Look on my works, ye Mighty, and despair! 
Nothing beside remains. Round the decay 
Of that colossal wreck, boundless and bare 
The lone and level sands stretch far away. 

11-- DDiissccuussssiioonnss  oonn  tthhee  LLiitteerraarryy  DDeevviicceess  ooff  tthhee  PPooeemm  

IImmaaggeerryy::  Think of the pictures that come to your mind as you read 
the poem by Shelley. How does the rich account given by the poet 
contribute towards a realization of death and destruction? 

IIlllluussttrraattiioonn::  The trunkless legs of stone and the broken face are 
stark visual reminders of the destruction of the statue. 

IIrroonnyy::  Discuss the irony of the poem. What is the connection 
between the arrogant writing and the destroyed monument? 

EExxaammpplleess::  In the Ozymandias inscription, he said, “Look on my 
works, ye Mighty, and despair!” but not a single monument of his 
empire remains but rubble. 
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AAlllliitteerraattiioonn::  Find alliteration examples throughout the poem. 
What are the effects of the repetition of certain sounds on the tone? 

EExxaammppllee::  The sound of w, which is repeated in the line, “Look on 
my works, ye Mighty, and despair!”, gives the line a rather grandiose 
sound. 

PPeerrssoonniiffiiccaattiioonn::  Do we give any inanimate objects any human 
qualities? What is the impact of this on the perception of the reader of 
the scene? 

EExxaammppllee::  The inscription on the pedestal carved in stone seems to 
be talking to the observer and it makes the sculpture seem alive even 
after the physical stone has been removed. 

22-- SSttrruuccttuurree  aanndd  FFoorrmm  

Ozymandias is a sonnet that leaves the traditional Petrarchan or 
Shakespearean structure, with a unique rhyme scheme 
(ABABACDCEDEFEF). 

EExxeerrcciissee::  Be able to think about the role that this structural choice 
plays in the overall message of the poem. How does the non-regular 
rhyme scheme affect the flow and the mood of the poem? 

PPrraaccttiiccee::  Think about how this literary device of telling stories 
alters the delivery of the themes of the poem. 

33-- TThheemmeess  aanndd  PPhhiilloossoopphhiiccaall  IIddeeaass  

TThhee  CChhaannggeeaabbiilliittyy  ooff  PPoowweerr::  It is a major theme of Ozymandias 
that human power and ambition are transient. The poem helps us to 
remember that the most mighty empires are also forgotten, becoming 
the ruins of the past days as the merciless course of time passes. 

EExxeerrcciissee::  Discuss the way the poem expresses the temporality of 
power. Talk about the irony of the boast made by Ozymandias when 
compared to the last lines of the poem. 

HHuubbrriiss  aanndd  IIttss  RReessuullttss::  Ozymandias is portrayed as the leader who 
believed that his legacy would live forever due to his pride and 
arrogance. His empire collapsed, but his self-pride lives on in the 
inscription on the statue. 
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EExxeerrcciissee::  Investigate the way in which Ozymandias exhibits an 
over-confident character in the poem. What does the work say about 
the consequences of being too proud? 

TThhee  IIrrrreevveerrssiibbiilliittyy  ooff  TTiimmee::  The poem also contemplates how time 
always moves forward and nothing will be permanent, no matter how 
great it used to be. 

EExxeerrcciissee::  Speak about the way the desert landscape and the ruins 
of the statue are used symbolically as symbols of the unstoppable flow 
of time. 

44-- TToonnee  aanndd  MMoooodd  

The tone of the poem is reflective and ironic. The speaker reflects 
on the ruins of the rule of Ozymandias, with rather ironic and 
impersonal sarcasm on the stark inscription on the monument. 

WWoorrkk::  Report the tone using your own words. What roles do the 
word choices made by Shelley enhance the ironic mood? 

MMoooodd::  The poem has a somber and meditative mood. The barren 
desert and the ruins create the feeling of nothingness and make one 
think of the impermanence of human accomplishment. 

PPrraaccttiiccee::  Explain the effect that the mood of the poem has on your 
understanding of legacy and power. Give a short commentary on how 
the emotional terrain of the poem has had a response in you. 

 

55-- SSyymmbboolliissmm  

TThhee  SSttaattuuee::  The statue of Ozymandias, now broken and decayed, 
symbolizes the fleeting nature of human power. It was once a symbol 
of strength and dominance, but now it is a mere ruin in the desert. 

EExxeerrcciissee::  How does the statue function as a symbol in the poem? 
What does it say about the nature of power and its eventual decline? 
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TThhee  DDeesseerrtt::  The vast, empty desert surrounding the statue 
symbolizes the passage of time, the decay of human achievements, and 
the insignificance of even the greatest empires. 

EExxeerrcciissee::  What does the desert symbolize in the context of the 
poem? How does it contrast with the image of Ozymandias’ empire? 

66-- FFiinnaall  DDiissccuussssiioonn  

 What is the central message of Ozymandias? 
 How does Shelley use irony and imagery to convey the poem’s 

theme of the transience of power? 
 Do you think the poem’s message is still relevant today? How 

can we apply its lessons to modern society? 

77-- EExxtteennssiioonn  AAccttiivviittiieess  

RReesseeaarrcchh::  Learn about the historical figure of Ramses II, the 
Egyptian pharaoh, who inspired the character of Ozymandias. How 
does the poem relate to his reign and the eventual decline of his 
empire? 

CCrreeaattiivvee  WWrriittiinngg::  Write a poem about a modern leader or figure 
who once held great power but has now faded into obscurity. Use 
imagery and irony to reflect on their fall from greatness. 

88-- KKeeyy  TTaakkeeaawwaayyss::  

Ozymandias is a reflection on the fragility of human power. 
Shelley uses irony, imagery, and symbolism to emphasize the 
transience of empires and legacies. The poem explores timeless 
themes such as hubris, the passage of time, and the inevitability of 
decay. 

IINNTTEEGGRRAATTEEDD  LLEESSSSOONN  PPLLAANN    

Following the literary exploration and classroom studies of 
Ozymandias, teachers can guide students into a structured classroom 
sequence that blends language learning with critical reflection. The 
lesson unfolds by first inviting students to observe the poem’s visual 
imagery. The teacher displays photographs of ancient ruins—Machu 
Picchu, Göbeklitepe, Angkor Wat, the Colosseum—and asks students 
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to describe what emotions or stories these ruins evoke. This initial 
exchange enables students to activate prior knowledge while 
practicing descriptive language. 

Once the poem is introduced, students read it aloud in groups, 
attending to rhythm, tone, and emphasis. The teacher then facilitates 
a guided discussion in which learners identify the shifting voices 
within the poem, explore the irony embedded in the inscription, and 
consider how the sculptor’s perspective complicates the ruler’s 
intended message. Through these dialogues, learners practice 
inferencing, close reading, and critical thinking. 

The next phase shifts toward intercultural engagement. Students 
are invited to compare Ozymandias’s ruined statue with cultural 
artifacts from their own heritage. They reflect on questions such as: 
What remains from the past in my culture? How do ruins—literal or 
symbolic—shape our collective memory? This activity supports both 
language development and intercultural competence. 

To consolidate understanding, students engage in a creative 
writing task: imagining the traveler’s encounter with the ruins from a 
new perspective (an archaeologist, a refugee, a descendant). This 
writing allows for expressive, humanistic engagement while 
reinforcing narrative structures and descriptive vocabulary. 

Finally, students participate in a reflective dialogue about 
leadership. Using the poem as a point of departure, they explore what 
constitutes ethical, sustainable, and community-centered leadership 
in contrast with Ozymandias’s failed imperial model. This discussion 
provides a natural bridge to post-conflict pedagogical aims, 
encouraging learners to articulate visions of peace, resilience, and 
collective responsibility. 

Assessment is embedded throughout the lesson. Students 
demonstrate comprehension in their interpretations, language 
development in their oral and written tasks, and critical awareness in 
their reflections. A simple rubric evaluates clarity of ideas, 
engagement with symbolism, application of intercultural insights, and 
accuracy in language use.    
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EELLTT  CCllaassssrroooomm  EExxeerrcciisseess  DDeessiiggnneedd  AArroouunndd  ""OOzzyymmaannddiiaass""  bbyy  
PPeerrccyy  BByysssshhee  SShheelllleeyy  

These exercises aim to help students improve their English skills 
while analyzing and engaging with the poem's themes, language, and 
literary techniques. The exercises cover a wide range of skills, from 
vocabulary acquisition and literary analysis to creative thinking and 
personal reflection. They are designed for upper-intermediate (B2) to 
advanced (C1) learners and can help students engage deeply with 
"Ozymandias" while improving their English language proficiency. 

11..  VVooccaabbuullaarryy  aanndd  CCoonntteexxttuuaall  UUnnddeerrssttaannddiinngg  

OObbjjeeccttiivvee:: To enhance vocabulary understanding and use, 
particularly in the context of the poem. 

IInnssttrruuccttiioonnss::  

Pre-teach the following vocabulary words before reading the 
poem: 

 Visage 
 Pedestal 
 Shattered 
 Frown 
 Mock 
 Decay 

After reading the poem, have students match the words with their 
definitions, and ask them to find the lines where these words are used. 
Discuss how these words contribute to the meaning of the poem. 

EExxaammppllee::  

VViissaaggee:: A person's face, especially the expression. 

PPeeddeessttaall:: A base or platform on which a statue stands. 

SShhaatttteerreedd: Broken into pieces. 

MMoocckk: To make fun of or show contempt. 
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22..  CCoommpprreehheennssiioonn  QQuueessttiioonnss  

OObbjjeeccttiivvee:: To check understanding of the poem and encourage 
close reading. 

IInnssttrruuccttiioonnss::  Ask students to answer the following questions 
based on their reading of the poem: 

 Who is the speaker in the poem? What is he describing? 
 What is the significance of the ruined statue? 
 What does the phrase “Look on my Works, ye Mighty, and 

despair!” suggest about Ozymandias' attitude? 
 How does the traveler describe the scene around the statue? 

What is the irony? 
 What message do you think Shelley is conveying through the 

poem? 
 

After completing the questions, have students discuss their 
answers in pairs or small groups. Encourage them to explain the 
reasoning behind their interpretations. 

33..  IIddeennttiiffyyiinngg  LLiitteerraarryy  DDeevviicceess  

OObbjjeeccttiivvee:: To help students recognize and understand literary 
devices used in the poem. 

IInnssttrruuccttiioonnss::  Have students identify examples of the following 
literary devices in the poem: 

AAlllliitteerraattiioonn:: Repetition of consonant sounds (e.g., "sands stretch 
far"). 

IIrroonnyy::  The contrast between the ruler’s arrogance and the ruin of 
his statue. 

IImmaaggeerryy:: Descriptive language that appeals to the senses (e.g., 
"lone and level sands stretch far away"). 

MMeettaapphhoorr:: The comparison of the statue’s decay to the 
impermanence of power. 
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After identifying these devices, ask students to discuss their 
impact on the poem’s tone and message. 

44..  UUnnddeerrssttaannddiinngg  IIrroonnyy  aanndd  TThheemmeess  

OObbjjeeccttiivvee:: To explore the theme of the transient nature of power 
and human achievement. 

IInnssttrruuccttiioonnss::  Lead a discussion on irony in the poem. Explain that 
Ozymandias, a once-powerful king, believed his empire and legacy 
would last forever, yet the poem presents a scene where his statue is 
in ruins, emphasizing the impermanence of power. 

Ask students to reflect on the theme of decay and impermanence 
in the poem. How does Shelley use the ruined statue to highlight the 
fragility of human achievements? 

Have students write a short paragraph (5-7 sentences) discussing 
how the theme of impermanence applies to modern life. For example, 
they might relate it to contemporary leaders, empires, or even 
technological advancements. 

55..  CCrreeaattiivvee  WWrriittiinngg  EExxeerrcciissee::  AA  MMoonnuummeenntt  ttoo  OOzzyymmaannddiiaass  

OObbjjeeccttiivvee::  To encourage creative thinking and writing. 

IInnssttrruuccttiioonnss:: Ask students to imagine that they are an 
archaeologist who has just uncovered a ruined statue of Ozymandias 
in the future. They should write a short description of the statue and 
the surrounding environment, incorporating sensory details (e.g., 
sight, sound, and touch). 

Afterwards, have students compare and discuss their 
descriptions, focusing on how they interpret the decay of the statue 
and the loss of power in their own creative ways. 

66..  EExxqquuiissiitteellyy  EEppiissttoollaarryy----WWrriittiinngg  aa  LLeetttteerr  ffrroomm  OOzzyymmaannddiiaass  

OObbjjeeccttiivvee::  We are going to sharpen the compositional practice and 
the empathetic thought by promoting the adoption of alternative 
narrative lenses, namely, that of the titular figure. 
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IInnssttrruuccttiioonnss::  Ask learners to write a message by the ancient 
Ozymandias who was writing to his plutocratic subjects or to the 
scholar-traveller that first came upon his broken monument. In this 
correspondence, Ozymandias should express his impressions about 
the size of his empire, the longevity that he wants to leave as his legacy, 
and the unavoidable loss of his power. 

TTaasskk::  SStudents will share their letters in small or dyadic groups. 
Ask them to explain how they had come up with the character’s 
cognitive schema and how the thematic streams in the poem 
contributed to their creative work. 

77..  DDrraawwiinngg  aa  PPaarraalllleellooggrraamm  bbeettwweeeenn  MMooddeerrnn  LLeeaaddeerrss  aanndd  
OOzzyymmaannddiiaass??  

OObbjjeeccttiivvee::  To develop critical thinking and discussion regarding 
the philosophical basis of power and government. 

IInnssttrruuccttiioonnss::  Divide the class into cohorts, with each group given 
the responsibility of finding a modern-day leader or corporate titan 
that is typically connected with a great deal of power or influence. 

Both groups need to develop a brief profile of their chosen figure, 
as well as analysis of possible historical evaluation of their legacy. 
These descriptions can then be compared to the reputation that 
Ozymandias portrays on himself in the poem posthumously. 

CClloossuurree::  Have a class-wide debate that questions the temporality 
of power and considers whether monuments or accomplishments 
could therefore withstand the ruthless march of time. 

88..  TTrraavveelleerr  aanndd  tthhee  KKiinngg  PPllaayy  

OObbjjeeccttiivvee::  To develop oral communication, active listening, and 
performative understanding in the framework of the story of the 
poem. 

IInnssttrruuccttiioonnss::    Learners will be divided into pairs. One of the 
partners takes the role of a traveler and expresses his view of the 
broken effigy of Ozymandias. The other partner acts as Ozymandias 
and speculates on his inner reaction during the fall of his empire. 
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IInnssttrruuccttiioonnss::  Ask learners to write a message by the ancient 
Ozymandias who was writing to his plutocratic subjects or to the 
scholar-traveller that first came upon his broken monument. In this 
correspondence, Ozymandias should express his impressions about 
the size of his empire, the longevity that he wants to leave as his legacy, 
and the unavoidable loss of his power. 
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CClloossuurree::  The conclusion after the enactment is that the divergent 
lenses of interpretation, the outside perception of the traveler and the 
inside reaction of the king, should be examined with speculation of 
how the interpretation relates to the overlaying theme. 

99..  PPaarraapphhrraassiinngg  tthhee  PPooeemm  

OObbjjeeccttiivvee::  To acquire proficiency in the paraphrasing and 
understanding of poetic text. 

IInnssttrruuccttiioonnss::  Ask the learners to paraphrase the poem using their 
own vernacular, making sure to keep the main ideas but use simple 
words. 

TTaasskk::  Have students move their drafts about the classroom, after 
which the differences in tone and interpretative nuances may be 
analyzed comparatively. 

1100..  TThhee  RReelleevvaannccee  ooff  OOzzyymmaannddiiaass  iinn  tthhiiss  CCeennttuurryy  iiss  DDiissccuusssseedd  

OObbjjeeccttiivvee::  To connect the conceptual heart of the poem with 
modern sociopolitical processes and personal thoughts. 

IInnssttrruuccttiioonnss::  Lead a group discussion about the current examples 
when organizations of the political system, famous figures, global 
corporations were branded invincible but were later to fall into their 
decline. 

TTiimmeellyy  ccrriittiiccaall  iinntteerrvveennttiioonn:: Challenge scholars to consider the 
extent to which the cyclical up and down such as the one illustrated by 
Ozymandias can be found in the contemporary world histories. 

1111..  SSeenntteennccee  SSttrruuccttuurree  aanndd  AAnnaallyyssiiss  

Sentences are organized into different levels of structural 
components to form a sentence.  

OObbjjeeccttiivvee::  To shed some light on the ways in which syntactic 
complexity increases poetic resonance and sense. 

IInnssttrruuccttiioonnss::  Pick the key lines in the poem, including: 
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- On the pedestal we read,  “My name is Ozymandias, king of kings; 
/ Look on my works, ye Mighty, and despair!” 

Challenge students to break down each sentence into the 
grammatical parts, and then examine both the use of punctuation, 
diction, and syntax to solidify tonality and intent..  

TTaasskk::  Ask students to paraphrase the sentences in a less 
complicated manner, preserving the original meaning, and discuss 
how the original stylistic complexity adds to the magnificence and 
irony of the poem. 

1122..  EExxpplloorriinngg  tthhee  IIrroonnyy  ooff  PPoowweerr  

OObbjjeeccttiivvee::  To help the students analyze the theme of irony in the 
poem critically and to see how the images contrast with other. 

IInnssttrruuccttiioonnss::  Ask the students to work in pairs or small groups to 
discuss the ironical tension between what is written on the pedestal –
“Look on my Works, ye Mighty, and despair!”- and the reality of a huge, 
desolated desert around it. After the discussions, each group is then 
expected to give a rigorous analysis of irony functioning in the poem. 
Then have them come up with other examples of irony in literature, 
history, or modern life--e.g. of a previously strong ruler who then loses 
power. 

1133..TTaallkkiinngg  aabboouutt  tthhee  RRoollee  ooff  TTiimmee  iinn  tthhee  PPooeemm  

OObbjjeeccttiivvee::  To explore the subject of time and decay, and the 
implications of meaning. 

IInnssttrruuccttiioonnss::  Ask students to ponder over the role of time in the 
poem. Discuss the relationship between time and power as Shelley 
depicts it, and ask yourself why the statue is in ruins- why, in other 
words, this symbolizes how human accomplishments are temporal. 
Ask students to discuss the effects of time on different areas in a pair 
discussion- personal relationships, technology, and monuments. Then, 
make students share their observations to the rest of the classroom. 

1144..  CCrreeaattiivvee  PPooeemm  WWrriittiinngg::  AA  FFaalllleenn  LLeeaaddeerr  

OObbjjeeccttiivvee::  To encourage the students to be creative in reading the 
motifs of the poem. 
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IInnssttrruuccttiioonnss::  Have students write a brief poem about a ruler who 
had once assumed the immortality of his reign, but now sees his legacy 
fall apart. Promote vivid imagery, irony and the major themes of time 
and decay. Once they are composed, make the students read their 
works in small groups or to the whole group and discuss the ways 
their poems reflect the thematic characteristics of the poems, 
Ozymandias. 

1155..  EExxaammiinniinngg  tthhee  PPooeemm  oonn  SSyymmbboolliissmm  

OObbjjeeccttiivvee::  To help students to analyze the symbolic language of 
the poem. 

IInnssttrruuccttiioonnss::  How does the destroyed statue symbolize power, 
hubris and impermanence? How do the fragmented pieces of the 
statue reflect the destruction of the kings empire? Task students in 
small groups to identify symbols, i.e. the lone and level sands, and the 
despair as are mentioned on the inscription. Ask them to analyze how 
each of the symbols can be used to help develop the overall message 
of the poem. 

1166..  MMooddeerrnn  MMoonnuummeennttss  aanndd  OOzzyymmaannddiiaass  

OObbjjeeccttiivvee::  To relate the themes in the poem to the modern context 
and encourage critical thinking. 

IInnssttrruuccttiioonnss::  Ask the students to research a contemporary 
monument or statue of a well-known leader, event, or political leader- 
an example could include statues of political leaders, national 
memorials, or honoring a great historical event. Ask them to write a 
short essay comparing this contemporary building with the sculpture 
in “Ozymandias,” considering the aspects of the role of the monument, 
the heritage of the one honored, and the image created by the 
monument on future generations. 

1177..  RReefflleeccttiioonn  aanndd  CCoommpprreehheennssiioonn  RReeaaddiinngg  

OObbjjeeccttiivvee::  To make the audience think profoundly about the 
message of the poem and develop a profound comprehension. 

IInnssttrruuccttiioonnss::  After reading the poem Ozymandias carefully, have 
the following reflective questions answered by the students in written 
form: 
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1. What does Shelley imply about the essence of power in this 
poem? 

2. Why should the traveler say that the remains of the statue were 
vast and trunkless? 

3. How does the image of the destroyed statue discredit your 
notions of historical heritage and monuments? 

4. What do you see in the commentary Shelley made on the 
arrogance of rulers or leaders presented through the statue of 
Ozymandias? 

 

After it is done, ask students to provide their reflections either in 
pairs or in small groups. 

1188..  RRoollee  PPllaayy::  AAnn  IInntteerrvviieeww  wwiitthh  OOzzyymmaannddiiaass  

OObbjjeeccttiivvee::  To train oratory abilities and to provoke interest to the 
poem using an imaginary conversation. 

IInnssttrruuccttiioonnss::  Students should play a dialogue with the broken 
king, placing themselves, as guests, on his barren kingdom. Here a 
student plays the role of the traveler who appears in the poem and 
another one plays the role of Ozymandias. 

The guest can ask about the reign, the empire of the ruler and his 
thoughts regarding the crumbling sculpture. On the other hand, 
Ozymandias could be either proud of his past greatness or apologetic 
about the fact that he lost his supremacy. Then have the participants 
debrief about the way the discussion went and what it tells about the 
view of both traveler and Ozymandias. 

1199..  RReewwrriittee  aann  IInnssccrriippttiioonn  bbyy  OOzzyymmaannddiiaass  

OObbjjeeccttiivvee::  To narrow down compositional skills and question the 
themes of authority and modesty. 

IInnssttrruuccttiioonnss::  In small groups, good students, ask students to 
reformulate the inscription on the pedestal of the statue of 
Ozymandias. Instead of the proclamation first made, which is so 
pompous, arrogant, and thus offensive as to cause despair in the 
mighty, request them to make a more humble or thoughtful 
inscription, which should recognise the impermanence of power. 
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After this exercise, make each group present their reworded 
inscription and explain the logic behind the choice of words. Promote 
reflection on how divergent inscription strategies are able to convey 
opposite ideas of leadership and legacy. 

2200..  PPaasstt  oorr  FFiiccttiioonnaall  KKiinnggss  aanndd  tthheeiirr  HHeerriittaaggeess  

OObbjjeeccttiivvee::  Use the themes of the poem Ozymandias, to act like or 
imagine rulers and develop oral communication. 

IInnssttrruuccttiioonnss::  Ask the students to pick any historical character or a 
fictional character of a king (such as Alexander the Great, Queen 
Elizabeth I, a significant character of literature or film) and analyze his 
or her legacy. 

Individual students must create a brief presentation (two to three 
minutes) that summarizes how the selected leader rose to power, 
what his or her most significant moments were, and how he or she will 
be remembered after death. Ask them to consider the persistence or 
perishability of the influence of the leader and make analogies with the 
themes of the poem Ozymandias. 

2211..  CCoommppaarraattiivvee  RReeaaddiinngg::  OOzzyymmaannddiiaass  aanndd  OOtthheerr  PPooeemmss  oonn  PPoowweerr  

OObbjjeeccttiivvee::  Enhance the understanding of the poem Ozymandias, 
by making comparative literary analysis. 

IInnssttrruuccttiioonnss::  Students are given another poem that explores ideas 
of power, time, or rottenness (e.g., My Last Duchess by Robert 
Browning or The Second Coming by W.B. Yeats). 

Compare the two poems in regards to: 

 TThheemmee:: The representation of power in each text. 
 TToonnee: How does the tone quality differ? 
 IImmaaggeerryy:: What visual metaphors are used to describe the 

gaining and losing of power? 

Either ask them to write a comparative essay or hold a 
collaborative discussion where the participants recognize the 
similarities and differences between the poems. 
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All these exercises tend to develop students in their vocabulary 
learning, literary analysis, creative writing, critical thinking, and 
oratory skills. They encourage a greater interaction with the piece, 
Ozymandias, and they want the learners to relate the timeless issues 
discussed to both the past and the present. 
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66..22..  TThhee  RRooaadd  NNoott  TTaakkeenn  bbyy  RRoobbeerrtt  FFRROOSSTT  --AAggeennccyy,,  
CChhooiiccee  aanndd  IIddeennttiittyy  

TThhee  RRooaadd  NNoott  TTaakkeenn  BByy  RRoobbeerrtt  FFrroosstt  
 
Two roads diverged in a yellow wood, 
And sorry I could not travel both 
And be one traveler, long I stood 
And looked down one as far as I could 
To where it bent in the undergrowth; 
 
Then took the other, as just as fair, 
And having perhaps the better claim, 
Because it was grassy and wanted wear; 
Though as for that the passing there 
Had worn them really about the same, 
 
And both that morning equally lay 
In leaves no step had trodden black. 
Oh, I kept the first for another day! 
Yet knowing how way leads on to way, 
I doubted if I should ever come back. 
 
I shall be telling this with a sigh 
Somewhere ages and ages hence: 
Two roads diverged in a wood, and I— 
I took the one less traveled by, 
And that has made all the difference. 

This unit studies The Road Not Taken as an instrument that is 
used to explore interdependences between language acquisition, 
individual agency, and identity construction. Tasks engage 
participants in a juxtaposition between the semantic content of the 
poem and the autobiographic one and thus promote deliberative oral 
and written activities that dwell on decision-making and the 
biographical paths. The combination of interpretive analysis and self-
reflective output has shown that poetry can not only increase the 
motivation of the learner but also nurture storytelling skills and 
eloquence. 
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LLiitteerraarryy  BBaacckkggrroouunndd  aanndd  HHiissttoorryy  

With time, Robert Frost, and The Road Not Taken have been 
simplified to a doctrine of individualism; but a more significant 
literary and pedagogical investigation is able to show that this poem is 
deeply entrenched in the concept of ambivalence, interpretive 
complexity and psychology of making choices. The meditative speaker 
in the poem is in a literal and figurative crossroads, and the seemingly 
conversational language that Frost uses is the one that masks some 
deep insights into agency, regrets the stories that we tell ourselves 
about our pasts. The poem, in the context of learning English as a 
Second Language (ESL), is a fertile source of metaphorical thinking, 
emotionality, and intercultural discourse, especially in multicultural, 
or post-conflict classrooms, where students are struggling with 
identity issues, their life decisions, migration, possibility, and survival. 
The motif of divergent paths as presented by Frost is not only a literary 
one but also a metaphor that is easy to learn and make learners 
express their own stories, beliefs, and doubts in a safe and humanistic 
learning setting. 

According to the scholars, the tone used in the poem is much more 
ambiguous than what popular readings suggest. The roads are quite 
similar, and the speaker thinks of narrating his tale with a sigh, which 
gives a hint of nostalgia and self-irony. This ambivalence offers rich 
grounds to develop critical reading in ESL because students navigate 
ambiguity, infallibly determine the tone, and describe multiple 
interpretations, which is the main feature of academic literacy. 
Moreover, the use of future tense “I shall be telling this with a sigh” by 
Frost creates a time overlay that will stimulate students to discuss 
perspective and narrative distance. This critical examination is bound 
to encourage the use of personal narrative, and the connection of the 
poem to the focus on learner identity and the emotional sense-making 
of humanistic pedagogy. 

RRoobbeerrtt  FFrroosstt  LLiitteerraarryy  AAnnaallyyssiiss  ooff  TThhee  RRooaadd  NNoott  TTaakkeenn  

The metaphor of life paths is very poignant in the post-conflict or 
classroom which is culturally diverse. The theme of choice is 
commonly met by students who have faced displacement, or 
transition, or discontinued schooling and are not necessarily reacting 
to freedom but to responsibility, or uncertainty, or loss. The silent 
recognition in the poem that choices made are now final  “way leads 
on to way” is emotionally valid to learners who struggle with the 
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unchosen situations. Delicately offered, the poem turns into the way of 
discussing such issues as migration, divergent identities, or 
challenging past decisions without forcing learners to reveal trauma. 
The symbolic forest is what allows students to project complicated 
feelings, thereby allowing the subject of regret, hope and possibility to 
be discussed in metaphorical terms and not autobiographical ones. 

The poem is pedagogically disposed to interpretive reading which 
incorporates reflective writing, dialogic interaction and intercultural 
discussion. Instead of offering ready-made so-called activities, the 
poem prompts teachers to create a narrative-based classroom 
experience. As an example, the learners could be taken through 
reflective warm-up where they reflect on a simple, everyday decision, 
what to study, what city to relocate to, what school to attend, etc., and 
then broaden their thinking to more consequential life choices. Such 
plot progression is a reflection of the form of the poem, in which a 
seemingly mundane situation in the woods turns into a turning point 
in existence. The widening of meaning is gradual and assists in 
protecting the emotional safety and promotes the learner autonomy, 
since the students can choose the degree of personal or abstract 
interaction they would like to involve themselves in. 

The ambiguity of the poem also provides collaborative 
interpretation. During group discussions, various learners are more 
likely to find various ways of considering the idea of a road: that is, 
various cultures have different cultural norms concerning the 
importance of choice: some cultures are more oriented to individual 
agency, and others to collective decision-making or moral 
responsibility. Such intercultural views enrich the reading process and 
shed light on how ambiguity in literature is an extension of ambiguity 
in life. In this way the poem turns out to be an organized way of 
exploring how cultural frames determine perceptions of destiny, 
choice and accountability, all of which are important elements of 
intercultural communicative competence. 

In the linguistic sense, the poem offers sufficient possibilities to 
explore modal verbs, conditional forms, and narrative tenses that are 
entrenched in a figurative language. Teachers can incorporate 
grammar into the discussion by inviting the students to rephrase the 
poem using different tenses or voices so that the interpretation of the 
literature into language becomes creative. Teachers can arouse 
linguistic experimentation and emotional participation by 
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reinterpreting the poem as a conversation, a diary entry, or a 
thoughtful monologue that the author wrote a couple of decades later. 

Multimodal learning may also be provided by the spatial imagery 
of the yellow wood. The students are able to imagine, draw, or recreate 
the forest image together, explaining the sensory impressions and 
emotional correlations that are the result of readings. Pictureing the 
divergent paths provides the learners with the ability to externalise 
abstract concepts and helps those whose cognitive styles are 
different—those who process emotions visually as opposed to 
verbally--which is frequent among trauma-affected groups of people. 
A communal symbolic space evolves the forest into which students 
negotiate meaning, identity and emotional experience as they explore 
the forest guided by aesthetic exploration. 

To approach a humanistic conclusion, closer to the end of the 
lesson, instructors can refer us to the last lines by Frost and ask 
learners to explain how in most cases, people reconstruct their past 
decisions into coherent stories. This discussion relates literature to life 
writing and assists the students to consider how stories give a sense 
of coherence to complex experiences. This way, The Road Not Taken 
is no longer a moral catechism, but rather a prayerful invitation to 
reflect the way decisions make us, and how contemplation makes 
experience understandable. 

11..  DDiissccuussssiioonn  oonn  tthhee  LLiitteerraarryy  DDeevviicceess  aanndd  tthheeiirr  IImmppaacctt  

AA..  MMeettaapphhoorr::  PPaatthhss  ttoo  LLiiffee..  

 EExxaammppllee  ffrroomm  tthhee  ppooeemm: 
"Two roads diverged in a yellow wood, 
And sorry I could not travel both 
And be one traveler, long I stood..." 
(The two roads represent different life paths or choices.) 

EExxeerrcciissee  11::  

Find other metaphors in the poem which represent life or making 
decisions. Talk about the contribution each metaphor makes to the 
theme of choice. 

EExxeerrcciissee  22::  
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reinterpreting the poem as a conversation, a diary entry, or a 
thoughtful monologue that the author wrote a couple of decades later. 

Multimodal learning may also be provided by the spatial imagery 
of the yellow wood. The students are able to imagine, draw, or recreate 
the forest image together, explaining the sensory impressions and 
emotional correlations that are the result of readings. Pictureing the 
divergent paths provides the learners with the ability to externalise 
abstract concepts and helps those whose cognitive styles are 
different—those who process emotions visually as opposed to 
verbally--which is frequent among trauma-affected groups of people. 
A communal symbolic space evolves the forest into which students 
negotiate meaning, identity and emotional experience as they explore 
the forest guided by aesthetic exploration. 

To approach a humanistic conclusion, closer to the end of the 
lesson, instructors can refer us to the last lines by Frost and ask 
learners to explain how in most cases, people reconstruct their past 
decisions into coherent stories. This discussion relates literature to life 
writing and assists the students to consider how stories give a sense 
of coherence to complex experiences. This way, The Road Not Taken 
is no longer a moral catechism, but rather a prayerful invitation to 
reflect the way decisions make us, and how contemplation makes 
experience understandable. 

11..  DDiissccuussssiioonn  oonn  tthhee  LLiitteerraarryy  DDeevviicceess  aanndd  tthheeiirr  IImmppaacctt  
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Ask students to write their own metaphor related to some serious 
life choice (for example, a fork in the road as a career choice, a river as 
the passage of time). 

BB..  PPeerrssoonniiffiiccaattiioonn::  TThhee  RRooaaddss  EEnnddoowweedd  WWiitthh  HHuummaann  LLiikkee  
CChhaarraacctteerr  

EExxaammppllee  ffrroomm  tthhee  ppooeemm::  

It was miscellaneous, being grassy and desiring to be worn... 
The road is said to desire wear, meaning that it has wishes or 

requires a human need like one does. 

EExxeerrcciissee  33::  

Find more examples of personification in the poem. Examine the 
purpose of the personified elements of Frost in this situation, and how 
it makes the roads more friendly or mysterious. 

EExxeerrcciissee  44::  

Restate one of the lines in the poem, changing the personification. 
As an example, trees in the wood were whispering secrets rather than 
the road wanted wear. 

CC..  AAlllliitteerraattiioonn::  UUssee  ooff  CCoonnssoonnaanntt  SSoouunnddss  ttoo  EEssttaabblliisshh  RRhhyytthhmm  aanndd  
EEmmpphhaassiiss  

EExxaammppllee  ffrroomm  tthhee  ppooeemm::  

Desirable clothes  ((tthhee  ““ww””  ssoouunndd  iiss  rreeppeeaatteedd))  

EExxeerrcciissee  55::  

Find more alliteration examples in the poem. Discuss how this 
literary tool makes the verse more musical or musical in nature. 

Attempt to rewrite one of the stanzas of the poem with your own 
alliteration. 

DD..  IImmaaggeerryy::  BBoolldd  DDeessccrriippttiioonnss  tthhaatt  aarree  SSeennssuuoouuss  

EExxaammppllee  ffrroomm  tthhee  ppooeemm::  

In a yellow wood... (autumnal nature beauty is instantaneously 
brought to mind by the image). 



The Poetic Path to Language Learning 

72 

EExxeerrcciissee  66::  

Name the imagery involved in the first stanza. What is the 
mental image that it evokes in you? 

Direct students to compose a descriptive paragraph of a natural 
scene with the use of vivid images similar to those of Frost. 

22--  TTaakkiinngg  aa  SSttrruuccttuurree  aanndd  FFoorrmm  AAnnaallyyssiiss  

AA..  RRhhyymmee  SScchheemmee  ((AABBAAAABB))  

EExxeerrcciissee  77::  

Ask the students to examine the rhyme of the first stanza and 
follow the pattern throughout the poem. Talk about the use of rhyme 
scheme to enhance the rhythm and tone of the poem. 

BB..  TThhee  PPooeemm  SSttrruuccttuurree::  TThhee  VVooyyaaggee  ooff  RReefflleeccttiioonn  

There are four stanzas in the poem. The initial three stanzas 
outline the predicament of a speaker, whereas the last stanza looks 
back over the choice taken.) 

EExxeerrcciissee  88::  

Ask students to draw the map of the poem’s organization. What is 
the meaning of the reflective final stanza and how does it change that 
of the previous stanzas? 

SSyymmbboolliissmm--  TThhee  RRooaaddss  aass  CChhooiicceess  

The two roads represent the decisions of life, but each one is the 
route that the speaker can take in life. 

EExxeerrcciissee  99::  

Ask the students to compose a paragraph on how the roads 
represent choices in life. What would they do and on which course? 
What does Frost show when he makes us ask ourselves what the 
meaning of our decisions is? 

33--  TToonnee  aanndd  MMoooodd  AAnnaallyyssiiss  

AA..  TToonnee::  CCooggiittaattiivvee  aanndd  RReemmoorrsseeffuull  

Example from the poem: 
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I will be telling the same with a sigh... 
EExxeerrcciissee  1100::  

Debate in groups. What is the attitude of the speaker towards his 
or her decision? Is it different in the final stanza compared to the 
previous stanzas? Explain. 

BB..  MMoooodd::  TThhee  FFeeeelliinngg  tthhee  RReeaaddeerr  ccaauusseess  iinn  hhiiss//hheerr..  

(The poem creates the atmosphere of reflection and wondering 
about the choices.) 

 

EExxeerrcciissee  1111::  

Ask the students how the poem influences their feelings. Is it 
optimistic or pessimistic? Speak about the word that Frost uses to 
create this mood (e.g., sigh, doubted, grassy, etc.). 

44--  AAmmbbiigguuiittyy  aanndd  IInntteerrpprreettaattiioonn  

The end of the poem is perceived to be ambiguous. It is unclear 
what future the speaker will look back and Frost leaves these 
interpretations to different interpretations.) 

EExxeerrcciissee  1122::  

NNeeggoottiiaattee:: Does the speaker regret his or her decision? Current 
indicators of the poem to be used to justify the argument (e.g. I shall 
be telling this with a sigh may mean either something has gone wrong 
or something has been accepted). 

EExxeerrcciissee  1133::  

Get learners to write a different ending where the speaker thinks 
differently about his choice. 

55--  TThheemmaattiicc  EExxpplloorraattiioonn::  TThhee  EEsssseennttiiaallss  ooff  MMaakkiinngg  CChhooiicceess  

The theme of decisions and their outcomes is spread throughout 
the poem. 

EExxeerrcciissee  1144::  
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Ask the students to find other works of literature (books, movies, 
poems) that discuss the theme of choice. Compare and contrast the 
description and aftermath of decision- making in those works. 

  

66--  WWrraapp‑‑uupp  DDiissccuussssiioonn  

Once the exercises are done, discuss in the classroom using the 
following questions: 

1. What are the literary devices that enhance the message of the 
poem on choices and regrets? 

2. Do you suppose Frost wanted the readers to be comforted or 
bewildered by the reflections of the speaker? Why? 

3. How does the structure of the poem add to the overall 
meaning of the poem? 
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AADDDDIITTIIOONNAALL  EEXXEERRCCIISSEESS  

 

SSeeccttiioonn  11::  PPrree--rreeaaddiinngg  AAccttiivviittiieess  

AA..  DDiissccuussssiioonn  QQuueessttiioonnss  

Consider a situation when you had a really tough choice. What 
were the alternatives? 

Which one do you think is the most dominant factor that has an 
impact on our decision -making processes, logic, emotions, or other 
people influencing us? 

Suppose that you were, to follow the common standards, obliged 
to make a decision, either to conform or to follow an unusual course, 
what would you do and why? 

BB..  VVooccaabbuullaarryy  PPrreevviieeww  

Match the following words from the poem with their meanings: 

 

1. Diverged  a. Overgrown shrubs or 
bushes 

2. Trodden  b. Split or branched off 
3. Undergrowth  c. Covered with grass 
4. Grassy  d. Walked on or trampled 
5.  Hence  e. From this time forward 

 

SSeeccttiioonn  22::  PPooeemm  AAnnaallyyssiiss  

TTeexxtt  ooff  tthhee  PPooeemm    

TThhee  RRooaadd  NNoott  TTaakkeenn 

Two roads diverged in a yellow wood 
And sorry I could not travel both 
And be one traveller, long I stood 
And looked down one as far as I could 
To where it bent in the undergrowth 
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Then took the other, as just as fair 
And having perhaps the better claim 
Because it was grassy and wanted wear 
Though as for that, the passing there 
Had worn them really about the same 
 
And both that morning equally lay 
In leaves no step had trodden black 
Oh, I kept the first for another day 
Yet knowing how way leads on to way 
I doubted if I should ever come back 
 
I shall be telling this with a sigh 
Somewhere ages and ages, hence 
Two roads diverged in a wood, and I 
I took the one less travelled by 
 And that has made all the difference 
  

BB..  KKeeyy  QQuueessttiioonnss  

What do the two roads in the poem represent? 
-----------------------------------------------------------------------------------

-----------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------
------------------------------------------------------------- 

What does the phrase "the one less traveled by" suggest about 
the speaker's decision? 

-----------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------
------------------------------------------------------------- 
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Is the speaker regretful or content with their choice? Support 
your answer with lines from the poem. 
-----------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------
------------------------------------------------------- 

CC..  LLiitteerraarryy  DDeevviicceess  

Complete the following table based on the poem: 

 

DDeevviiccee  EExxaammppllee  ffrroomm  tthhee  

PPooeemm  

EEffffeecctt  

MMeettaapphhoorr  "Two roads 

diverged in a 

yellow wood." 

Represents life's 

choices. 

AAlllliitteerraattiioonn  (Find an example in 

the poem) 

Draws attention to 

certain phrases or ideas. 

PPeerrssoonniiffiiccaattiioonn  "Because it was 

grassy and wanted 

wear." 

Implies the road is alive 

and inviting. 

PPaarraalllleelliissmm  (Find a repeated 

structure or similar 

phrasing) 

Emphasizes the rhythm 

and reflective nature of 

the poem. 
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SSeeccttiioonn  33::  EExxeerrcciisseess  

AA..  VVooccaabbuullaarryy  PPrraaccttiiccee  

Fill in the blanks with the correct words from the vocabulary list: 

ssiigghh -  ddiivveerrggeedd- ffaaiirr -- ttrrooddddeenn- uunnddeerrggrroowwtthh - ggrraassssyy-   
 
1. The path _______ in two directions near the forest. 
2. The undergrowth was thick and _______. 
3. The ground had been _______ by many travelers. 
  

BB..  LLiitteerraarryy  DDeevviiccee  HHuunntt  

The following questions need to be answered: 

Find a line in the poem that has alliteration and explain the impact 
that this figure of speech produces. 

Discuss how the metaphor, the two roads, is relevant to the 
general theme of the poem. 

In one of the lines, you find personification, talking about the ways 
this adds to the poetic imagery. 

CC..  SSppeeaakkiinngg  AAccttiivviittyy  

RRoolleeppllaayy::  

Be the speaker of the poem and tell one of your colleagues why 
the speaker took the less- traveled road. Explain the reasons why you 
chose this decision. 

Think how the explanation would have been different had the 
speaker not been satisfied with his or her decision. 

DD..  WWrriittiinngg  TTaasskk  

Write a brief paragraph, five or six sentences, on one of the 
following prompts: 

Explain a situation in which you had to make a tough choice. 



Dr. Hülya Küçükoğlu 

78 

  

SSeeccttiioonn  33::  EExxeerrcciisseess  

AA..  VVooccaabbuullaarryy  PPrraaccttiiccee  

Fill in the blanks with the correct words from the vocabulary list: 

ssiigghh -  ddiivveerrggeedd- ffaaiirr -- ttrrooddddeenn- uunnddeerrggrroowwtthh - ggrraassssyy-   
 
1. The path _______ in two directions near the forest. 
2. The undergrowth was thick and _______. 
3. The ground had been _______ by many travelers. 
  

BB..  LLiitteerraarryy  DDeevviiccee  HHuunntt  

The following questions need to be answered: 

Find a line in the poem that has alliteration and explain the impact 
that this figure of speech produces. 

Discuss how the metaphor, the two roads, is relevant to the 
general theme of the poem. 

In one of the lines, you find personification, talking about the ways 
this adds to the poetic imagery. 

CC..  SSppeeaakkiinngg  AAccttiivviittyy  

RRoolleeppllaayy::  

Be the speaker of the poem and tell one of your colleagues why 
the speaker took the less- traveled road. Explain the reasons why you 
chose this decision. 

Think how the explanation would have been different had the 
speaker not been satisfied with his or her decision. 

DD..  WWrriittiinngg  TTaasskk  

Write a brief paragraph, five or six sentences, on one of the 
following prompts: 

Explain a situation in which you had to make a tough choice. 

 

79 

Alternatively, place yourself at a crossroads literally and devise a 
creative pathway of what you see, sense, and eventually make 
decisions about. 

EE..  CCrreeaattiivvee  TTaasskk  

Think about having the end of the poem because the speaker took 
the other path. Rewrite the last stanza to that effect. 

SSeeccttiioonn  44::  WWrraapp‑‑uupp  DDiissccuussssiioonn  

Consider whether the speaker has any regret about his/her 
choice and give a reason behind your position. 

Relate the themes in the poem to your life experiences and life 
choices. 

FFuurrtthheerr  TTeeaacchhiinngg  IInnssttrruuccttiioonnss  

The lesson can be modified by using easier vocabulary for 
learners with lower proficiency and more challenging activities for 
higher proficiency. To improve the interest define the poem, it is 
possible to offer a video recitation or animation of the poem to evoke 
the visual and auditory stimulation. To further work, the students 
should be allocated to find another poem devoted to choice and 
discuss their results in the next session. 

    



The Poetic Path to Language Learning 

80 

EELLTT  CCllaassssrroooomm  EExxeerrcciisseess  DDeessiiggnneedd  AArroouunndd  ““TThhee  RRooaadd  NNoott  TTaakkeenn””  
bbyy  RRoobbeerrtt  FFrroosstt    

These activities are carefully planned to develop critical thinking, 
develop linguistic competence, and encourage personal introspection, 
which proactively engage the students in the subtle meanings of the 
poem. They suit learners of the intermediate (B1) to upper-
intermediate (B2) levels, though they can be modified to 
accommodate advanced (C1) students who would want a more 
challenging analytical task.  

11..  VVooccaabbuullaarryy  DDeevveellooppmmeenntt::  KKeeyy  WWoorrddss  

PPuurrppoossee::  To help the students understand and use new words that 
were formed out of the poem. 

IInnssttrruuccttiioonnss::  

1. Give a list with selected difficult vocabulary words in the poem, 
including diverged, yellow wood, sigh, and took the one less traveled 
by. 

2. Ask students to look up the definitions in authoritative 
dictionaries, note the definitions and compose new sentences that can 
show the correct usage. 

3. Discuss the connotative meaning of these words in the context 
of the poem, i.e., explore how the word sigh can be used to add to the 
affective sounds of the poem. 

22..  FFiinnddiinngg  LLiitteerraarryy  DDeevviicceess  

PPuurrppoossee::  To identify and interpret the literary elements used in 
the poem. 

IInnssttrruuccttiioonnss::  

1. Ask students to find such examples of literary devices in the 
poem: 

 MMeettaapphhoorr (e.g., the roads are the pathways in life) 
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 IImmaaggeerryy (e.g., “yellow wood”) 

 SSyymmbboolliissmm (e.g., the two roads symbolize two different life 
paths) 

 RRhhyymmee  sscchheemmee (ABAB) 

2. Having studied them separately, students may be given a pair 
assignment to explain how these devices contribute to the semantic 
richness of the poem. 

3. Finish with an overall discussion of the interaction between 
form and meaning. 

33..  AAnnaallyyzziinngg  TToonnee  aanndd  MMoooodd  

PPuurrppoossee::  To shed light on the emotional geography developed by 
the poem. 

IInnssttrruuccttiioonnss::  

1. Ask students quickly to explain the tone (the attitude of the 
speaker) and the mood (the feeling evoked with the reader) of the 
poem. 

2. Make the students underline or highlight the lines that play a 
key role in setting the tone and mood: e.g.: 

  TToonnee:: thoughtful, sorrowful, meditative. 

 MMoooodd:: Pensive, melancholic. 

3. Demonstrate the ways that the diction and imagery of the 
speaker support the emotional tone through facilitating a classroom 
discussion. 

44..  CCoommppaarriinngg  CChhooiicceess  

PPuurrppoossee::  To discuss the thematic heart of the poem, which is 
choice and its connection to the personal experience of the students. 
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IInnssttrruuccttiioonnss::  

1. Ask students to discuss the importance of the decision of the 
speaker. What is the meaning behind the two roads? What is the 
reason why the speaker chooses one? 

2. Immediate self-reflection of own life decisions; request the 
students to write a brief paragraph describing a challenging decision 
they made. 

3. Encourage the exchange of such reflections in small groups or 
the entire group. 

55..  DDiirreeccttiinngg  DDiirreeccttiioonn  aanndd  PPrreeddiiccttiioonn  ooff  aann  EEnnddiinngg  

PPuurrppoossee::  To acquire skills of inferential reasoning and prediction. 

IInnssttrruuccttiioonnss::  

1. Having read the first three stanzas, ask students to predict the 
consequences of the choice that the speaker makes. What will the 
speaker think back upon? 

2. After the poem has been read, have a discussion on how the 
ending compares or differs with what they had envisioned. Look at the 
appearance of regrets, and evaluate the attitude of the speaker to the 
un-taaken road. 

66..  DDiissccoovveerriinngg  tthhee  SSttrruuccttuurree  ooff  tthhee  PPooeemm  

PPuurrppoossee::  To examine the structural pieces upon which the 
interpretive framework of the poem is built. 

IInnssttrruuccttiioonnss::  

1. Ask the students to examine the structure of the poem: stanzas, 
rhyme pattern, line and any formal nuances. 

2. Talk about how these measures reflect on the mental processes 
and the decision-making process of the speaker. 

77..  RRoollee  PPllaayy::  FFuuttuurree  SSeellff  ooff  tthhee  SSppeeaakkeerr  
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77..  RRoollee  PPllaayy::  FFuuttuurree  SSeellff  ooff  tthhee  SSppeeaakkeerr  
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PPuurrppoossee::  To develop understanding of empathetic interaction by 
role-play.  

IInnssttrruuccttiioonnss::  

1. Ask the students to take the role of the speaker several years 
after the triggering event and think about their previous choice and 
how it has affected them. 

2. Divide into pairs where each pair will be asked to interview 
each other asking questions like: 

 1. Do you feel that you did the best decision? 

 2. What do you now think of the road that was not taken? 

 3. In case you were given a different choice, would you make a 
different decision? 

88..  WWrriittiinngg  aa  CCoonnttiinnuuaattiioonn  

GGooaall::  To get the students involved into creative composing. 

IInnssttrruuccttiioonnss::  

1. Ask the learners to write a follow-up to the poem and imagine 
the speaker returning to the crossroads in several years. 

2. Make them ask questions regarding the present vision of the 
speaker: What thoughts arise in him? What could have been the path 
that the antecedent choice would have taken? The learners can discuss 
their stories in small and cooperative groups. 

99..  TThhee  RRooaadd  NNoott  TTaakkeenn::  bbaaaass  aanndd  bbaaaass  

PPuurrppoossee::  To dig deeper into the symbolic structure of the poem. 

IInnssttrruuccttiioonnss::  

1. Discuss using the symbolic meaning of the two roads. What do 
these paths signify? Early it is suggested that prompt learners think 
about personal, cultural, or historical symbols that also represent the 
choices in life. 
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2. Give students the task of describing the symbolic road they 
would like to create themselves - a crossroads, a turning point, which 
has changed their path in life. 

1100..  DDiissccuussssiioonn::  TThhee  EEffffeecctt  ooff  DDeecciissiioonnss..  

PPuurrppoossee::  To initiate a discussion that is thought-provoking on the 
theme of choice in the poem. 

IInnssttrruuccttiioonnss::  

1. Arrange a classroom conversation, which is based on the idea 
of life choices. 

 What is the shape of our future according to our choices? 
 Does the poem suggest one superiority of a choice over 

another? 
 Do you consider the regret of the speaker justified? 

2. Encourage students to express their views and share their 
personal stories when it comes to tough choices. 

1111..  DDeevveellooppiinngg  aa  GGrraapphhiiccaall  RReepprreesseennttaattiioonn  

PPuurrppoossee::  To create an emotive appeal to the poem by the use of 
visual art. 

IInnssttrruuccttiioonnss::  

1. Ask the students to prepare a graphic representation of the 
poem, either regarding the two forks or using the abstract graphic, 
which summarizes the theme of choice. 

2. Then, ask the participants to tell how their works are a 
reflection of the major themes in the poem. 

 

1122..  LLaanngguuaaggee  FFooccuuss::  SSppeeccuullaattiivvee  MMooddaall  VVeerrbbss  

PPuurrppoossee::  To practice the ability of students to master modal verbs 
in speculative situations. 

IInnssttrruuccttiioonnss::  

1. Focus on the modal verbs that are used in the poem and advise 
the learners to build sentences regarding the possible future. 
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 An example: “I could have chosen another route, or I could have 
had a different fate. 

Arouse the imagination of other possibilities had the speaker 
followed the other route. 

1133..  PPooeemm  AAnnaallyyssiiss  tthhrroouugghh  MMuussiicc  

PPuurrppoossee::  To make the students interested in the musicality and 
rhythm of the poem.  

IInnssttrruuccttiioonnss::  

1. Preferably, recite the poem aloud with a reflective, calm 
instrumental music accompanying the recitation. 

2. Ask students to pay close attention and consider the ways the 
music has helped them understand. Talk about the way the sonic 
background enhances the reflective and regretful mood of the poem. 

1144..  PPaarraapphhrraassiinngg  tthhee  PPooeemm  

PPuurrppoossee::  To develop the skill of paraphrasing and summarization. 

IInnssttrruuccttiioonnss::  

1. Ask the students to rephrase the whole poem using their own 
language making it simple to understand and keep the meaning intact. 

2. Then, ask pairs to contrast their paraphrases and argue about 
differences in their interpretation and word usage. 

1155..  DDrraaffttiinngg  aa  LLeetttteerr  ttoo  tthhee  SSppeeaakkeerr  

PPuurrppoossee::  To merge subjectivity with literacy. 

IInnssttrruuccttiioonnss::  

1. Replace the writing of a poem with writing a letter to the 
speaker of the poem, providing advice on what to do with regrets and 
choice. What are your recommendations to them? 

2. Give learners an opportunity to share their letters with small 
groups or share them with the classroom.  
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66..33..  TThhee  RRaavveenn  bbyy  EEddggaarr  AAllllaann  PPOOEE  --GGrriieeff,,  OObbsseessssiioonn,,  
aanndd  SSyymmbboolliicc  

  
TThhee  RRaavveenn  BByy  EEddggaarr  AAllllaann  PPooee  

  
Once upon a midnight dreary, while I pondered, weak and eary, 

Over many a quaint and curious volume of forgotten lore— 
    While I nodded, nearly napping, suddenly there came a tapping, 
As of some one gently rapping, rapping at my chamber door. 
“’Tis some visitor,” I muttered, “tapping at my chamber door— 
            Only this and nothing more.” 
 
    Ah, distinctly I remember it was in the bleak December; 
And each separate dying ember wrought its ghost upon the floor. 
    Eagerly I wished the morrow;—vainly I had sought to borrow 
    From my books surcease of sorrow—sorrow for the lost 

Lenore— 
For the rare and radiant maiden whom the angels name Lenore— 
            Nameless here for evermore. 
 
    And the silken, sad, uncertain rustling of each purple curtain 
Thrilled me—filled me with fantastic terrors never felt before; 
    So that now, to still the beating of my heart, I stood repeating 
    “’Tis some visitor entreating entrance at my chamber door— 
Some late visitor entreating entrance at my chamber door;— 
            This it is and nothing more.” 
 
    Presently my soul grew stronger; hesitating then no longer, 
“Sir,” said I, “or Madam, truly your forgiveness I implore; 
    But the fact is I was napping, and so gently you came rapping, 
    And so faintly you came tapping, tapping at my chamber door, 
That I scarce was sure I heard you”—here I opened wide the 

door;— 
            Darkness there and nothing more. 

 
Deep into that darkness peering, long I stood there wondering, fearing, 
Doubting, dreaming dreams no mortal ever dared to dream before; 
But the silence was unbroken, and the stillness gave no token, 
And the only word there spoken was the whispered word, “Lenore?” 
This I whispered, and an echo murmured back the word, “Lenore!”— 

            Merely this and nothing more. 
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Back into the chamber turning, all my soul within me burning, 
Soon again I heard a tapping somewhat louder than before. 
    “Surely,” said I, “surely that is something at my window lattice; 
      Let me see, then, what thereat is, and this mystery explore— 
Let my heart be still a moment and this mystery explore;— 
            ’Tis the wind and nothing more!” 
 
  Open here I flung the shutter, when, with many a flirt and flutter, 
In there stepped a stately Raven of the saintly days of yore; 

Not the least obeisance made he; not a minute stopped or stayed he; 
But, with mien of lord or lady, perched above my chamber door— 
Perched upon a bust of Pallas just above my chamber door— 
            Perched, and sat, and nothing more. 
 
Then this ebony bird beguiling my sad fancy into smiling, 
By the grave and stern decorum of the countenance it wore, 
“Though thy crest be shorn and shaven, thou,” I said, “art sure no 

craven, 
Ghastly grim and ancient Raven wandering from the Nightly shore— 

Tell me what thy lordly name is on the Night’s Plutonian shore!” 
            Quoth the Raven “Nevermore.” 
 
   Much I marvelled this ungainly fowl to hear discourse so plainly, 
Though its answer little meaning—little relevancy bore; 
    For we cannot help agreeing that no living human being 
   Ever yet was blessed with seeing bird above his chamber door— 
Bird or beast upon the sculptured bust above his chamber door, 
            With such name as “Nevermore.” 
 
    But the Raven, sitting lonely on the placid bust, spoke only 
That one word, as if his soul in that one word he did outpour. 

Nothing farther then he uttered—not a feather then he fluttered— 
Till I scarcely more than muttered “Other friends have flown before— 

On the morrow he will leave me, as my Hopes have flown before.” 
            Then the bird said “Nevermore.” 
 
    Startled at the stillness broken by reply so aptly spoken, 
“Doubtless,” said I, “what it utters is its only stock and store 
    Caught from some unhappy master whom unmerciful Disaster 
Followed fast and followed faster till his songs one burden bore— 
Till the dirges of his Hope that melancholy burden bore 
            Of ‘Never—nevermore’.” 
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    But the Raven still beguiling all my fancy into smiling, 
Straight I wheeled a cushioned seat in front of bird, and bust and door; 

    Then, upon the velvet sinking, I betook myself to linking 
    Fancy unto fancy, thinking what this ominous bird of yore— 
What this grim, ungainly, ghastly, gaunt, and ominous bird of yore 
            Meant in croaking “Nevermore.” 
 
    This I sat engaged in guessing, but no syllable expressing 
To the fowl whose fiery eyes now burned into my bosom’s core; 
    This and more I sat divining, with my head at ease reclining 
    On the cushion’s velvet lining that the lamp-light gloated o’er, 
But whose velvet-violet lining with the lamp-light gloating o’er, 
            She shall press, ah, nevermore! 
 

Then, methought, the air grew denser, perfumed from an unseen 
censer 

Swung by Seraphim whose foot-falls tinkled on the tufted floor. 
“Wretch,” I cried, “thy God hath lent thee—by these angels he hath sent 
thee 

 Respite—respite and nepenthe from thy memories of Lenore; 
Quaff, oh quaff this kind nepenthe and forget this lost Lenore!” 
            Quoth the Raven “Nevermore.” 
 
    “Prophet!” said I, “thing of evil!—prophet still, if bird or devil!— 

Whether Tempter sent, or whether tempest tossed thee here ashore, 
    Desolate yet all undaunted, on this desert land enchanted— 
    On this home by Horror haunted—tell me truly, I implore— 
Is there—is there balm in Gilead?—tell me—tell me, I implore!” 
            Quoth the Raven “Nevermore.” 
 
    “Prophet!” said I, “thing of evil!—prophet still, if bird or devil! 

By that Heaven that bends above us—by that God we both adore— 
    Tell this soul with sorrow laden if, within the distant Aidenn, 
    It shall clasp a sainted maiden whom the angels name Lenore— 
Clasp a rare and radiant maiden whom the angels name Lenore.” 
            Quoth the Raven “Nevermore.” 
 

 “Be that word our sign of parting, bird or fiend!” I shrieked, 
upstarting— 

“Get thee back into the tempest and the Night’s Plutonian shore! 
    Leave no black plume as a token of that lie thy soul hath spoken! 
    Leave my loneliness unbroken!—quit the bust above my door! 

Take thy beak from out my heart, and take thy form from off my door!” 
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            Quoth the Raven “Nevermore.” 
 
    And the Raven, never flitting, still is sitting, still is sitting 
On the pallid bust of Pallas just above my chamber door; 
    And his eyes have all the seeming of a demon’s that is dreaming, 

And the lamp-light o’er him streaming throws his shadow on the floor; 
And my soul from out that shadow that lies floating on the floor 
            Shall be lifted—nevermore! 

This unit is based on the exploration of affective intensity and 
psychological milieus using symbolic diction and repetitive structure: 
the core subject of this unit is The Raven. The Raven by Edgar Allan 
Poe, a work initially printed in 1845, has survived to be one of the most 
poetically haunting and psychologically deepest additions to the 
American literature. Although often praised on musicality and Gothic 
atmosphere, the literary strength of the poem lies in exploring the 
theme of grief, the obsessive memory, and the human psyche, 
experiencing the emotional stress. Instead of lessening mourning to 
nipple-wetting, Poe builds a story around the speaker getting sucked 
into a mental labyrinth of desire, denial and despair. This text provides 
a rich area of study of emotional complexity, symbolic communication, 
and how people make meaning out of a trauma or loss in ELT contexts, 
especially in multicultural or post-conflict learning environments. Its 
bright imagery and the intensity of the rhythm also contribute to the 
fact that the poem The Raven is a priceless source of the study of the 
prosody and tone as well as the expressive language. 
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LLiitteerraarryy  BBaacckkggrroouunndd  aanndd  HHiissttoorryy  ooff  TThhee  RRaavveenn  

The Raven by Edgar Allan Poe is an outstanding analysis of 
sorrow, madness, and the paranormal world. Poe uses the careful use 
of symbolism, repetition, hearing tool, and the distinct Gothic appeal 
to create a spooky and emotionally-charged story that illustrates the 
disastrous consequences of loss within the human soul. The formal 
organism and tonal variation in the poem helps to strengthen the 
unavoidable course of grieving, and the raven is a kind of morbid 
symbol of the impossibility of the narrator to find its relief. 

This is a broad structure of analytical approach that prepares the 
students to deal with the affective and the intellectual levels of the text, 
therefore enhancing their comprehension of Gothic literature and its 
exploration of human frailty in the post-bereavement dimension.  

11..  SSyymmbboolliissmm  EExxpplloorraattiioonn  

 OObbjjeeccttiivvee: Help students understand the symbolic meaning of 
the raven, and other key symbols in the poem. 

 EExxeerrcciissee::    

1. Divide the class into small groups. Assign each group a 
symbol from the poem (the raven, the chamber, the midnight, the bust 
of Pallas, etc.). 

2. Have each group discuss and identify the symbolic meaning 
of their assigned object in the context of the poem. 

3. After the discussion, each group will present their findings, 
linking the symbol to the themes of grief, madness, and the 
supernatural. 

4. Follow-up Question: How do these symbols work together 
to build the poem's Gothic atmosphere? 

22--  CChhaarraacctteerr  AAnnaallyyssiiss  ooff  tthhee  NNaarrrraattoorr  

 OObbjjeeccttiivvee:: Deepen understanding of the psychological state of 
the narrator. 

 EExxeerrcciissee::    

1. Ask students to write a short character sketch of the narrator 
of "The Raven." 
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2. Students should address the following questions in their 
sketches:  

 How does the narrator feel at the start of the poem? How does 
his emotional state evolve? 

 How does the narrator's interaction with the raven reflect his 
psychological descent into madness? 

 What is the significance of his changing perceptions of the 
raven as the poem progresses? 

  3.After the writing task, engage in a class discussion about the 
evolution of the narrator's state of mind and how it mirrors his grief 
and hopelessness. 

33.. RRhheettoorriiccaall  DDeevviicceess  aanndd  TThheeiirr  EEffffeeccttss  

 OObbjjeeccttiivvee: Examine the impact of rhetorical devices such as 
repetition, rhetorical questions, and alliteration on the reader. 

 EExxeerrcciissee::    

1. Have students pick out at least five examples of 
rhetorical devices in the poem (e.g., repetition of the word 
"Nevermore," the use of rhetorical questions like "Is there balm in 
Gilead?"). 

     2. For each device, students should:  

 Explain what the device is and where it occurs in the poem. 
 Discuss how it contributes to the overall meaning and tone of 

the poem. 

     3. After the analysis, students will work in pairs to perform a 
dramatic reading of the poem, emphasizing the rhetorical devices, 
especially the repetition of "Nevermore," to show how sound and 
structure contribute to the emotional intensity. 

    44..  TThheemmee  MMaappppiinngg  

 OObbjjeeccttiivvee:: Identify and connect the poem's themes (grief, 
madness, loss) with specific lines or stanzas. 
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EExxeerrcciissee::    

1. Provide students with a theme map that contains the main 
themes of the poem (Grief, Loss, Madness, Supernatural). 

2. Ask students to go through the poem and quote specific lines 
or stanzas that illustrate each theme. 

3. For each quote, students should write a short explanation of 
how it relates to the theme and the narrator's emotions. 

4. In pairs, students will discuss the connections between themes 
and how they affect the mood of the poem. 

55..  WWrriittiinngg  EExxeerrcciissee::  AA  CCoonnvveerrssaattiioonn  wwiitthh  TThhee  RRaavveenn  

 OObbjjeeccttiivvee:: Encourage creative writing while deepening the 
understanding of the narrator's character and the poem's themes. 

 EExxeerrcciissee::    

1. Ask students to write a dialogue between the narrator and the 
raven, imagining a continuation of their conversation after the poem 
ends. 

2. The exercise should explore the narrator's emotions and 
thoughts after he has fully descended into madness. How does he 
interpret the raven's silence or its final responses? 

3. Afterward, students can share their dialogues with the class, 
explaining how they chose to depict the narrator's emotional state in 
their writing. 

66..  EExxpplloorriinngg  GGootthhiicc  EElleemmeennttss  

 OObbjjeeccttiivvee: Investigate how "The Raven" exemplifies Gothic 
literature. 

    EExxeerrcciissee:  

1. Ask students to define the characteristics of Gothic literature 
(e.g., supernatural elements, an atmosphere of mystery and dread, 
psychological torment, dark settings) 

2. In groups, students will discuss how specific elements of the 
poem fit into the Gothic tradition (e.g., the haunted chamber, the 
talking raven, the melancholic mood, the supernatural atmosphere). 
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 OObbjjeeccttiivvee: Investigate how "The Raven" exemplifies Gothic 
literature. 

    EExxeerrcciissee:  

1. Ask students to define the characteristics of Gothic literature 
(e.g., supernatural elements, an atmosphere of mystery and dread, 
psychological torment, dark settings) 

2. In groups, students will discuss how specific elements of the 
poem fit into the Gothic tradition (e.g., the haunted chamber, the 
talking raven, the melancholic mood, the supernatural atmosphere). 
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3. Have each group create a visual Gothic setting inspired by "The 
Raven," using images or drawings to represent key symbols, settings, 
and characters in the poem. 

4. Students will present their Gothic representations and explain 
the connection between the setting and the narrator's emotional 
turmoil. 

77..  PPooeettiicc  FFoorrmmss  aanndd  SSttrruuccttuurree  AAnnaallyyssiiss  
  OObbjjeeccttiivvee::  Examine how the poem's structure contributes to its 

meaning and emotional impact. 
  EExxeerrcciissee::    
1. Have students read the poem again and identify its form 

(narrative poem, trochaic octameter, internal rhyme). 
2. Discuss the importance of the structure:  
 How does the repetitive structure emphasize the narrator's 

obsession with his grief? 
 How does the rhythm of the poem mirror the narrator's mental 

state? 
3. In pairs, students should write a brief comparison of "The 

Raven" and another poem they have studied (e.g., a free verse poem), 
analyzing how the form affects the mood and meaning. 

88..  CCrreeaattiinngg  aa  VViissuuaall  RReepprreesseennttaattiioonn  ooff  ""NNeevveerrmmoorree""  
  OObbjjeeccttiivvee::  Help students visualize and deepen their emotional 

engagement with the poem's symbols.  
  EExxeerrcciissee::    
1. Have students focus on the word "Nevermore" and its 

symbolic significance in the poem. 
2. Ask them to create a visual representation of "Nevermore" 

(e.g., a drawing, collage, digital art) that reflects the despair, finality, 
and weight that the word carries for the narrator. 

3. After completing the visual task, students can share their work 
with the class and discuss how the artwork reflects their 
understanding of the poem's themes. 

99..  GGrroouupp  DDiissccuussssiioonn::  FFaattee  vvss..  FFrreeee  WWiillll  
  OObbjjeeccttiivvee::  Explore the philosophical questions raised in the 

poem.  
  EExxeerrcciissee::    
1. Lead a group discussion about the role of fate and free will in 

the poem. Does the narrator have control over his emotions and 
thoughts, or is he at the mercy of an external force (the raven, death, 
grief)? 
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2. Divide the class into two groups: one will argue that the 
narrator's actions are influenced by fate, while the other will argue 
that the narrator's responses are shaped by free will. 

3. After the debate, ask students to reflect on how this discussion 
changes or deepens their understanding of the poem's ending. 

 
These classroom exercises are designed to engage students with 

both the emotional depth and literary complexity of "The Raven." The 
activities encourage students to connect the poem's themes to their 
own experiences while enhancing their critical thinking, literary 
analysis, and language skills. You can adapt these exercises depending 
on the proficiency level of your students, making the tasks either more 
straightforward or more complex. 
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EELLTT  CCllaassssrroooomm  EExxeerrcciisseess  DDeessiiggnneedd  AArroouunndd  ""TThhee  RRaavveenn""  bbyy  EEddggaarr  
EElllleenn  PPooee  

These activities are carefully planned to develop critical thinking, 
develop linguistic competence, and encourage personal introspection, 
which proactively engage the students in the subtle meanings of the 
poem. They suit learners of the intermediate (B1) to upper-
intermediate (B2) levels, though can be modified to accommodate 
advanced (C1) students who would want a more challenging 
analytical task.  

11..  VVooccaabbuullaarryy  DDeevveellooppmmeenntt::  WWoorrdd  MMaapp  ffoorr  KKeeyy  WWoorrddss  

  OObbjjeeccttiivvee::  Help students build a stronger vocabulary by 
analyzing key words in the poem. 

  EExxeerrcciissee::    

1. Select 5-10 key words or phrases from the poem (e.g., raven, 
sorrow, lore, bleak, Pallas, tempest, Night's Plutonian shore). 

2. Have students create word maps for each term, including:  

 The word's definition. 
 Synonyms and antonyms. 
 A sentence using the word (either from the poem or a new 

one). 
 A visual representation (optional). 

3. After completing the word maps, students will share their 
findings in pairs or small groups..  

  FFoollllooww--uupp::  Ask students to write a short paragraph 
summarizing the poem using at least five of the key words. 

22..    RReeaaddiinngg  CCoommpprreehheennssiioonn::  TTrruuee  oorr  FFaallssee  SSttaatteemmeennttss  

  OObbjjeeccttiivvee::  Test students' understanding of the poem's key 
details and themes. 
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EExxeerrcciissee::    

1. Prepare a list of true or false statements based on the content 
of the poem (e.g., "The narrator is happy when the raven arrives," "The 
narrator believes the raven is a messenger from the underworld," "The 
raven says 'Nevermore' only once in the poem."). 

2. Have students read the poem or listen to an audio recording. 
3. After reading, students will work in pairs or groups to discuss 

whether each statement is true or false and provide reasons based on 
the text. 

  FFoollllooww--uupp::  Discuss the answers as a class, and encourage 
students to quote specific lines to support their responses. 

33..  PPrroonnuunncciiaattiioonn  PPrraaccttiiccee::  EEmmpphhaassiizziinngg  RRhhyytthhmmiicc  PPaatttteerrnnss  

  OObbjjeeccttiivvee::  Focus on the rhythm and pronunciation of key 
words to help students with intonation and fluency.  

  EExxeerrcciissee::    

1. Select a few stanzas of the poem (preferably with noticeable 
repetition and rhythm, such as the first stanza or the refrain 
"Nevermore"). 

2. Read the lines aloud for the class, emphasizing the trochaic 
octameter (the rhythm of the poem). 

3. Have students repeat the lines, focusing on stress patterns, 
intonation, and pauses in between phrases. 

4. Pair students and have them perform a dramatic reading of the 
poem, highlighting the rhythm and sound effects. 

  FFoollllooww--uupp::  Ask students to reflect on how the rhythm and 
sound contribute to the emotional tone of the poem.  

44..  DDiissccuussssiioonn  aanndd  SSppeeaakkiinngg::  IInntteerrpprreettiinngg  tthhee  RRaavveenn''ss  SSyymmbboolliissmm  

  OObbjjeeccttiivvee::  Encourage critical thinking and verbal expression of 
ideas. 

  EExxeerrcciissee::    

1. Ask students to discuss in pairs or small groups the symbolic 
meaning of the raven in the poem. Suggested guiding questions:  
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 What does the raven represent in the context of the narrator's 
emotions? 

 Why does the raven keep repeating "Nevermore"? 
 How do you interpret the final meaning of the poem? 

2. After the discussion, have students present their ideas to the 
class. 

FFoollllooww--uupp::  Have students write a short paragraph explaining the 
symbolism of the raven, using evidence from the poem to support their 
interpretation..  

55..LLiisstteenniinngg  PPrraaccttiiccee::  AAuuddiioo  RReeccoorrddiinngg  wwiitthh  GGaapp  FFiillll  

  OObbjjeeccttiivvee::  Improve listening comprehension through a gap-fill 
exercise.  

  EExxeerrcciissee::    

1. Play an audio recording of "The Raven" or read it aloud to the 
class. 

2. Provide students with a transcript of the poem, but with some 
key words or phrases missing. 

3. Students will listen carefully and fill in the blanks with the 
correct words. 

4. After completing the gap fill,,  ask students to compare answers 
in pairs, then go over the answers as a class. 

  FFoollllooww--uupp::  Discuss the meaning of any challenging words or 
phrases, and how they contribute to the poem's mood or tone. 

66..WWrriittiinngg  EExxeerrcciissee::  WWrriittiinngg  aa  LLeetttteerr  ttoo  tthhee  RRaavveenn  

  OObbjjeeccttiivvee::  Encourage creative writing based on the poem's 
themes..  

  EExxeerrcciissee::    

1. Ask students to imagine that they are the narrator of "The 
Raven," and they have just encountered the raven in their own room. 

2. Students will write a letter to the raven, asking it questions or 
expressing their feelings about the encounter (e.g., "Why do you keep 
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saying 'Nevermore'?" "Are you here to give me answers or just deepen 
my sorrow?"). 

3. After the letter-writing activity, have students exchange their 
letters in pairs and discuss how their writing connects to the poem's 
themes of loss, madness, and hopelessness. 

  FFoollllooww--uupp::  Have a class discussion on what the raven might 
symbolize in real life (e.g., death, fate, grief).  

77..CCrriittiiccaall  TThhiinnkkiinngg::  AAnnaallyyzziinngg  tthhee  NNaarrrraattoorr''ss  MMeennttaall  SSttaattee  

  OObbjjeeccttiivvee::  Explore the psychological dimension of the poem's 
narrator..  

  EExxeerrcciissee::    

1. Divide the class into two groups: one will argue that the 
narrator is mentally unstable, while the other will argue that the 
narrator is perfectly rational in his responses to the raven. 

2. After the debate, have each group present their arguments 
using evidence from the text (e.g., lines or stanzas where the narrator's 
mental state is revealed). 

33.. Ask students to reflect on how the poem  portrays mental 
health and whether the narrator is an unreliable or reliable character.  

  FFoollllooww--uupp::  Have students write a personal reflection on 
whether they agree with the arguments presented, providing reasons 
for their stance. 

88..CCrreeaattiivvee  PPrroojjeecctt::  DDeessiiggnniinngg  aa  MMooddeerrnn  ""RRaavveenn""  

  OObbjjeeccttiivvee::  Encourage students to think creatively and connect 
the poem to modern themes. 

  EExxeerrcciissee::    

1. Ask students to create a modern version of "The Raven" by 
reimagining the poem's setting, the narrator, and the raven. They can:  

 CChhaannggee  tthhee  ttiimmee  ppeerriioodd  (e.g., 21st century) and explain how the 
symbols would change in this context. 

 WWrriittee  aa  nneeww  ssttaannzzaa  that explores a modern emotional 
experience (e.g., a loss through technology, a breakup, etc.).  
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 DDeessiiggnn  aa  vviissuuaall  rreepprreesseennttaattiioonn  of the narrator's environment in 
the modern setting.  

2. Have students present their projects to the class, explaining 
the choices they made and how they updated the themes and symbols 
of the original poem. 

99..  RRoollee  PPllaayy::  TThhee  NNaarrrraattoorr''ss  EEmmoottiioonnaall  JJoouurrnneeyy  

  OObbjjeeccttiivvee::  Encourage empathy and deeper understanding of 
the narrator's psychological journey.  

  EExxeerrcciissee::    

1. In pairs or small groups, assign each group a section of the 
poem (e.g., the first encounter with the raven, the moment when the 
narrator starts to despair, the final breakdown). 

2. Ask the students to role-play the scene, acting out the 
narrator's emotions and his interaction with the raven. 

3. After the role-play, have the class reflect on the emotional 
changes in the narrator during the poem, and how the raven influences 
these shifts. 

FFoollllooww--uupp::  Have each group discuss how acting out the poem 
helped them better understand the narrator's feelings and the poem's 
overall message. 

These ELT classroom exercises are designed to cater to different 
aspects of language learning, such as speaking, listening, writing, 
vocabulary acquisition, and critical thinking, while exploring the rich 
themes and literary techniques in "The Raven." The exercises will also 
help students engage with the poem both on a literary level and 
through language practice..  

The additional activities will help the students to become more 
involved with the work Edgar Allan Poe The Raven and at the same 
time master the skills of lexical learning, strict literary critique, and 
creative innovation. Such activities allow experiencing a wide range of 
skills including lexical development to literary analysis and creative 
writing. The previous part covered English Language Teaching (ELT) 
classroom activities, which consider various aspects of Poe, the Raven, 
and with a broad goal of increasing the interest of students in reading 
it. 
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66..44..  TThhee  TTyyggeerr  bbyy  WWiilllliiaamm  BBllaakkee  --TThhee  EEtthhiiccaall  DDoouubbtt  aanndd  
tthhee  PPoowweerr  ooff  IImmaaggiinnaattiioonn  

 
The Tyger By William Blake 
 
Tyger Tyger, burning bright,  
In the forests of the night;  
What immortal hand or eye,  
Could frame thy fearful symmetry? 
 
In what distant deeps or skies.  
Burnt the fire of thine eyes? 
On what wings dare he aspire? 
What the hand, dare seize the fire? 
 
And what shoulder, & what art, 
Could twist the sinews of thy heart? 
And when thy heart began to beat. 
What dread hand? & what dread feet? 
 
What the hammer? what the chain, 
In what furnace was thy brain? 
What the anvil? what dread grasp. 
Dare its deadly terrors clasp? 
 
When the stars threw down their spears  
And water'd heaven with their tears: 
Did he smile his work to see? 
Did he who made the Lamb make thee? 
 
Tyger Tyger burning bright, 
In the forests of the night: 
What immortal hand or eye, 
Dare frame thy fearful symmetry? 

This part includes a teaching unit based on the work The Tyger, 
which provokes the learners to question epistemic uncertainty, 
juxtaposition, and ontological question using verse. Classroom 
interventions guide the participants in the direction to perceive formal 
architecture, symbolic expression, and rhetoric questioning, along 
with the thoughts about creation, authority, and ethics. In the 
linguistic learning milieus, the module depicts how poetry can create 
interpretive latitude and constructive discourse. 
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Published in (1794), William Blake, The Tyger, takes a place of 
primacy in the English canon. It is an elaborate web of theological and 
existential investigation underneath and unquestionably an outward 
appearance of austerity that questions the nature of creation, the 
conflict between innocence and experience, and the ontological 
coexistence of good and evil. Within ELT settings, especially where the 
students have to balance between the multicultural identity or post-
conflict environment, the poem can be viewed as a strong structure 
through which one can analyze the issues of moral ambiguity, 
resilience, and inner strength. 

LLiitteerraarryy  BBaacckkggrroouunndd  aanndd  HHiissttoorryy  ooff  TThhee  RRaavveenn  

The poem has a dialogical contact with the preceding work of 
Blake, the Lamb, which is the personification of innocence and purity. 
By asking the protagonist the rhetorically loaded question, which is, 
Did he whom make the Lamb make thee? Blake challenges the readers 
to grapple with the synthesis of the innocence and the experience, 
gentleness and ferocity, which is paradoxical. In the ELT world, this 
duality provides a rich ground upon which one can engage in scholarly 
debate about the complexity in moral issues without the need of 
coming out. Students can analyze the characters in stories, 
biographical figures, or archetypes that reflect such contradictory 
qualities in individuals. 

Psychologically, The Tyger has summarised the overwhelming 
emotional impetus of the human psyche anger, passion, ambition, fear 
and the resultant conflict between these urges. These internal tensions 
can reverberate among learners in transition, either by adolescence, 
migration or cultural acculturation. The poem offers an avenue of 
externalisation and critical analysis of emotional intensity in the 
comfortable symbolic context. 

The balanced sonorous effect of tetrameter that is regular and 
often tetrameter in form alters to tinnitus-type by the rhythmic 
structure metered to guarantee that Blake produces the oscillatory 
motion of the tiger rhythm. This rhythmical flow provides ELT 
teaching with a chance to introduce students to patterns of stress, to 
practise expressive recitation and to work with phonological texture 
without higher levels of lexical control. Monotonous rhymes 
contribute to the understanding and reduce apprehension, thus 
making the poem easy to understand even to the average learners.    
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TThhee  TTyyggeerr  LLiitteerraarryy  AAnnaallyyssiiss  WWiillll  BBllaakkee  LLiitteerraattuurree::  OOvveerrvviieeww  ooff  tthhee  
PPooeemm  

The Tyger is one of the most renowned works of Blake, the series 
of Songs of Experience (1794). The poem evokes the image of a 
menacing tiger, the speaker of which ponders on the divine origin of 
the animal. The tiger turns out to be the symbol of power and mystery 
of existence, and the ontological character of the creator becomes one 
of the major questions. In its verses, Blake asks these questions of the 
duality of creation in the sense that something so beautifully created 
and at the same time horrible can exist in such a way that it raises 
philosophical and theological issues. 

11..  TThheemmeess  

 CCrreeaattiioonn  aanndd  tthhee  CCrreeaattoorr: The central question of the poem 
revolves around creation and the creator. The speaker repeatedly 
asks, "Did he who made the Lamb make thee?" This rhetorical question 
contrasts the tiger with the lamb, a symbol of innocence and goodness 
in Blake's Songs of Innocence. The question invites readers to consider 
how a benevolent creator could create both a gentle lamb and a 
ferocious tiger, challenging traditional notions of creation and divine 
power. 

 GGoooodd  aanndd  EEvviill::  Blake delves into the idea of the coexistence of 
good and evil in the world. The tiger represents destructive power and 
fear, yet it is also a thing of beauty. Blake asks whether the same 
creator could make both good and evil, raising the question of whether 
creation is inherently flawed or balanced in its duality. 

 TThhee  SSuubblliimmee::  The poem embodies the concept of the sublime--
a mixture of awe and fear in the face of nature's beauty and terror. The 
tiger's "fearful symmetry" inspires both admiration and fear, making 
it a perfect embodiment of the sublime, where beauty and terror exist 
in harmony.  

 IInnnnoocceennccee  vvss..  EExxppeerriieennccee::  Blake contrasts the tiger with the 
lamb, symbolizing the transition from innocence (the lamb) to 
experience (the tiger). The tiger represents the harsh realities of life--
violence, power, and destruction--while the lamb embodies purity and 
innocence. The poem explores how the two opposites exist within 
creation.  
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22..  SSttrruuccttuurree  aanndd  FFoorrmm  

"The Tyger" is composed of six quatrains with a regular rhyme 
scheme of AABB. This structure gives the poem a rhythmic quality that 
is both controlled and hypnotic, mirroring the rhythm of the tiger's 
movement or the process of creation itself. The simplicity of the form 
contrasts with the complexity of the ideas and the intensity of the 
imagery, which helps create a sense of tension between order and 
chaos. 

33..  LLiitteerraarryy  DDeevviicceess  

 RReeppeettiittiioonn::  The verse "Tyger Tyger, burning bright" is 
repeated in the poem, which is used as a literary means emphasizing 
the overwhelming effect of the tiger. This cyclic process enhances the 
shock of the speaker and anticipates the animal as the center of focus 
in the poem and therefore creates a musical rhythm that amplifies the 
hypnotic impact of the poem.  . 

 RRhheettoorriiccaall  QQuueessttiioonnss::  Rhetorical questions in the work are 
used all through and they are aimed at expressing wonder, dread and 
philosophy. Such lines like the one saying Did he who made the Lamb 
make thee? and the one saying What immortal hand or eye, could 
frame thy fearful symmetry? shed more light on the mystery of the 
creation process and point at the contradiction of a creator and a 
creator who created beauty and terror.   

 AAlllliitteerraattiioonn::  Alliteration is widely used by Blake supporting the 
musicality and intensity of the verse. The expressions like burning 
bright and fearful symmetry create some inner rhythmicity that 
increases the feeling of awe and presents the power of a tiger.   

 IImmaaggeerryy::  The poem is full of suggestive and colorful images. 
Such words as burning bright, fearful symmetry, allow evoking vivid 
mental images of the violent but gorgeous look of the tiger. The game 
of fire and forest imagery is also aimed at highlighting the destructive 
power and the enigmatic beauty of the creature.  . 

 SSyymmbboolliissmm::  The tiger as a symbol itself serves as an indication 
of the darker, more destructive side of nature, the power and mystery 
of the creation. Fire (mentioned in the poem) is not only a source of 
energy, but also may be dangerous, whereas the concept of the so-
called fearful symmetry implies the sophisticated and symmetrical 
character of the creature, despite being frightening.   

 CCoonnttrraasstt::  To highlight the duality of creation, Blake compares 
the tiger with the lamb, which is a common symbol in his Songs of 
Innocence. The lamb is innocent, pure and gentle in character but the 
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tiger is experienced, powerful and dangerous. This contrast adds 
further to the investigation of the divine mystery and character of the 
universe.   

44..TToonnee  aanndd  MMoooodd  

The tone of the poem is an awe-inspiring one because the speaker 
admires the greatness and fear of the tiger. The speaker is not sure of 
the intentions of the creator and the nature of the world, which gives 
the discourse an air of mystery. As a result, the atmosphere swings 
between the respect of the power of the tiger and discomfort in the 
face of its deadly charm.   

55..  PPhhiilloossoopphhiiccaall  aanndd  RReelliiggiioouuss  CCoonntteexxtt  

The Tyger by Blake may be understood as a work that essentially 
questions the established Christian ideas of creation and dominion. In 
doubting God who unleashed the lamb and the tiger, Blake explores 
the conflict of a kind and powerful God and the fact of an awful, 
devastating animal. The poem also indicates that God can be beyond 
the institutional doctrine and instead he is a vision of creation that 
involves both good and evil under a combined system.   

66..  CCoonncclluussiioonn  

William Blake in The Tyger explores themes of the creation, 
divinity and the inherent mystery of existence. The use of imagery, 
repetition and rhetorical questions induces reverence and fear of the 
tiger, and at the same time, compels the reader to think about the God-
like artist. The tiger, in the sense Blake invents and endows it with, is 
an expression of the possibly destructive but beautifying powers of 
nature that reflects the complexities and contradictions that constitute 
the human experience. Thus this poem is an iconic masterpiece that 
still makes people think about the complexity of the world. 

KKeeyy  TTaakkeeaawwaayyss::  

--  SSyymmbboolliissmm::  The tiger represents the sinister aspects of creation 
power, terror and beauty. The lamb on the other hand is a symbol of 
innocence and benevolence. 
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--  RRhheettoorriiccaall  QQuueessttiioonnss::  The questions made by the speaker 
prompt the readers to reflect on the nature of creation and the irony 
of life. 

--  TThheemmeess::  The poem explores the issues of creation, good and evil 
duality, contrast of innocence and experience, and sublime. 

--  TToonnee,,  MMoooodd::  There is a shifting between the awe and reverence, 
and the mood is the admiration mixed with the apprehension. 

--  PPhhiilloossoopphhiiccaall  BBaacckkggrroouunndd::  Blake is attacking the traditional 
Christian accounts of creation suggesting a divine vision that is both 
light filled and shadowy. 

This critical reading of The Tyger goes beyond analyzing the 
superficial aspects of the poem; it puts into play the more important 
philosophical and theological questions which Blake raises. The book 
continues to be a meaningful piece of literature and philosophical 
studies as it continues to provoke serious thought and discussion. 

EELLTT  CCllaassssrroooomm  EExxeerrcciisseess  DDeessiiggnneedd  AArroouunndd  ""TThhee  TTyyggeerr""  bbyy  
WWiilllliiaamm  BBllaakkee  

These activities are carefully planned to develop critical thinking, 
develop linguistic competence, and encourage personal introspection, 
which proactively engage the students in the subtle meanings of the 
poem. They suit learners of the intermediate (B1) to upper-
intermediate (B2) levels, though can be modified to accommodate 
advanced (C1) students who would want a more challenging 
analytical task.  

These exercises will help students engage with the poem in a 
variety of ways, deepening their understanding of both the language 
and the themes, while practicing key language skills such as 
vocabulary, grammar, and creative expression. 

Here are some classroom exercises focused on language use, 
inspired by "The Tyger" by William Blake. These exercises aim to 
reinforce vocabulary, syntax, comprehension, and creative expression 
while deepening students' understanding of the poem's themes and 
literary techniques. 

11..  VVooccaabbuullaarryy  EExxeerrcciissee::  UUnnddeerrssttaannddiinngg  tthhee  LLaanngguuaaggee  ooff  tthhee  PPooeemm  
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OObbjjeeccttiivvee: To help students understand and use specific 
vocabulary from "The Tyger". 

IInnssttrruuccttiioonnss: Match the following words from the poem to their 
definitions. Use the context of the poem to help with the definitions. 

WWoorrdd  DDeeffiinniittiioonn  

TTyyggeerr A large, wild, and powerful carnivorous animal, often symbolic in 
literature. 

BBuurrnniinngg A strong visual or metaphorical expression of heat or intense light. 

SSyymmmmeettrryy The quality of being made up of exactly similar parts facing each other. 

FFrraammee To construct or make something, usually with careful design or 
intention. 

IImmmmoorrttaall Not subject to death, lasting forever. 
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ead, or anxiety; alarming. 

HHaammmmeerr A tool used for striking something, often used symbolically for 
creation or destruction. 

AAnnvviill A heavy iron block on which metal is hammered, used here 
symbolically for creation. 

CChhaaiinn A connected series of links, often used symbolically for restriction or 
connection. 

HHeeaarrtt Often used metaphorically to represent the center or core of 
something, here symbolizing creation. 

 

FFoollllooww--uupp  QQuueessttiioonnss: 

1. Which of these words is repeated in the poem, and why is it 
significant? 

2. How does the word "burning" contribute to the imagery of the 
poem? 
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22..  GGrraammmmaarr  EExxeerrcciissee::  UUssiinngg  QQuueessttiioonn  FFoorrmmss  aanndd  IInnvveerrssiioonn  

OObbjjeeccttiivvee::  To practice forming questions, especially with 
inversion, based on the rhetorical questions in the poem. 

IInnssttrruuccttiioonnss::  Look at the questions in the poem and practice 
forming similar questions with inversion. Then, rewrite the following 
statements into questions using inversion.  

PPooeemm  EExxaammpplleess::  

 "Did he who made the Lamb make thee?" 
 "What immortal hand or eye, Could frame thy fearful 

symmetry?" 

TTrraannssffoorrmm  tthhee  ffoolllloowwiinngg  ssttaatteemmeennttss  iinnttoo  qquueessttiioonnss  uussiinngg  
iinnvveerrssiioonn::  

1. The artist is the one who created both the lamb and the tiger.   
2. The tiger is used as a symbol of both the beauty and the horror.   
3. The tiger brings in intense light into the dark backdrop.   
4. The tiger is perfect and seemingly frightening with its 

symmetry.   

33.. LLiitteerraarryy  DDeevviicceess::  IIddeennttiiffyyiinngg  aanndd  AAnnaallyyzziinngg  

OObbjjeeccttiivvee::  Practice: This exercise is aimed at mastering the skills 
of students to recognize and interpret literary devices such as 
alliteration, symbolism, and imagery used in the poem.   

IInnssttrruuccttiioonnss::  Figure out the literary devices in the following lines 
and explain their impact on the poetic writing. 

EExxaammppllee  LLiinneess::  

11.. AAlllliitteerraattiioonn::  ""TTyyggeerr  TTyyggeerr,,  bbuurrnniinngg  bbrriigghhtt""  
EEffffeecctt::  The repetition of the sound [T] helps to emphasize the 

strength and rhythmic flow of the manifestation of the tiger and make 
a corresponding line especially dramatic and violent.  

22.. SSyymmbboolliissmm::  ""WWhhaatt  iimmmmoorrttaall  hhaanndd  oorr  eeyyee,,  CCoouulldd  ffrraammee  tthhyy  
ffeeaarrffuull  ssyymmmmeettrryy??""  
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EEffffeecctt::  The immortal hand, the eye and the fearful symmetry both 
refer to something created by a divine or supernatural being and the 
beauty and terror that the tiger simultaneously holds.   

33.. IImmaaggeerryy::  ""IInn  tthhee  ffoorreessttss  ooff  tthhee  nniigghhtt""  
EEffffeecctt::  the use of the dark and mysterious forest creates a feeling 

of danger and of the unknown and this creates the mood of the poem.   

EExxeerrcciissee:: The students will choose two lines in the poem, find at 
least two literary devices in the lines, and justify how the devices can 
be used to reflect the meaning and tone of the poem as a whole.    

44..  SSeenntteennccee  CCoonnssttrruuccttiioonn::  UUssiinngg  DDeessccrriippttiivvee  LLaanngguuaaggee  

OObbjjeeccttiivvee::  Purpose: To develop the skills in using descriptive 
expression and vivid imagery similar to those used in the poem.   

4. IInnssttrruuccttiioonnss::  Use the words and ideas introduced in the poem 
to create sentences that create vivid images, whether visual or 
emotional, as Blake does in the description of the Tyger.   

1. Write a sentence that describes a dangerous or fearful animal 
in a similar way that Blake describes the tiger.   

2. Write a sentence in which you compare a soft thing (e.g., the 
lamb) to a strong thing (e.g., the tiger).   

3. Use the expression, burning bright, to mean something 
different than the tiger; make it sound as if of appearance.   

55..  CCrreeaattiivvee  WWrriittiinngg::  EExxtteennddiinngg  tthhee  PPooeemm  

OObbjjeeccttiivvee: This exercise promotes creative writing, repeating the 
themes and elements of the structure of the original poem.   

IInnssttrruuccttiioonnss:: Have Blake write a poem where he talks of another, 
very strong, creature. Take a subject or a thing and create a new stanza 
using the same style and tone sound as used in The Tyger and using at 
least one literary device found in the previous exercise.   

EExxaammppllee  ((ffoorr  iinnssppiirraattiioonn))::  

 “And, leopard, leopard, night so fast, blow thy forever flight, 
what hand or eye in endless power should form thy secret eye?   

FFoollllooww--uupp::  



The Poetic Path to Language Learning 

110 

  The students are to demonstrate their stanzas to the classroom 
and have a discussion about whether they share any similarities or 
differences in terms of imagery, tone, and literary devices..      

66..SSyynnoonnyymm  aanndd  AAnnttoonnyymm  EExxeerrcciissee::  UUnnddeerrssttaannddiinngg  PPooeettiicc  
LLaanngguuaaggee  

Objective: To increase the vocabulary of the students and enhance 
their knowledge of how synonyms and antonyms can affect the 
meaning in a poetic setting. 

IInnssttrruuccttiioonnss: Find the synonyms and antonyms for the following 
words from "The Tyger." Then, discuss how changing the word would 
alter the meaning or tone of the poem. 

WWoorrdd  SSyynnoonnyymm  AAnnttoonnyymm  

FFeeaarrffuull 
  

BBuurrnniinngg 
  

IImmmmoorrttaall 
  

SSyymmmmeettrryy 
  

FFrraammee 
  

 

DDiissccuussssiioonn: 

 With the replacement of the word fearful, with the word joyful, 
what do we suppose it would do to the tonal flavor of the poem?   

 What role does the use of the word burning play in achieving 
the creation of urgency and intensity in the poem? 

77..  PPaarraapphhrraassiinngg  EExxeerrcciissee::  RReewwrriittiinngg  tthhee  PPooeemm  

OObbjjeeccttiivvee:: To be able to paraphrase and understand complex 
language.   

IInnssttrruuccttiioonnss:: Choose one of the stanzas of the poem TThhee  TTyyggeerr and 
rewrite it in more modern and easier to understand language, paying 
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attention to the way to maintain the meaning and image of the initial 
version and use more understandable language.   

EExxaammppllee  SSttaannzzaa  ((PPaarraapphhrraasseedd))::  OOrriiggiinnaall::      

 “Tyger Tyger, burning bright,   
 In the forests of the night;   
 What immortal hand or eye,   
 Should frame thy fearful symmetry? “  

PPaarraapphhrraassee::      

 ”Tiger, tiger, shining light,   
 In the darkness of the night;   
 What mighty maker could hew thy horrifying loveliness?  “ 

FFoollllooww‑‑uupp::      

 Present your paraphrased copy to the class and compare the 
differences in the meaning and tone of the simplified copy. Talk of 
what can be lost in translation, and what remains.   

Through such exercises, learners are given a chance to 
manipulate the poem in a multipolar way which not only adds to their 
knowledge of not only the staples of language, linguistic and thematic 
identities, but also enables them to sharpen some of the most valuable 
aspects of the language, i.e., lexical, grammatical and creative 
improvement.   

At that point, I present some other classroom exercises that focus 
on the application of language with regard to the work The Tyger by 
William Blake. The provided activities will help the student to gain 
more knowledge about vocabulary, syntax, comprehension, and 
creative production, which will contribute to the simultaneous 
deepening of knowledge about the thematic and rhetorical 
constructions, which are incorporated in the poem.   

88..  AAnnaallyyzziinngg  aanndd  CCrreeaattiinngg  MMeettaapphhoorrss  

OObbjjeeccttiivvee:: This is an exercise to identify and compose metaphors, 
which is an important technique of literature used in The Tyger.   
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IInnssttrruuccttiioonnss::  Blake applies the metaphor of the Tyger in the poem 
to express something that is powerful, mysterious and dangerous. 
Later on in the lines, Blake asks the question of the immortal hand or 
eye that created the tiger and he uses metaphor to imply that the 
maker is something that is beyond human understanding.   

TTaasskk::      

1. Find a metaphor in the poem (e.g. fearful symmetry). What is 
it, what is its impact on the meaning of the poem?   

2. Write your metaphors on the talisman of The Tyger. It can be 
illustrated by the following example: describing another strong object 
or phenomenon (e.g., a volcano, a storm, or a city). Write an analogy 
to explain it and justify it.   

EExxaammppllee::      

  ”The horizon was torn with the claws of the roaring lion in 
the sky.” 

9. Analyzing Rhyme Scheme and Sound Devices 

OObbjjeeccttiivvee:: To focus a systematic examination of rhyme, 
alliteration, and phonetic rhythm to clarify the role of sound usage by 
William Blake to create an overall mood and semantic echo of the 
poem.   

IInnssttrruuccttiioonnss:: The poem has a regular AABB rhyme scheme in 
every stanza and incorporates sound-based devices like alliteration, 
assonance, and consonance to create intensity of rhythm.   

1. RRhhyymmee  SScchheemmee: Find out the rhyme pattern of the first stanza 
of The Tyger. Mark the rhyming words, and explain how the scheme 
has contributed to the rhythm of the poem.   

EExxaammppllee  ((FFiirrsstt  SSttaannzzaa))::      
“Tyger Tyger” (A)   
“burning bright” (B)   
“In the forests of the night” (B)   
“What immortal hand or eye” (A)   
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2. SSoouunndd  DDeevviicceess:: A stanza is chosen and examples of alliteration, 
assonance or consonance are identified. As an example, consider 
repetition of consonant or vowel sounds in the lexicon. Discuss why 
these phonic repetitions enhance the texture of the poem.   

EExxaammpplleess: In the first line, “Tyger Tyger, burning bright, the first 
/t/ sound is repeated and therefore that is an example of alliteration 
which creates rhythmic and almost a chaining effect.   

1100..  UUssiinngg  PPeerrssoonniiffiiccaattiioonn  

OObbjjeeccttiivvee: To develop a sense about personification as exhibited 
in The Tyger.   

IInnssttrruuccttiioonnss::  Blake uses personification to give to the tiger the 
qualities that are normally attributed to human beings or gods. An 
example of this is the anthropomorphic depiction of the so-called 
immortal hand or eye to influence the symmetry of the tiger, 
highlighting its supernatural power.   

1. Find a piece of personification in the poem. What are the 
human traits that are enforced to the tiger or the tiger creator?   

2. Write a sentence with personification to describe some object, 
animal, or natural phenomenon. Talk about the perception changing 
with attribution of human qualities.   

EExxaammppllee::  

 “The wind was rustling through the trees and it was giving the 
forest a notice about the impending storm.”   

1111..  SSyynnttaaxx  aanndd  SSeenntteennccee  SSttrruuccttuurree::  RReewwrriittiinngg  ffoorr  EEmmpphhaassiiss  

OObbjjeeccttiivvee::  To analyze the syntactic decisions Blake makes about 
the poem which add to its tonal and semantic effects.   

IInnssttrruuccttiioonnss:: There are several examples in the poem of the Tyger 
when sentence constructions are structured differently to create a 
better rhythm and stress. The use of repetition in the first line through 
the use of “Tyger Tyger” is used as a tool that adds urgency and 
attention.   
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1. Take a line in the poem and outline the way through which 
Blake creates a sentence. Talk about the ensuing impact to the reader.   

2. Reconstruct the line, changing the order of words or even the 
syntactic structure of the line to focus on something new. Compare the 
ensuing changes of meaning or emphasis.   

EExxaammppllee::      

 Original: “Tyger Tyger, burning bright.”   
 Rewritten: “Brightly burning, Tyger Tyger”.   

1122..  SSyynnoonnyymm  EExxeerrcciissee::  EExxpplloorriinngg  tthhee  LLaanngguuaaggee  ooff  tthhee  PPooeemm.   

OObbjjeeccttiivvee:: To examine the effect of lexical selection on meaning 
and tone.   

IInnssttrruuccttiioonnss:: The Tyger is written with specific and vivid words 
that help to cause awe and dread. In this exercise, experiment with the 
changes in the interpretive tenor of the poem through the replacement 
of synonyms.   

1. Choose one word in the poem (e.g., burning, fearful, 
symmetry) and come up with synonyms and substitute it in the 
original line of the context. Test the effects of the substitution on tonal 
perception.   

EExxaammppllee::      

OOrriiggiinnaall:: “Tyger Tyger, burning bright.”   

SSyynnoonnyymm  EExxeerrcciissee:  “glowing bright” (calmer, less intense). 

“Tyger Tyger, blazing bright (suggests the intensity and 
passionate dynamism).” 

2. Talk about the effects of the different synonyms on the 
perception of the reader about the tiger and its symbolic meanings. 

1133..  WWrriittiinngg  aann  AArrgguummeennttaattiivvee  RReessppoonnssee  

OObbjjeeccttiivvee:: The purpose is to think critically by creating an 
argument on the main theme of the poem.   
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IInnssttrruuccttiioonnss:: The paradox of creating the gentlest lamb and the 
fiercest tiger, how can one and the same creator create the two 
opposite creatures? That is one of the most important interrogatives, 
which Blake explores in The Tyger.   

1. Write a short argument essay (150-200 words) to answer the 
question: Do you consider that creation is both beautiful and terrifying 
in the sense that Blake suggests in The Tyger? Why or why not?”   

2. Refer to the poem and use logical arguments to support your 
argument. Personal reflections or lived experiences which help to 
explain the balance between beauty and terror in life may also be 
introduced.   

1144..  IImmaaggeerryy  EExxpplloorraattiioonn::  CCrreeaattiinngg  YYoouurr  OOwwnn  IImmaaggeerryy  

OObbjjeeccttiivvee:: To rehearse the application of rich imagery when 
writing.   

IInnssttrruuccttiioonnss:: Blake uses descriptive language in the poem The 
Tyger and it is very violent and vivid imagery that bears the physical 
and symbolic presence of the tiger with the aid of phrases like burning 
bright and fearful symmetry.   

1. Take any natural phenomenon or animal (e.g. a storm, a 
volcano, an eagle, etc.) and write two-three sentences about it, using 
sensory descriptions (visual, auditory, tactile, etc.).   

2. Determine the manner in which the imagery used highlights 
the power of phenomenon or its dreadful aspect.   

EExxaammppllee::     

 “The storm whined through the clouds and its black clouds 
devoured the stars. The wind blew like a wounded beast, the smell of 
rain in it.”   

1155..  RRhheettoorriiccaall  QQuueessttiioonnss  aanndd  PPhhiilloossoopphhiiccaall  DDiissccuussssiioonn  

OObbjjeeccttiivvee:: To explore the impact of rhetoric questions and have a 
philosophical discussion.   

IInnssttrruuccttiioonnss:: The poem employs rhetoric questions to invoke 
thoughts regarding the nature of creation, beauty, and terror. The 
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benefit of using this type of exercise is that students are able to create 
and critically examine their own rhetorical questions.   

1. Develop a rhetorical question that may be asked to a creator or 
even the universe according to your understanding of The Tyger.   

2. Take part in a discussion in a classroom on possible responses 
to this question. Reflect on whether you agree with the way in which 
Blake discusses the topic of creation or you have another view on the 
interaction between good and evil.   

EExxaammppllee::      

 “What power was able to hew the mountains so high, what 
finger could break them with a single blow? “ 

Such practice activities are aimed at enhancing the understanding 
of the students on the interpretation of The Tyger by means of focused 
language skills, literary and creative writing exercises. These 
stimulate active reading of the poem, evoking the exploration of the 
meaning with the help of vocabulary, syntax, image, and thematic 
reflection.   

The activities are aimed at intermediate and advanced English 
learners. Although some assignments can be made easier at a lower 
level of proficiency (e.g., developing a visual representation or 
researching on personification), the majority of more advanced 
analytical tasks is best suited to upper-intermediate level and 
advanced students. These tasks require critical thinking, imagination 
and knowledge of literary devices that are normally presented in 
intermediate and advanced levels of linguistic competence. 
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CCHHAAPPTTEERR  77    

CCoonncclluussiioonn::  PPooeettrryy,,  LLaanngguuaaggee  EEdduuccaattiioonn,,  aanndd  tthhee  EEtthhiiccss  ooff  
HHuummaann--CCeenntteerreedd  PPeeddaaggooggyy  

    

This book is a development of a sustained and rigorously argued 
thesis namely that poetry holds a special power to save language 
pedagogy in an era of fragmentation, displacement, emotional 
exhaustion, and cultural alienation. In all its chapters, poetry is 
redefined as a non-peripheral enrichment activity, as a sophisticated 
literary addition, is turned instead into a fundamental pedagogical 
channel in which language, affect, identity and moral thought merge. 
Through this, the book, The Poetic Path to Language Learning, 
attempts to describe a different image of ELT, that is not only one 
based on communicative efficacy, but also one based on empathy, 
interpretive profundity, and intercultural dialogue. 

The modern ELT classroom is being influenced by the complex 
socio-historical realities. Students are coming to learning 
environments with a more or less mix of language repertoires, cultural 
discourses, and emotional backgrounds, mostly informed by 
migration or social inequalities, political unrest or loss and confusion. 
In such conditions, the narrow approach to functional communication 
is a danger to the development of the human aspects of language 
learning. Communicative competence is no longer enough, although it 
is nevertheless indispensable. Language education should also deal 
with practices of creating meaning, bargaining identity, being affective 
and negotiating with others in an ethical way. This book insists that 
there is no better pedagogical place in which to conduct this 
engagement than that which poetry provides; indirectly, symbolically 
and in a pedagogically responsible manner. 

The poetic texts included in this volume were not chosen 
arbitrarily. They do not represent an eclectic collection of books but a 
logical emotional, philosophical and ethical path following the 
requirements of modern students. The first step in this direction is 
made by Shelley in Ozymandias which questions the issues of power, 
impermanence, and historical memory. The learners are challenged to 
question the accounts of power, supremacy, and history through the 
depiction of a demolished monument in an expansive desert. The 
poem presents pedagogical support on developing critical literacy, as 
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it allows students to explore poetically how language constructions- 
and deconstructions of power can be built and sustained over time and 
culture. 

Frost changes the emphasis in the group history to the agency of 
the individual in the poem The Road Not Taken. Its reflection on 
option, action, and self-storytelling is familiar to those who are going 
through educational, professional, or migratory changeover. The 
ambiguity of the poem remains unresolved, defying the aspects of 
moral closure and setting the example of interpretive openness and 
inviting the reflective dialogue. In the ELT context, the text allows 
learners to understand how identities are constructed out of narrative 
and how language is used as an instrument in the search of meaning 
about life choices without dictating judgment. 

The Raven, by Poe, drives the emotional scale of the book to the 
extreme by directly touching on grief, obsession and psychological 
obsession. Gothic symbolism and repetitive insistence externalize the 
loss, which is why the learners can study the emotional states in a safe 
aesthetic distance. This symbolic mediation is essential in terms of 
trauma-conscious pedagogical view. It allows working with 
challenging issues but staying emotionally safe and it supports the 
purpose of poetry as the place where students can experience loss, 
memory, and resilience without retraumatization. 

The concept of creation is brought back in the poem The Tyger by 
Blake but through the perspective of moral uncertainty and creativity. 
Its interrogative form does not allow pure answers, but rather fails to 
encourage scholars to live in uncertainty and contradiction. The 
fearful symmetry of the tiger is a summation of beauty and terror, 
innocence and experience a duality which is not only a reflection of the 
psychological complexity of individuals but also of the larger social 
reality. In intercultural ELT classrooms, the poem can help in 
philosophical inquiry concerning power, violence, creativity, and 
ethical responsibility, and place language as the means of critical and 
reflective thinking. 

Collectively, these poems follow a calculated pedagogical circle 
which reflects the emotional and moral outlines of human existence: 
power and impermanence, choice and identity, solitude and memory, 
alienation and grief, moral ambiguity, and finally reflections and 
acceptance. The arc is representative of humanistic view of learning as 
a process that is cognitively, emotionally and ethically unfolding. In 
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this context, poetry is a tool where learners master interpretation, 
dialogue, and meaning making because it is not a transactional form of 
communication. 

Humanistically, pedagogically, this book reiterates the relevance 
of emotional safety, empathy and the agency of the learner in ELT. 
Uncertainty and emotional complexity has been venerated in poetry. 
Its figurative language allows students to deal with challenging 
content indirectly, which reduces affective obstacles and creates a 
sense of psychological safety. It is especially important in the context 
of migration-influenced or culturally fluctuated, or post-conflict 
shaped classrooms, where personal experience is neither welcome 
nor suitable to be directly interacted with. 

The second axis on which this work is founded is intercultural 
pedagogy. The intercultural competence cannot be developed in case 
of language exposure only, which is inherently intercultural. Poetry 
also promotes intercultural sensitivity in that it previews ambiguity, 
metaphor, and culturally-specific meaning. Learners are in a position 
to realise that meaning is negotiated and not fixed through shared 
interpretation and dialogic exchange. Poetry based ELT in this way has 
a contribution to ethical listening, perspective-taking, and peace-
oriented communication. 

More importantly, this book has underlined the fusion, as 
opposed to the abstraction, of pedagogy. Classroom practice is always 
associated with literary analysis, and language development is 
ingrained within the activities of creative response, interpretive work 
and reflective assessment. Lexical development, discourse awareness, 
pronunciation, and expressive fluency are developed in a meaningful 
interaction and not through single exercises. Assessment practices are 
informative and rather supportive and interpretive in their approach, 
in the value of expressiveness and clarity and collaborative learning. 

To teachers, the book, The Poetic Path to Language Learning 
suggests a change of pedagogical position. When teaching poetry in 
ELT, there are three aspects of teaching that should shift, i.e., authority 
to facilitation, explanation to dialogue and evaluation to 
accompaniment. Such a change requires sensitivity and adaptability, 
but it also allows more profound involvement of learners and a new 
ethical sense of purpose in language teaching. 
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Finally, this book suggests that poetry is not a decorative 
component of the ELT curriculum, but it is one of the most effective 
pedagogical tools. In poetry, students will find language as an object of 
thought, relationship, and morality. They not only learn about 
communication, but how to listen, interpret and live with complexity 
empathetically and critically. Poetry provides a kind of counter-check 
to a world of education that is becoming more and more dominated by 
speed, standardisation and instrumental results: a place of richness, 
slowness and humanness. 
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GGLLOOSSSSAARRYY 
AAffffeeccttiivvee  EEnnggaaggeemmeenntt 

Learners’ emotional involvement with content, which enhances 
motivation, retention, and depth of language processing. 

AAffffeeccttiivvee  FFiilltteerr 
An emotional barrier that can impede language acquisition when 
learners experience anxiety, fear, or low self-confidence. 

AAffffeeccttiivvee  LLeeaarrnniinngg 
Learning that foregrounds emotions, attitudes, and values as integral 
to cognitive and linguistic development. 

AAggeennccyy 
The learner’s capacity to make choices, express voice, and act 
meaningfully through language. 

AAmmbbiigguuiittyy  TToolleerraannccee 
The ability to engage productively with uncertainty, multiple 
meanings, and unresolved interpretations, especially in literary texts. 

CCaannoonniiccaall  LLiitteerraattuurree 
Texts traditionally recognized as culturally or academically 
authoritative, often recontextualized in ELT for critical engagement. 

CClloossee  RReeaaddiinngg 
A pedagogical practice involving detailed analysis of language, 
structure, imagery, and symbolism to construct meaning. 

CCoommmmuunniiccaattiivvee  CCoommppeetteennccee 
The ability to use language appropriately and effectively in social 
contexts, encompassing grammatical, sociolinguistic, and pragmatic 
knowledge. 

CCrriittiiccaall  LLiitteerraaccyy 
An approach that encourages learners to analyze how power, 
ideology, and cultural assumptions operate within texts. 

CCuullttuurraall  IIddeennttiittyy 
An individual’s sense of belonging shaped by language, heritage, 
values, and social experience. 

CCuullttuurraall  MMeemmoorryy 
Collective understandings of the past constructed through narrative, 
discourse, and symbolic representation. 

CCuullttuurraall  MMeeddiiaattiioonn 
The interpretive process of negotiating meaning between cultures 
through language use. 

DDiiaallooggiicc  PPeeddaaggooggyy 
An instructional approach emphasizing dialogue, reciprocity, and 
shared meaning-making. 
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DDiissppllaacceemmeenntt 
The experience of physical, cultural, or psychological dislocation, 
often reflected in learners’ narratives and identities. 

EEmmoottiioonnaall  LLiitteerraaccyy 
The ability to recognize, articulate, and reflect upon emotions in 
oneself and others. 

EEmmppaatthhyy 
The capacity to understand and imaginatively enter another’s 
emotional or experiential perspective. 

EEtthhiiccaall  LLiisstteenniinngg 
Attentive and respectful engagement with others’ interpretations, 
narratives, and voices. 

EExxppeerriieennttiiaall  LLeeaarrnniinngg 
Learning that emerges through reflection on meaningful activity 
rather than passive reception of information. 

FFiigguurraattiivvee  LLaanngguuaaggee 
Language that conveys meaning through metaphor, symbolism, and 
imagery beyond literal reference. 

FFoorrmmaattiivvee  AAsssseessssmmeenntt 
Assessment practices designed to support learning through feedback 
rather than summative judgment. 

GGlloobbaall  CCiittiizzeennsshhiipp 
An educational orientation emphasizing ethical responsibility, 
intercultural awareness, and social justice. 

GGootthhiicc  SSyymmbboolliissmm 
The use of dark, supernatural, or psychological imagery to explore 
fear, loss, and inner conflict. 

HHuummaanniissttiicc  EELLTT 
A learner-centered approach prioritizing emotional well-being, self-
expression, and personal growth. 

IIddeennttiittyy  NNeeggoottiiaattiioonn 
The ongoing process through which learners construct and 
reconstruct selfhood through language. 

IImmaaggeerryy 
Sensory language that evokes visual, auditory, or emotional 
experience. 

IInntteerrccuullttuurraall  AAwwaarreenneessss 
Sensitivity to cultural similarities and differences in communication 
and meaning-making. 

IInntteerrccuullttuurraall  CCoommmmuunniiccaattiivvee  CCoommppeetteennccee  ((IICCCC)) 
The ability to communicate effectively and ethically across cultural 
boundaries. 
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IInntteerrpprreettiivvee  AAggeennccyy 
Learners’ authority to construct meaning rather than reproduce 
predetermined interpretations. 

LLiitteerraarryy  CCaannoonn 
A body of texts historically valued within literary tradition, often 
critically reexamined in pedagogy. 

LLiitteerraarryy  PPeeddaaggooggyy 
The use of literary texts to support linguistic, emotional, and ethical 
development. 

MMeeaanniinngg--MMaakkiinngg 
The process through which learners connect language, experience, 
and interpretation. 

MMeettaaccooggnniittiioonn 
Awareness of one’s own thinking and learning processes. 

MMeettaapphhoorr 
A cognitive and linguistic device that structures understanding 
through conceptual comparison. 

MMiinnddffuull  RReeaaddiinngg 
A reflective reading practice emphasizing attention, presence, and 
emotional awareness. 

MMooddeerrnniisstt  FFrraaggmmeennttaattiioonn 
A literary technique reflecting dislocation, uncertainty, and fractured 
subjectivity. 

MMuullttiiccuullttuurraall  CCllaassssrroooomm 
A learning environment characterized by cultural, linguistic, and 
experiential diversity. 

NNaarrrraattiivvee  EEmmppaatthhyy 
Emotional engagement fostered through storytelling and poetic 
voice. 

NNeeggoottiiaatteedd  MMeeaanniinngg 
Meaning constructed collaboratively through dialogue and 
interpretation. 

OOtthheerrnneessss 
The perception of difference between self and others, often explored 
through literature. 

PPeeaaccee  PPeeddaaggooggyy 
Educational practices promoting dialogue, nonviolence, and social 
cohesion. 

PPeerrssppeeccttiivvee--TTaakkiinngg 
The ability to understand viewpoints shaped by different cultural or 
experiential backgrounds. 

PPooeettiicc  VVooiiccee 
The expressive identity articulated through a poem. 
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PPoosstt--CCoonnfflliicctt  EEdduuccaattiioonn 
Pedagogical approaches addressing reconciliation, memory, and 
social healing. 

RReeaaddeerr--RReessppoonnssee  TThheeoorryy 
A literary theory emphasizing the reader’s role in constructing 
meaning. 

RReefflleeccttiivvee  DDiissttaannccee 
Symbolic or emotional space that allows engagement with sensitive 
themes safely. 

RReessiilliieennccee 
The capacity to adapt and grow through adversity. 

SSccaaffffoollddiinngg 
Instructional support that enables learners to achieve increasing 
independence. 

SSeemmiioottiicc  AAwwaarreenneessss 
Understanding how meaning is constructed through signs and 
symbols. 

SSllooww  PPeeddaaggooggyy 
An educational approach valuing depth, reflection, and attentiveness 
over speed. 

SSoocciiaall  JJuussttiiccee  EEdduuccaattiioonn 
Teaching practices addressing inequality, power, and ethical 
responsibility. 

SSyymmbboolliicc  MMeeddiiaattiioonn 
Using symbols and metaphors to approach complex or sensitive 
experiences. 

SSyymmbboolliissmm 
The representation of abstract ideas through concrete images. 

TTeexxttuuaall  IInntteerrpprreettaattiioonn 
The process of constructing meaning through close engagement with 
texts. 

TTrraauummaa--AAwwaarree  PPeeddaaggooggyy 
Teaching that prioritizes emotional safety and learner choice. 

TTrraannssffoorrmmaattiivvee  LLeeaarrnniinngg 
Learning that leads to shifts in perspective and self-understanding. 

TTrraannssccuullttuurraall  DDiiaalloogguuee 
Meaning-making that transcends single cultural frames. 

VVooiiccee 
The expression of identity, agency, and perspective through 
language. 

ZZoonnee  ooff  PPrrooxxiimmaall  DDeevveellooppmmeenntt  ((ZZPPDD)) 
The space between independent ability and guided potential 
learning. 




